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ABSTRACT

Teacher professional burnout has been a great impendiment to . Many teachers have been seeking
treatment for mental-related illnesses that leave them professionally unproductive. This study
assessed the effect of Emotional Intelligence coaching on professional teacher burnout. The
objectives analyzed included; determining the effect of emotional self-awareness coaching,
assessing the effect of emotional self-regulation coaching, establishing the effect of self-
motivation coaching, determining the effect of social awareness coaching, and examining the
effect of relationship management coaching on professional burnout of teachers in public
secondary schools in the County of Kiambu. Attribution theory by Weiner (1985) and Goleman's
mixed model of Emotional intelligence (1995) guided this study. The study also used A quasi-
experiment Solomon Four design with a target population of 3,479 teachers from all 277 public
secondary schools in the County of Kiambu. Based on Krejci and Morgan's table, a sample of 346
teachers from four categories of schools (National, Extra County, County, Sub County) were
selected. Maslach Burnout Inventory (MBI) was used to measure their level of burnout. Content
Validity was based on expert advice from the Department of Educational Psychology, while
Reliability was done using split-half reliability (r=0.756, > .001) that showed high internal
consistency. A training manual was used to coach the experimental groups on Emotional
intelligence, while an Interview guide was employed to collect qualitative data from the school
administrators and heads of departments. Piloting was done in four schools, one from each
category, which were not used for the actual study. Data were processed using SPSS version 25,
with descriptive analysis done using means, percentages, and standard deviations. Quantitative
data were analyzed through paired t-tests, and the effect size was determined using Cohen
d. Qualitative data was analyzed thematically and described in narrative form. The results showed
that emotional intelligence coaching had effects on professional teacher burnout in various
dimensions. There was a statistically significant mean difference in professional teacher burnout
for those who received self-awareness coaching and those who were not coached (t = 15.779 at
df=78, >.001, with a high effect size (Cohen d = 0.958), those who were coached in emotional
regulation and those who were not coached (t= 17.654, at df=78.001), with a high effect
size(Cohen d = 0.811). This was the same for self-motivation coaching which yielded a statistically
significant mean difference for those who were coached and those who were not coached
(t=13.2654 at df=78 .001,.) and high effect size (Cohen d = 0.7543); Social awareness coaching(t=
13.2654 at df=78.001, .) with a high effect size (Cohen D = 0.87645)for those coached and
relationship management coaching (t= 15.779.001,.) with a high effect size (Cohen d = 0.876).
The study concluded that teacher’s emotional intelligence coaching contributed to the reduction of
professional teacher burnout. The study recommended that the teachers’ employer (TSC) should
develop programs to cater to teacher’s emotional intelligence to equip them with skills for work-
life balance, thereby reducing professional teacher burnout and increasing their productivity at
work.
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CHAPTER ONE

INTRODUCTION
1.0 Introduction
This chapter provided the background to the study, highlighting the general status of professional
burnout of teachers on a global overview. This is followed by the regional data on teacher burnout
and how it impacts on their work. Finally the focus has been narrowed down to Kenya and Kiambu
County in particular. The teacher Emotional Intelligence as depicted by Goleman's mixed model
of El and its effect on professional teacher burnout has also been examined. In addition, this
chapter provides information that relates to the nature of the study. This includes the statement of
the problem, purpose of study, scope, research objectives and hypothesis, limitations, delimitation,
assumption, significance of the study and operational definition terms. All the above components
are based on the study that was directed towards assessing the effect of Emotional Intelligence
training on the professional teacher burnout in public secondary schools in Kiambu County,

Kenya.

1.1 Background to the Study

Teachers play a pivotal role in the Education systems of the world. Their effectiveness depends
on their mental, emotional and physical wellbeing (Njuguna et al., 2022). However, this has not
been the case as teachers have lamented over stressful workplace experiences that have reached
high levels making psychological and mental health issues a subject of growing concern. Luhombo
et al., (2023) indicate that Professional teacher burnout has ravaged the teaching profession over
the recent years. Global burnout levels range between 10-20 % for educators (Bermejo-Toro et al.,
2016). This trend is worrying. Likewise, Agyapong et al., (2022); Akdemir (2019); Scott (2019)

and Smetackora (2017) agree that the teaching profession is among the leading professions in



burnout. This is supported by Gallup Panel workforce in US who argue that teachers exhibit the
highest burnout compared to other professions (Marker & Agrawal 2022). This was however found
to be contradicting by Squilla (2020) who indicated that physicians rank higher in professional
burnout yet still acknowledging that lack of accomplishment which is one of the dimensions of
burnout is highest among teachers. This current study could help deal with such disparities. The
world health organization released a report that indicated that professional teacher burnout is a
leading psychological problem that has recently affected highly effective teachers all over the
world (WHO, 2023). This raises a lot of concern for educators. Further, a report released by
AOMINET (2020) indicated that teachers have been seeking medical attention with depression
related issues. Although other factors could be the cause of such illnesses, professional teacher
burnout (PTB) cannot be ruled out. This revelation on professional teacher burnout has elicited a
lot of concern for many scholars. In America, 61% of teachers indicated that their job was stressful
with 58% citing poor mental health as a result (American Federation of Teachers, 2017). In
Canada, 8096 teachers reported difficulties in work life balance (Froese German, 2014) as Darling
Harmond (2015) confirmed that 56% of teachers reported fatigue by the end of the day which
affected their enthusiasm and their ability to deliver their work effectively. This is a pointer that

professional teacher burnout is real and needs to be addressed.

In Turkey, Esfandari and Kamali (2016) did a study on teacher burnout and job satisfaction that
involved 207 teachers using convenient sampling and three non-parametric test to analyse
collected data. Teachers lamented spending a lot of energy dealing with indiscipline cases and
other students related issues. There was however a weak relationship found between teacher
burnout and job satisfaction. Convenient sampling and a small sample of only 207 teachers used

in this study may fail the generalizability test especially that only one department of languages was



also used. Perhaps a study of this nature using more teachers randomly selected could yield more

generalizable results.

Lyer and Rao (2017) conducted a study in India among 250 nurses to investigate the prevalence
of work related muscular skeletal disorders and job risk factors. They found out that 89.1% of
nurses were suffering from pains and discomfort all over the body especially on the low back,
shoulders and neck. The study concluded that excessive workload had harmful effects on a
person’s health which could also lead to negative emotions. This study is supported by
Bodenheimer and Shuster (2020) who implied that multiple tasks may overwhelm the person
emotionally, mentally and physically. The pressure builds leading to emotional exhaustion and
loss of personal attachment to work they could have enjoyed before. This study was done on nurses
and it could be interesting to find out if it can have similar results with teachers in public secondary

school due to exposure of high workload.

In Tanzania a study to establish how occupational stress impacts on Job satisfaction in primary
school teachers found the two factors to be positively related (Mwakasungula & Mwita, 2016).
This means that the more dissatisfied a teacher with the job, the more stress hence burnout. In
Kenya, several studies have been undertaken on professional teacher burnout. Njuguna et al.,
(2022) carried the study of association between workload and burnout and job satisfaction among
high school teachers in Kiambu County. Three hundred and sixty seven (367) teachers in public
secondary schools, were subjected to MBI to assess the three dimensions of burnout, and job
satisfaction survey scale,(JSS-5) to assess teachers job satisfaction. Results indicated that teacher
burnout had a strong and positive association with Job satisfaction. The study recommended the

need to address causes of burnout to enhance job satisfaction among teachers but unfortunately no



intervention was suggested. This current study addressed interventions for professional teacher

burnout.

In Nairobi County, Njoroge (2015), carried a study on prevalence and correlation of stress among
teacher in mixed public primary schools and found out that 67 % of teachers were having high
stress. The most affected were females, those about to retire and the untrained teachers. This is a

very high percentage that need to be checked.

Professional teacher burnout is a syndrome that entails emotional exhaustion, depersonalisation
and lack of personal accomplishment (Maslach et al., 2001). According to Durham et al., (2023)
the burnout facets are progressive yet still overlap. Burnout progresses in three major ways starting
with emotional fatigue that basically lead to low energy and inadequate/ depleted energy resources.
This graduates to depersonalisation where someone feels cut off from other people. They also
detach from meaningful relationship and treat other people impersonally. Finally, the last phase
makes a person feel a decreased sense of personal accomplishment. They feel like they are never
achieving anything significant professionally and in their individual life. This definition is very
accurate in the life of teachers who because of heavy work load become so tired day in day out.
They become emotionally drained and start treating their students impersonally. This may then
affect the learners’ academic achievement that may leave the teacher wondering why their work
was not fruitful hence a feeling of non-accomplishment. The  teacher feels so demotivated,
discouraged and demoralized becoming prone to somatic physical illnesses (Maslach & Leiter,
2017; Maslach, 2017). This needs a serious scrutiny, and a deliberate effort to look for
interventions in order to salvage the teachers. Of the three domains, the feeling of lack of
accomplishment has the greatest effect though Emotional exhaustion is also very critical because

it leads to the other two (Aren & Morris, 2016).



The above revelation should send clear concerns about the state of teachers. If this is not handled
urgently, it could cripple the entire education system (Olombe et al., 2023). Teachers are supposed
be in proper psychological health in order to deliver well to learners. More so the teacher sets the
climate for learning. If this is interfered with by mental health that is burnout, then the effects will
trickle down to the learners and to all other stake holders (Zhang et al., 2019). This is why the
direction for this study is to get an intervention through EI coaching with the aim of arresting the

teacher professional burnout.

Several factors have been attributed to professional teacher burnout which translates to high
workload for teachers. Desonkey and Allan, (2017), broke down the teachers’ workload as follows:
they prepare lessons plans, organize co-curriculum activities, supervise classes, maintain
discipline, maintain academic and non academic records as well as give many continuous
assessment to students which they mark and give feedback. This is truly very involving and seem
to put a lot of pressure on the teachers. No wonder, Tehseen and Hadi (2015) confirmed that many
teachers leave their jobs largely because of working conditions and the fact that this high workload
compromises their relaxation. This agrees with Skaalvik and Skaalvik (2015) who indicated that
high workload accumulates stress leading to physical emotional exhaustion, lack of social life and
many sick leaves. This interferes with the teacher productivity. Skaalvik and Skaalvik (2016)
further indicated that burnout affect the teachers and the quality of education, reduces teacher
efficacy and lower their job satisfaction .This is quite a sad affair given that teachers determine
largely the academic output for the students. Leah et al., (2021) found teachers to fall prey to
teaching burnout due to heavy workload. This study is passionately focused on interventions to

this menace.



In Sweden, studies indicate that 9/10 teachers reported very high work related stress attributed to
unreasonable workload (Jendle & wallna, 2017). This sentiment is supported by Malik (2019)
who argued that high workloads cause reduced physical and emotional energy which are aspects
of burnout. This is indeed an area of concern. Other pointers of high workload includes big class
sizes (Zhang et al.,2018l), class indiscipline that affect the attitudes of teachers, hence poor student
teacher relationship (Skaalvik & Skaalvik, 2017), high job demands (Arrizat et al., 20211) as well
as inadequate facilities This highlights helps in the conceptualization of the seriousness of

professional teacher burnout

Teachers are equally vulnerable to compassionate fatigue. Gullop (2014) argued that this is
because the teachers deal with adolescents who are also going through their adolescent crisis.
Young people in secondary schools are in the age of between 15-19 years, which predisposes them
to many issues that are synonymous to this stage. This may provoke a lot of teacher student
conflicts, weighing down the emotional status of a teacher. If they don’t have the skill to overcome
them, then they develop burnout. Wei and Abdalla (2016) continues to say that since most students
come from broken families, the teachers act as surrogate parents which is emotionally draining.

This together with the teaching of pedagogy, leaves the teacher drained to a point of burnout.

In addition, Bodenheimer and Shuster (2020) indicated that since teaching is a service-oriented
occupation, teachers engage in emotional labour where they utilize their emotions in a nuanced
way as they display high degree of control. Since they have a responsibility to satisfy the students,
their parents, the general community as well as the administrator, they are pressured to  manage
their emotions by faking politeness, smile always, have surface and deep acting to make their

clients feel good. Eventually this culminates into mental exhaustion, a feeling of depersonalisation



and lack of personal achievement which is burnout. Something needs to be done to help the

teachers be able to express their emotions.

The 8.4.4 system is highly examination oriented (Mackatian, 2017). This creates a cut throat
competition among schools to remain at the top prompting teachers to use teacher centered
approaches in learning like drilling the students as well as using intensive testing, revision and
marking scripts. The stakeholders especially in public national schools expects the students to
perform extremely well thus teachers engage in remedial lessons, holiday tuition, intensive
assessments that leaves teachers overloaded, which jeopardizes their health, their family relations,

and a lack of personal accomplishment.

In 2010 the government rolled out free primary education and subsidized secondary education
(Republic of Kenya, 2013). Blegon (2015) reported on Kaimenyi (the then minister of Education)
that he had introduced new school fees guideline that enabled students to enroll in schools. This
enabled many students to get into secondary schools without much difficulties. In 2019, the
government also rolled out 100 % transition to high schools that actually achieved a 90% success.
This in essence translated to very big number of students in a single class which was difficult for

teachers to handle

In Kenya, MOEST (2014) recommended teachers to teach twenty-seven (27) lessons per week
but due to the 100% transition, they teach up to 40 lessons (Basic Education, 2016). The TSC
commitment to employ one thousand teachers (1000) per year has not yet attained the required
number and so shortage of teachers still looms due to high ratio of pupils to teachers. This is
especially so in Kiambu County which hosts six of the oldest national schools that usually perform

very well. This means that a lot of efforts are put by the teachers to achieve this.



The recent developments in the teaching career includes Teacher performance appraisal and
development (TPAD) (TSC,2016). This requires the teachers to do a lot of paper work that poses
professional challenges where teachers now work beyond 8 hours a day and also carry work home.
This interferes with the family relationships, creates more stress and a sense of alienation from
social life hence depersonalisation. The Teacher professional development programme (TPD) was
also established in 2022 which requires teachers to study over the holidays as a way of improving
their skills (Wafula et al., 2023). This robs the teachers’ time for personal development and also
time to rest and regain their energies over the holidays. Worse still, they have to pay for the course
from their meagre salary which leaves them very frustrated and demotivated which could have

set them out for burnout.

Aomo and Ogolla (2018) insinuates that in Kenya, high teacher turnover is due to work related
stress. This is contained in a 2015 report by the TSC. This is supported by Kilonzo et al., (2018)
who indicated that about 80% of teachers in Machakos County left their work due to work related
stress. This turnover widens the teachers’ gap. UNESCO (2019) anticipated that more teachers
would continue leaving their jobs which could ruin the gains acquired by the current effort to
address teacher shortage in schools. In turn, this would aggravate the situation that would finally
lead to poor educational outcomes. Other negative outcomes include chronic absenteeism, lack of
motivation as well as poor mental and physical wellbeing for both students and teachers

(Makhdoom et al., 2019) . This needs an urgent address.

Teachers in Kiambu County are likely to suffer high professional teacher burnout given that the
County hosts the original six (6) National schools with high expectations from all stakeholders for
continous good performance Again, there are very many sub-County schools from an environment

plagued with extreme poverty that may compromise the mental health of the students especially
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those from day schools. Moreso, Kiambu County being on the outskirts of Nairobi City could be
predisposed to a lot of indiscipline cases that adds on to the emotional toll of teachers. Most
parents within this County are formally employed which robs them time to stay with their children
over the holiday leaving them with no time to guide them.The parents expects the teachers to guide
them instead which increases the teachers chances of developing emotional labour hence burnout.

All the above justifies the need to conduct this study in Kiambu County.

Failure to manage professional teacher burnout may result to increased casualties leading to
perpetual illnesses, exiting the service prematurely, and poor relationship with students’ that
would lead to poor performance. The initial training given to teachers did not prepare them well
to handle work life balance and especially to help them handle the emotional laden jobs. More so
the in-services they go for do not train them for the same and so burnout has prevailed on them.
Several efforts have been made to counter this gap. A survey on the state of American teachers’
wellbeing and intentions to leave found out that 3/4 of the teachers reported to have had access to
mental health support though it was inadequate. Some of the teachers also indicated that
relationship with colleague teachers offered them support to relief burnout (Steer et al., 2023).this

may have partly helped them deal with some amount of stress but not in a great way.

In Kenya, some of the interventions for teacher burnout include setting of Guidance and
Counseling (G/C) departments in schools as well as teachers’ wellness department in TSC
headquarters to cater for teacher psychological welfare. The G/C department however focuses on
students and nothing much is done for teachers. The G/C teachers also lack training that is required
to support the teachers. More so, they experience role conflict as they are also supposed to be
teaching in the same schools. Again, teacher wellness department in TSC is only found in Nairobi

with limited human resource to handle all teachers in Kenya and so it is inaccessible to many
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teachers in the different counties. The teacher wellness department at the TSC headquarters mainly
handle teachers with alcoholism issues and HIV and other mental issues are not put in
consideration. Therefore, the teachers don’t benefit much from the teachers’ wellness department.
There is need therefore to find alternative ways to help the teacher manage themselves by building

internal capacity to deal with burnout. This study takes that direction.

Despite the fact that the School Board of management (BOM) continuously organizes for
teacher’s team building to try and boost their morale, burnout still persists. The initial training of
teachers did not prepare them on how to have work-life balance, so the teachers have had to put
up with burnout. This study focused on assessing what effect EI coaching could have on

professional burnout on public secondary school teachers in Kiambu County.

Emotional Intelligence (EI) has been proposed to help alleviate professional burnout. Maama and
Saloum (2023) indicated that emotionally intelligent teachers are effective in their work. Alamaush
(2023) suggests that EI has significant influence on behaviour of relationship between teachers
and their students learning. According to Ellatar et al., (2023), emotional intelligence has a
protective role on psychological capital and performance. A study to evaluate the effect of EI based
training programmes on burnout, psychological capital and job performance among psychiatrist
nurses at mental health hospital in Bemba city concluded that there is efficacy of El training
program in reducing burnout. This study takes the direction of EI coaching and assess its effect on

professional teacher burnout.

Emotional Intelligence denotes the ability to identify, regulate and process emotions (Vesely et al.,
2014). This study employed Goleman’s mixed Model of Emotional intelligence based on five

domains namely self-awareness, self-regulation, self-motivation, social awareness and

10



relationship management. Self-awareness is the ability to recognize one’s feelings, differentiate
between them and know the cause of the feeling (Grayson 2013). Self-regulation is a person’s state
of calmness in the midst of upsetting and conflictual circumstances without employing defenses
and instead employ reasoning. This ensures that they are in charge of their thoughts, emotions and
performance (Goleman, 1995). Self-motivation is the ability to control set goals, keeping focus
and positivity amidst setbacks. This makes a person take responsibility for their success and failure
without blaming others.social awareness denotes an ability to get into the experiences of others
and feel with them greatly known as empathy. It helps individuals support each other in times of
high stress. Relationship management is the ability to manage relationships based on such social
skills as respect, mutual regard, tolerance commitment negotiation and communication (Schuetz,
2013). This helps someone relate well with the others, be confident, gain social acceptance and
work in a team. This will in turn help someone complete tasks they would not have managed alone

thus reduce burnout.

El is associated with positive intrapersonal outcomes (Schute & Malouff, 2013), better
interpersonal outcomes (Malouff et al., 2014), hence better psychological health. People with
higher El also perceive having more social support and with which they feel satisfaction (Austin
et al.,, 2005). They are also able to perform better in pressure oriented workplace (Joseph &
Newman 2010), and solve conflicts more constructively (Schlaerth, 2013). All these may promote
a positive sense of wellbeing thus reduce instances of teacher burnout. Due to the positive

outcomes associated with EI much attention has been given to its trainability.

According to Mattingly and Kraiger (2019) emotional intelligence can be trained yet not many
studies have been done on emotional intelligence coaching. No wonder, the question of

professional teacher burnout still persists. The current study was done to assess the effect of

11



Emotional intelligence training on professional teacher burnout in Kiambu County, Kenya. It is
hoped that this would offer an intervention that would equip teachers with skills to help them
overcome or prevent burnout hence better educational outcomes in terms of improved students’

performance.

1.2 Statement of the Problem

Professional teacher burnout has been on the rise. Recent studies by AON MINET reported that
majority of teachers in the country have been seeking medical attention with stress related
ailments. Ideally, teachers are supposed to be in good mental and physical health, devoid of
emotional overload in order to help students achieve their educational goals. However, this has not
been the case. Teacher handle great workload to meet the demand of a highly exam-oriented
curriculum, great expectations from parents and other stakeholders to the detriment of their health.
Part of this workload includes setting and marking many exams, disciplining the students, handling
their emotional and psychological issues as well as being surrogate parents. This coupled with

their family related responsibilities leaves them overwhelmed and helpless.

If the current situation is not addressed, many teachers will continually become sick, develop poor
interpersonal relationships at workplace and at home hence become professionally unproductive,
eventually quitting teaching prematurely. The academic performance of the learners may suffer
greatly making any gains of the free education null. The government’s funds which should have
been used for the employment of teachers to reduce shortage, continue to be used for the treatment
of teachers instead. To try and mitigate these condition, schools have set up Guidance and
Counseling departments while TSC has set up a wellness department to cater for teacher’s
psychological welfare. The BOM has been organizing teachers’ team building activities to try and

raise their morale. However, teacher burnout still persists. The initial educational training that
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teachers received emphasized on pedagogy alone without preparing them to handle work life
balance. Given the financial, health and social implication of teacher burnout, EI coaching need to
be considered urgently. Most studies done have focused on causes of teacher burnout, without
offering intervention. However, this study focused on the effects of EI coaching on professional
teacher burnout in public secondary schools of Kiambu County. It was hoped that this study would
help the teachers become more aware of the critical role EI could play to help them overcome
burnout.. This would in turn improve their overall wellbeing impacting on the ability to teach and

relate well with the students which will culminate to good performance in schools.

1.3 Purpose of the Study
The purpose of this study was to assess the effect of Emotional intelligence coaching on

professional teacher burnout in Public secondary school in Kiambu County, Kenya

1.4 Objectives of the Study

The objectives of this study were to:

i.  Determine the effect of emotional self-awareness coaching on professional teacher burnout
in public secondary schools in Kiambu County
ii.  Assess the effect of emotional regulation coaching on Professional teacher burnout in
public secondary schools in Kiambu County
iii.  Establish the effect of self —motivation coaching on professional teacher burnout in Public
secondary schools in Kiambu County
iv.  Determine the effects of social-awareness coaching on professional teacher burnout in

public secondary schools in Kiambu County
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v.  Examine the effect of relationship management coaching on professional teacher burnout

in public secondary school in Kiambu County.

1.5 Research Questions

The study was guided by the following hypotheses;

Hol: There was no statistically significant difference in professional teacher burnout between
teachers who received emotional self-awareness coaching and those who did not in public

secondary school of Kiambu County

Ho2: There was no statistically significant difference in professional teacher burnout between
teachers who received emotional regulation coaching and those who did not in public secondary

school of Kiambu County

Ho3: There was no statistically significant difference in professional teacher burnout between
teachers who received self-motivation coaching and those who did not in public secondary school

of Kiambu County:

Ho4: There was no statistically significant difference in professional teacher burnout between
teachers who received social awareness coaching and those who did not in public secondary

schools in Kiambu County.

Ho5: There was no statistically significant difference in professional teacher burnout between
teachers who received relationship management coaching and those who did not in public

secondary school of Kiambu County
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1.6 Rationale for the Study

The number of teachers seeking treatment for depression related ailments is on the rise (AON,
2020). This points to high burnout levels among teachers especially in public schools who deal
with multiple interactions from students in different cultural backgrounds, many stakeholders,
colleague teachers and parents, all demanding and expecting good performances in National
Examinations. While most studies done seek for causes and effect of professional teacher burnout,
few have focused on intervention measures. To fill this gap, this study enlists a mixed
methodology and was seeking to assess the effect of emotional intelligence coaching on
professional teacher burnout in secondary schools of Kiambu County. Due to feasibility factors,
similar studies for other causes of teacher burnout were recommended for further studies. It was
hoped that the Emotional Intelligence training could help the teachers to strike a work —life balance

hence alleviate burnout.

1.7 Significance of the study

This study findings may help policy makers like TSC and MOE to put matters of teacher’s
psychological wellbeing to the fore and provide opportunities for equipping teachers with skills
for work life balance. This could mean organizing in-service trainings as well as posting counselors
in schools to help teachers cope with the emotional laden job. Results from this study could help
Curriculum developers to integrate EI training within the teacher training syllabus to prepare them
for work life balance. The school administrators and all stakeholders could realize how serious
teacher burnout is thus help them reform their professional support to psychological wellbeing of

teachers.

Individual teachers in the experimental group may benefit largely with the skills for emotional

intelligence which could go a long way in reducing their burnout hence better psychological
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wellbeing. The findings from this study will also add to important information and seal the gap for
recommended further studies in El and professional teacher burnout. In turn, it will act as a basis

for literature review for those who want to do research in the same area.

1.8 Scope of the study

The study was conducted among teachers in 16 public secondary schools in the County of Kiambu.
The study was mixed methodology using quasi experimental Solomon four design while interview
guide yielded the qualitative data. Convergent triangulation design was used for purposes of
collecting both quantitative and qualitative data concurrently and merge it at the point of data
interpretation. The data collection period was only one year and was guided by two theories;

Goleman’s mixed model of Emotional Intelligence and Attribution theory by Weiner (1985).

1.9 Limitation of the study

Due to feasibility issues, this study was limited in several ways.

1) Only teachers from public secondary schools in the County of Kiambu were used for this
study yet there were other teachers from private schools and primary schools. To address
this limitation, the researcher recommended similar studies to be done in those institutions.

2) Only professional teacher burnout was studied though there were many more factors that
could have caused burnout. To counter this limitation, similar further studies could be done
based on other causes of professional teacher burnout.

3) The respondents were unwilling to disclose the information about the state of their
professional burnout. To counter this, the researcher explained the reasons for the study

and also assured the respondents of confidentiality.
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4) The numbers of public schools were 277 yet only 16 schools were used for the study which
yielded a small sample. However, since the sample contained teachers from all categories

of schools in the public secondary schools, it would allow for generalization.

1.10 Delimitation of the Study

This study delimits itself to effects of Emotional intelligence coaching on professional teacher
burnout in 16 public secondary schools of the County of Kiambu. This County is among the top
15 counties whose teachers have been seeking treatment on depression related ailments. Though
there are many factors that could be influencing professional teacher burnout, emotional
intelligence has been singled out since most studies have concentrated on external factors of the
teacher. Further, emotional intelligence coaching is the focus for this study because most other
studies have focused on causes and effect of teacher burnout without giving due weight on
intervention measures. Goleman’s mixed model of emotional intelligence encompassing five
domains that focus on both trait and ability intelligence was used to give a wholesome view of
teacher emotional intelligence. Though there are other factors like home,personality and
environmental sources of teacher burnout, this study delimits itself to professional teacher burnout

because of the nature of the emotional laden work and the implication it has on overall learning.

1.11 Assumptions of the study
i.  Teachers in public secondary schools in Kiambu County experienced burnout.
ii.  That emotional intelligence coaching would influence professional teacher burnout.

ilii.  The respondent provided correct information on their state of professional teacher burnout.
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1.12 Operational Definition of Terms

Emotional

intelligence:

Professional

Burnout:

Emotional
Intelligence

coaching:

Self

awareness

Self-

regulation:

Self-

Motivation:

Social

awareness:

Relationship

Management

Refers to a teacher consciousness about their own emotions and that of others

and the ability to use that awareness to achieve work-life balance.

Emotional toll that teachers succumb to because of prolonged stress when
professional demands outweighs their personal resources. It is characterized

by physical fatigue, depersonalisation and non accomplishment

Refers to an attempt to train teachers on how to be consciously aware of their

emotions as they relate to themselves and others to achieve life work balance.

Refer to a teacher’s psychological state of identifying,and understanding their

emotions and how they affect aspects of their work and that of others

This is the ability of the teacher to control/direct disruptive impulses and

emotions that arise as they do their work.

This refers to a teacher’s ability to pursue goals with energy and persistence

despite difficulties in their work.

This is the ability of a person to feel with another that would prompt them to

stand with them in times of high stress

This is the ability of a teacher to establish interpersonal relationships that

enable them relate well with the many people they interact with school set up
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CHAPTER TWO
LITERATURE REVIEW
2.0. Introduction
Review of literature in this chapter was based on effects of Emotional Intelligence on professional
teacher burnout. First, the concept of emotional intelligence coaching was defined followed by a

review of studies based on five domains and how they affected professional teacher burnout.
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Research gaps emanating from the reviewed literature were identified. Goleman’s mixed model of
El and the attribution theory underpinned for this study were discussed. Additionally, a conceptual
framework denoting how the two variables related was developed. A summary of the reviewed

literature was finally done.

2.1 Empirical Literature

This section was based on the main variables of study. The dependent variable was professional
teacher burnout indicated by emotional exhaustion, depersonalisation and lack of personal
accomplishment. The independent variable was emotional intelligence coaching based on self-
awareness, emotional regulation, self- motivation, social awareness and relationship management

based on Goleman mixed model (1995).

2.1.1 Professional Teacher Burnout

Though professional burnout is evident on all professions, it seemed to be more prevalent among
the care giving professions like teaching and nursing (Maslach, 1982; Durr et al., 2014). Teachers
work in especially highly emotional laden given that they handle different people whose
expectations are very high. This ranges from parents, supervisors and the students whom they are
not only expected to teach but also parent. More so, in secondary schools, teachers handle students
undergoing a lot of emotional turmoil of adolescence which makes it even more complicated for
them. Their work is poorly remunerated and more so, it does not seem to be appreciated by the

society. All this predisposes the teacher to burnout.

A cross-sectional study involving randomly sampled 462 teachers (340 female and 122 males) in
Brazil was conducted through interview to investigate the prevailing factors causing professional

teacher burnout in Kindergarten, primary and secondary public-school teachers (Silvia et al.,
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2017). The preliminary burnout identification Questionnaire (SPE) and the Maslach Burnout
Inventory (MBI-ED) for education were used. All data was analyzed with the help of SPSS 20.0
as descriptive statistics was presented by means, frequencies and standard deviations. Chi Square
was used to establish the relationship between burnout syndrome and associating factors. Results
indicated that the burnout syndrome was highest among the teachers who are permanently
employed and hired teachers of public and free education network. This study was based on many
categories of teachers from different levels of schools, but the current study only used teachers

from public secondary schools in the County of Kiambu.

Okwaraji and Aguwa (2014) conducted a descriptive study among secondary school teachers in
Enugu East (Nigeria) with the aim of examining how job satisfaction is affected by both burnout
and psychological distress. Four hundred thirty two (432) teachers sampled responded to General
Health Questionnaire, Maslach Burnout and Generic Job Satisfaction Scale. Prevalence of burnout
and stress was on almost an equal percentage with 40% suffering from emotional exhaustion, 39.4
% depersonalisation and 36.8% emotional exhaustion. This was a clear pointer of burnout. All data
was analyzed through SPSS version 16. T-testand chi square was also employed for data analysis.
The study by Okwaraji and Aguwa (2014) main concern was teacher job satisfaction while the

current study is focused on how emotional intelligence coaching would impact on teacher burnout.

In Mathira East district, a descriptive survey was carried by Waithanji (2014) to investigate the
impact of burnout on secondary school teachers in public schools. Simple stratified sampling
yielded a total of 201 teachers from 16 schools that were stratified into diploma, bachelor holders
and masters/PhD. Data was collected using questionnaires and observations with a reliability
correlation of 0.82. Descriptive statistics was used for analysis based on SPSS version 19. Results

indicated that academic qualifications contributed to teacher burnout with master degrees’ holders
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having the lowest burnout of 38% with diploma and degrees having 43% and 46% respectively.

This study was based on teachers’ qualification but the present study focused on all teachers.

Another study carried in Kenya by Wanyonyi and Poipoi (2019), provided glaring reports on
professional teacher burnout. The study sort to establish how burnout impacted on productivity of
teachers in Bungoma south sub County. Using a survey research design, a sample of 121 teachers
stratified randomly, 12 principals and 1 sub County director who were purposively sampled were
used for this study. Data was collected through the use of questionnaires and interviews and was
analyzed using ANOVA and thematic analysis. The results indicated that there was a
psychological influence of burnout on teacher’s productivity. The study recommended that the
MOE and the TSC develop policies that would promote teachers, enforce the payment of school
fees by parents in good time so that the students could remain in schools and also help parents to
appreciate the ability of their children so that they don’t place unrealistic demands on the teachers.
This study did not indicate whether the teachers would be helped on how to overcome burnout
which the current study majors on. Additionally, the sample is drawn from only one sub-County
which may pose generalization issues. The current study was more representative since the sample
is drawn from the whole County with a wide range of categories of school which may make

generalizability more possible.

2.1.2 Emotional Intelligence Coaching and Teacher Professional Burnout

El coaching is an attempt to help individuals gain the skills to manage their emotions. According
to Kotsou et al., (2011) EI enhancement/coaching is possible within 15-18 hours. This was a result
of an overview of studies using a sample of 10 individuals obtained on databases such as Medline,

Francis, psycholnf and sports discussion based on El competencies training and intervention
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development which also concluded that the individual life changes were noted by others after

training on emotional intelligence.

Dolev and Leshem (2016) employed mixed methodology to investigate the impact of El training
of teachers in secondary schools of Israel with a sample of 21 teachers(4 males, 17 females) aged
33-64 years old who had all taught for 5 years in the school. Some were actively in schools while
others were teaching from home. Using EQ-1 by Baron, pretests and posttests were done to 21
teachers while 20 out of the 21 were interviewed using semi structured questions. The training was
school based using 12 group workshops and 10 personal coaching. Training was done through
external teams of experts. The group workshops focused on El using Goleman model of El. Results
indicated that training programme greatly enhanced EI competencies which also influenced
personal professional life. While this study was based on El training, it did not specify which
aspect of teacher aspect it meant to improve.. Again, the sample was too small to be generalized
in other populations of teachers. The current study is focused on assessing how emotional
intelligence coaching of teachers could impact on their professional burnout using a sample of 346

teachers which is large enough for generalization.

Corbi-Gilar et al., (2018) examined the impact of El intervention on the university student’s
emotional skill level in Spain using a quasi-experimental non-equivalent design. The study aim
was to improve the emotional abilities of Maters of Primary Education degree students. The sample
constituted of 192 students (68.8% females and 31.3 % males,) who were subjected to 8 group
sessions while doing their regular course without affecting their syllabus content. Of these, 93
students were assigned to experimental groups while 99 were in control groups respectively.
General factors of EI were measured using Emotional Quotient Inventory short form (EQ-i: S)

while Mayer Salovey-Caruso (MSCEIT) test measured students skill ability. Finally, objective
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tests based on Education psychology were used to measure academic performance. Aspects of
Emotional Intelligence training included perception of own and others’ emotions, identification
and understanding of relationship between one’s feelings, emotional expression and decision
making. With the help of SPSS version 20, data was analysed. Independent t-tests measured the
changes in the means of El scores between the two groups. The means were used to compare if
there was any significant difference. Multilevel analysis was employed to analyze the effectiveness
of the intervention. Results indicated a significant improvement in El with a big effect size. This
means that EIl training was significant in reducing burnout and the same could be used in the

current study to see if the same results could be realized on professional teacher teacher.

While this study focused on the EI of the student teachers, using Baron and Mayor Caruso ability
model, training based on Goleman mixed model may be more comprehensive because it gives
skills of both trait and ability EI. This study was conducted among trainee teachers, but the current
study was conducted among teachers who are already working hence the aspect of professional
teacher burnout may show out more than with the student teachers. While the current study used a
quasi-experiment, Solomon four design to test for the significant of the EI training, it also sought
the opinions of the teachers on the experience of burnout hence the use of mixed methodology.
This sealed the gap of qualitative aspect which the study by Corbi-Gilar et al., (2018) did not

capture.

In South Africa, a study was carried out to investigate how EI training boosts academic success
through enhancement of personal psychological resources. Specific areas of EI were based on
balanced affect, self-efficacy, and ways to reduce stress. The study used a controlled experimental
design based on 2 group nonequivalent designs. The sample comprised of 114 first year university

students (55 % females and 44.7 % males) from the faculty of natural sciences (NS) and economic
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and management science (EMS). Their mean age was 18.63 with an SD of 1.45. Random
assignment into experimental and control groups based on natural occurring groups to reduce
threat of internal validity was done. Forty six (46) experimental and twenty two (22) control group
participants were from EMS while NS had twenty one (21) and twenty two (22) participants

consecutively.

Using the Swinburne University emotional intelligence test (SUEIT), Perceived Stress Scale
(PSS) Academic self-efficacy Scale (ASE), participants were pre-tested one week before the
training that took 6 weeks. Again, a post test was done a week after the intervention and three
months later to ensure sustainability. Training was done in small groups training sessions (4
students per 1 facilitator) on a 2-hour weekly contact session for a period of five weeks
consecutively. Analysis was done through STATISTICA (Stat Soft Inc, 2012) as repeated
measures were done using Analysis of variance (ANOVA) to investigate the differences between
levels at pretest, post testl and post test 2 which was a follow up. Based on the three tests, results

indicated significant differences meaning that the intervention had a positive influence.

While this study employed 3 tests, the current one employed two tests due to time constraint. The
study’s population was university students and focused on their academic success while the present
study was on teachers who are already working. Again, the study used an experimental
nonequivalent design without soliciting the views of the students missing out on the rich data of
their input. The current study employed the mixed methodology using the quasi experiment,
Solomon four design and an interview guide from the school administrators which was able to

collect detailed information on teacher burnout.
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2.1.2.1 Self-Awareness coaching and Teacher Professional Burnout

Self-awareness is a process of knowing one’s thoughts, feelings, convictions and values as they
are going on within the self. Arnold (2015) reiterates that this capacity helps someone to be
conscious about their own emotional reactions, how to respond to their own emotions and that of

other people.

Hen (2020) carried out a mixed methods study in Israel aimed at increasing EI skills on hospital
teacher Heads at work through one academic course. The skills focused on appraisal, expressions,
regulation and utilization of emotions to achieve professional satisfaction at work using a sample
of 50 teachers (48 females, 2 males) between 28-62 years mean age 37 SD =5 having taught
between 2 -32 years. This study made use of focus groups, interviews and course summary papers.
Based on theory, experience and reflection, the study was conducted from the beginning of the
course to the end and three months later as a follow-up. The EQ questionnaires were filled as
pretest, midway and post tested. Three focus groups were used in stages. First, in small groups of
four, participants were asked to describe the work of schoolteachers and the emotional skills
required for the job, and then share the experiences of what they had learnt, as they examined the
skills that had helped them. Presentations were made to the larger group who then discussed the
conclusions. In the second stage, semi structured interviews with 28 participants by the Master of
Education (MED) students were conducted to get the views of the teachers. The course final paper

summaries included taking a case in the hospital schools and analyzing it in form of journals.

Data analysis was done through independent t- tests for independent samples and Cohen d was
used to indicate the effect size. To get qualitative data, CQR method was done to get central
themes. The results indicated that overall perceived El and its components increased for teachers

who participated in the 10-week academic EI course. However, there was not a meaningful
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implementation. The sample was too small for it was based on students doing an elective course
in special education and only those teachers who were interested registered hence the data lacked
representation. There was also no comparison control group, and this made it difficult to know if
the El increase was due to other factors rather than training. It was therefore not a true experimental
study. All tools that were used were self-report that could have been biased. The current study
employed an experimental Solomon four design as well as interview guides with administrators
that would serve to authenticate their feeling hence reduce bias. The study was done on teachers

in public secondary schools with teachers of all categories making generalization possible.

Dost et al., (2017) carried a quasi-experimental study aimed to find out how self-awareness
instruction impacted English achievement among Iranian pre-university students and whether their
level of self-awareness affected how the instructions were given. A sample of 60 female third
grade high scholars were randomly assigned into experimental and control groups who were
subjected to self-awareness pretest questionnaires. Kolmogorov-Smirnov (k-5) test, independent
pane t-test and independent t-test were used to analyze data. The final post-test was administered
after the experimental group was trained on self-awareness for six weeks. The results indicated
that those who were instructed on self-awareness had positive impacts on English achievements.
More so, it showed that self-awareness improved through instruction. This study focused on female
English teachers only which could have limited generalization. The current study used both males

and females already in the teaching profession.

Hatami et al., (2016) carried a randomized controlled study in Iran using 80 adolescent orphans
whose fathers had died and had no relatives. The aim was to establish how self-efficacy and self-
awareness was impacted by theoretical self-awareness training. Through balance block

randomization, they were divided into a control and intervention group with 40 orphans in each
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group. Awareness tests and self-efficacy questionnaires were used for pretest and two posttests,
one after 1 week and the other six weeks after intervention. The training was conducted for the 40
boys in the intervention group through five minutes session that involved some personal questions
on education objectives. Teaching was then done through group discussion, brainstorming, self-
awareness skill training booklets, workbooks, and flip charts. The individual sessions were based

on educational props and painting.

All data analyses were done with the help of SPSS version 19 with a statistical significance of
p<0.05. Descriptive data was analyzed through means and standard deviations, frequencies and
percentages. To compare mean differences, independent t-test was used while comparison of mean
changes over time by groups was though analysis of variance (ANOVA). Chi-square test was used
for qualitative variables. Result indicated a significant increase in self-awareness and self-efficacy
of the orphaned adolescent after the self-awareness training. Unlike the current study whose focus
was on teachers in secondary schools, this study used adolescents whose self-awareness training

may have helped them deal with issues that are not professional.

2.1.2.2 Emotional Regulation coaching and Teacher Professional Burnout

Emotional regulation coaching helps a teacher put on hold disruptive impulses and only express
their emotions in a way that would help them achieve their goals. According to Lee (2013), this is
possible with people who are aware of their emotions as at that time. They know when they are
thinking best and can manage to govern whatever is going on right then. This is important because

they will not displace what is going on inside them to others.

In USA, Lee (2017) conducted a study among public service workers to investigate if El, job

satisfaction and burnout were related. A sample of 169 surveys of volunteer’s, participants with
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an age range of 25-29 years old, majority of them (71%) with between 7 years of public service
work was used. Instruments of study included: Questionnaires for El, Intellectual scale (WLEIS).
Job satisfaction and Burnout Questionnaires and Emotional Labor scale. Exploratory factor
analysis, structural equation modeling and standardized regression were used for data analysis.
The study concluded that training in self-regulation reduced burnout and increased job satisfaction.
The study by Lee (2017) focused on public service workers in USA without specifying a particular
profession yet different professions could have different environments dictating their level of self-
awareness. Again, the study was done in a different cultural setting and so there is need to see if
findings can be replicated. This study addressed the gap by studying the burnout among

professional teachers in Kenya only which is a different cultural group than the one in USA.

Tikkanen and Pretanhen (2017) carried out a descriptive survey with school principals in Finland
to find out if there was a relationship between proactive self-regulation strategies and risk of their
burnout. Probability sampling yielded 420 principals who responded to questionnaires based on
the two variables. Data was coded to IBM SPSS statistics 22. Descriptive analysis was done using
means and standard deviations as Hierarchical K mean and one way ANOVA were used for
analysis. Results indicated that the principals had low level of workplace burnout because they
used proactive self-regulation strategies. This is a clear indication that training of self-regulation
strategies would go a long way in stabilizing the emotional experiences of teachers hence reduce
burnout. This study was done on principals of schools alone and it would be important to see if the
same results would be replicated with all other teachers which is the basis for the current study.
Again, this study was only based on fact finding, and did not reveal whether the principals were
first trained on emotional regulation. The current study is solution focused to see the impact of

emotional regulation training on teacher professional burnout.
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Salehi and Rezaei(2023) undertook a quasi experimental study with pretest -posttest design with a
control group using all first grade female high school students in Lande between 2017-2018. The
aim of the study was to investigate the effects of self compassion focused emotional regulation
skills training to reduce psychological distress on the students. Placing them in two test(18) and
control group(18), the depression, anxiety and stress questionnaire were used in two stages of
pretest and posttest. To train the students , self employment emotional skill training intervention
for 90minutes session were performed one week per session for the test group while the control

group did not receive any intervention .Covariance was used for analysis.

Results indicated that compassion emotional regulation skills training focused on self compassion
and depression.The training was able to help the students reduce depression, anxiety and stress
which means that emotional self regulation was an effective method of training to reduce
psychological distress at school level.while this study used female students from the same school,
it is not clear how long the training took.However, it would be intresting to see if the study could
be replicated with similar results on emotional self regulation and burnout of teachers in Kiambu
County ,Kenya. Additionally, it is worth noting that using one group from only one school could
greatly pose generalizability issues and the current study took care of this by using respondents

from four categories of schools to afford generalizability.

2.1.2.3 Self-Motivation coaching and Teacher Professional Burnout

Dorrnyei and Ushioda (2011) posits that teacher motivation is the internally driven reason why
they choose teaching and choose to remain in it. Lesch et al., (2016) carried a randomized
controlled study in Salzburg university of Austria to find out how well procrastination would be
reduced through coaching. The sample consisted of 84 participants (20 males, 64 females) aged

19-56 years who were randomly divided into four groups. The experimental groups consisted of
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23 individual participants, 13 group participants and 27 self-coaching participants. The control
group consisted of 21 students. Online recruitment of students who procrastinated academic work
was done using flyers. The coaching was given for 3 sessions of 2 hours each with a period of 10
days in between. The individual coaching was done by eight (8) Master of Educational Psychology
Students, while group sessions were undertaken by three master’s students who designed the
training programme. The self-coaching participants were given the manual from where they read

for themselves.

Satisfaction questionnaire to test on coaching and outcome satisfaction, and multi-choice test for
procrastination, process evaluation scale for goal attainment and academic procrastination State
Inventory to measure the state of procrastination were used as tools for this study. During the
intervention program, pretest and post test, was given to measure leadership behavior into either
transformational or transaction. Multi-factor Leadership Questionnaire, work climate
questionnaire and short intrinsic motivation scale was used to measure leadership behavior,
autonomy and intrinsic motivation of both leaders and coaches while analysis was done using
ANOVA. Results indicated that procrastination reduced greatly due to group and individual
training. Group coaching helped members acquire relevant knowledge while individual coaching
led to member satisfaction hence goal attainment. Coaching for leadership increased personal
motivation and autonomy. This pointed to the usefulness of the training. Performance
independently without the support of the coach was found to be insufficient for higher goal

attainment.

This study used a sample whose group distribution was very small for generalization. The Solomon
four designs that was used for the current study demands a higher sample thus generalization was

possible. This study was done on university students based on academic procrastination and goal
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attainment while the current study looked at all areas of self-motivation and how coaching the
teachers on the same could help them reduce burnout. The study by Dorrnyei and Ushioda, (2011)
was done in Austria with different cultural orientation and another study of the same nature needed
to be conducted with respondents from another cultural background to see if result could be

replicated which justifies the current study.

Roohani and Dayei, (2019) carried out mixed methods sequential design study to identify the
relationship between Iranian EFL teacher burnout and motivational profile, how teacher
motivation relate with burnout and if motivational factors in any way led to teacher burnout The
sample was 115 EFL teachers from the language school. The researcher used the Maslach Burnout
Inventory and the Motivation to teach Questionnaire. Follow-up was done using 15 participants
who responded to semi-structured interviews. Data was analysed through descriptive statistics,
correlational analysis and multiple regression. Results from descriptive statistics revealed that
autonomously motivated teachers had low levels of burnout, while the correlational analysis
revealed that burnout related negatively with autonomous motivation. This was a discrepancy in
the results hence the need to seal that gap. This study aimed at finding out if the same results could
be replicated using the secondary school teachers in Kiambu County and what effect coaching of

the same would have on the teacher burnout.

2.1.2.4 Social awareness and professional teacher burnout

This refers to the ability to understand how others are feeling and respond to them appropriately.
This could mean that one treats them with concern, extra care or simply be there for them as they
go through difficult situations and encourage them. People with high emotional intelligence are

sensitive to their coworkers and clients’ emotions. Bracket (2010) contends that the optimistic
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caring coworkers with positive emotions can solve conflicts and help others preempt their

tensions.this would consequently reduce burnout.

A cross-sectional single interview study using 150 medical postgraduates from tertiary care
hospitals in Mumbai was carried out to assess emotional intelligence based on empathy, anger and
relationship of El and anger and empathy of medical students. The emotional questionnaire self-
assessment checklist, multidimensional emotional empathy scale and the clinical anger scale were
used (Faye et al., 2011). Data analysis was done using the SPSS v 16 using the multivariate analysis
with analysis of covariance test. Results indicated that married males were more empathizing as
well as those who had many problems at home. Again, those who had voluntarily chosen this
course (medicine and surgery) were more empathetic. More so, those who had enough time for
recreation activities, and had less workload scored highly on empathy. The current study was based
on secondary school teachers and how empathy as a domain for EI would help the teacher reduce
their burnout. It was not clear in this study whether the medics received any training for empathy,
which is a gap that this study seeks to fill by coaching the teachers to see if it could reduce their

professional burnout.

Another cross-sectional descriptive correlational study using stratified random sampling was done
to find out the relationship between empathy and emotional intelligence among 320 nursing and
midwifery students in Tehran University (Faye et al., 2011; Hajibabaeel et al., 2018). Jefferson
scale of empathy and Schutte self-report of EI test were used for data collection. Results showed
a strong positive relationship between empathy and emotional intelligence. What whether training
for empathy took place. The current study was conducted among teachers to find if the same results

can be replicated.
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Hussein and Mohammed (2020) carried out a quasi experimental design in zagazig university with
psychiatric nurses with the aim of investigating the effect of empathy based training on their
communication skills.Purposive sampling yielded 13 nurses for pretest and posttest.to collect data,
Socio demographic data sheet, Jefferson Scale of Empathy (JSE) Nursing Student Version R,
Communication Skill Scale and Maslach Burnout Inventory (MBI) were used with results showing
a decrease in in mean score as regards knowledge about empathy and burnout from pre intervention
and post intervention as the communication skills increased accordingly.There was also
statistically significant difference between pre and post intervention regarding knowledge about
empathy and Maslach Burnout Inventory. However,the statistical difference between pre and post

intervention on communication skill was insignificant.

The study concluded that empathy based training skills improved the nurses burnout as well as
communication skills and recommended there be continous training on the same to increase the
nurses empathetic skills. This study was found to be very relevant to the current study and it is
interesting to see if the same results for social awareness/empathy coaching could reduce teacher
professional burnout.A lot on empathy training seem to have been done with nurses and very few

with other professions like teaching which is the direction the current study followed to seal that

gap.

2.1.2.5 Relationship Management and Teacher Professional Burnout

Relationship management refers to the ability to interact well with others so as to enhance daily
interactions and communications (Schuetz, 2011). This helps individuals maintain proper social
interaction that may give social support in times of overwhelming pressure like the one

experienced in teaching.
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Rath and Vasantha (2017) conducted a study on the relationship between EI and relationship
management in a formal organization using 280 randomly sampled workers from public and
private sectors in Odisha. Participants answered structured questions while data was analysed
through t-tests, ANOVA and Pearson correlation. Results showed that EI related positively with
the components of relationship management. It is not clear whether the respondents were exposed
to any training for relationship management for the variables of relationship management to be
measured. This current research used mixed methodology with quasi experimental Solomon four
designs to collect quantitative data to establish the teacher burnout and offer emotional intelligence

coaching to the teachers.

Valente and Lourenco (2020) undertook a study in Portugal to establish the role of EI in
management of conflict in classroom among the 7-12"" grade teachers. Using convenience
sampling, 382 teachers (67 % females, 33 % males) filled the competency questionnaire and
organization conflict inventory. Findings indicated that teachers with high emotional intelligence
have better strategies for conflict resolution. SPSS Amos 25 was used for data analysis. Further,
Pearson r correlation and structural equation model analysis was done for descriptive statistics.
The study finally recommended Emotional skills training programs to be included in the teacher’s
academic training to improve their level of El. Based on this recommendation, this study used
Emotional intelligence coaching to secondary school, teachers in Kiambu County to assess
whether there was a difference between those that was trained on the El skills and those who were
not, in their handling conflicts arising from their professions. Again, this study used the
competence-based EI tool while the current study used the mixed model of Emotional intelligence

for both trait and competence skills that was able to capture more of the EI of the teacher.

35



A study using 794 secondary school teachers from Madrid using structural modeling methodology
was carried out to analyze information on the interpersonal relationship and development of
workplace burnout (Rodriguez-Mantilla & Fernandez-Diaz, 2017). To measure teacher burnout, a
measuring instrument for burnout syndrome was used as well as a climate measurement instrument
were used to measure teacher’s interpersonal relationship. Results indicated that that teacher
student relationship influenced their burnout syndrome. Similarly, teacher—supervisor, teacher co-
workers relationship showed moderate effects on teacher burnout. It was recommended that
teachers should take care of their interpersonal relationship to ensure their wellbeing. What this
study did not specify was whether the teachers had been given any skills for interpersonal skills or
not which the current study aims at handling and later assess whether the skills given will have

helped the teachers reduce their burnout.

2.2 Theoretical Literature Review
Two theories were underpinned for this study. Goleman mixed model and the Attribution theory

by Weiner.

2.2.1 Attribution Theory

This theory was originated by Heider (1958) but it was greatly developed by Weiner as a
theoretical framework in (1985, 2000 & 2010). Attribution is the perception that individuals
develop in explaining causes of success or failure in an event. This helps them assign a cause of
their own and other people’s behavior. Weiner (1985) brought out three dimensions of the
attribution theory which are the basis of attribution. The first one is Locus of causality which
identifies the location of the cause as whether internal or external to the individual. The second is
stability which denotes a likelihood of a behavior changing or enduring for a long time. This affects

expectations or possibilities of change in expectations of future outcome. The third is
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controllability which refers to whether a cause attributed to an occurrence is within an individual
control and the ability of the individual to change that behavior. This indicates that an individual’s
ability and effort could change a failure into success denoting that a person is in control of an
event. On the other hand, non-controllability would denote that effort and ability would not change

an event.

This theory has been found relevant to the current study of professional teacher burnout in the
following ways. According to Maslach (1981) burnout is explained in three aspects including
Emotional exhaustion which is a feeling of depletion in one’s emotional and physical energies,
lack of personal accomplishment which is inability to fulfill professional and personal
responsibility and depersonalisation which is a psychological detachment towards other people.
Teachers interact daily with various people and especially the students, with the main focus being
the good performance in examinations. If the teacher causal attribution for poor performance is the
internal locus of control of students, lack of ability and the situation attributed to being stable, then
the teacher may suffer a lot of frustration because they would feel that chances of success are
minimal and out of their control. Moreover ,the teachers may feel that their efforts would only lead
to emotional exhaustion without foreseen rewards, and this would lead to burnout. Today, the
promotion of teachers is pegged on the Teachers professional appraisal development tool (TPAD)
whose basis is value addition based on students’ outcome. Teachers then get so frustrated if their
attribution of poor performance is stable meaning that their possibility of promotion is not
guaranteed. This naturally reduces their effort, leading to more deteriorated results and hence

burnout emanating from poor relations with their employers and supervisors.

Teacher’s attribution affects how they relate with other people and may heighten their emotional

responses. For example, when dealing with students at their adolescent stage which is the age of
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the secondary school students, teachers may often conflict with them especially if they attribute
their misbehavior to controllability. The teachers would see the students as choosing to be deviant
to annoy them. This may always call for punishments and poor relations with the students which
heighten the possibilities of burnout. On the contrary, if the teacher’s attribution is based on
internal causality of the adolescence age that make them behave defiantly, then the attribution
would be seen as unstable and likely to change with time. This would enable the teacher to

empathize with the students hence better interpersonal relations and reduction of burnout.

In other instances, teachers are seen by parents and other stakeholders as the sole cause of anything
that happens to the students despite other causes. They are usually punished by their employer
through transfers, interdiction, and dismissals. This makes the teachers have an internal locus of
causality of inability to improve their circumstances. They also feel that they are unable to control
what happens to them, which continually frustrates them leaving them emotionally exhausted,

depersonalized and unable to find any professional accomplishment.

Teachers go through a lot of work-related experiences and how they interpret it depends on
whether they attribute their experiences internally or externally. If they attribute it to the internal
stable factors, (I am completely unable to do this work, it is my personality, I cannot control myself
etc.) then they find themselves helpless, overwhelmed and they will have no motivation hence
burnout. This makes the teacher become unproductive, perform poorly in their work as reflected
in National examinations and this would confirm their helplessness and inability to change the
situation.. Teachers who attribute their behavior to external factors were motivated to know that
these factors are not permanent and that they could change over time. A teacher with this type of

attribution would not be so prone to burnout.
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This theory provided a basis for guiding the teacher in understanding their attributions and how
they impact on their burnout. Teachers whose attributions are positive and optimistic may have
lower burnout compared to those with negative attributions. This theory seems to put a nail on
individual causal attributions and giving them no chance of changing those attributions. The theory
does not give room for the improvement of a condition or behavior or experience beyond the
attributions they and others make of their behavior.This theory is therefore insufficient in helping
the teacher work out their professional burnout. This called for the need to supplement the

attribution theory with the Emotional Intelligence theory based on mixed model by Goleman.

2.2.2 Goleman’s mixed model of Emotional Intelligence

Emotional intelligence is defined as one’s ability to identify regulates and process emotions.
(Goleman, 1995). The theory has its history from 1920’s and it is not until late 1980’s when
Goleman brought it to the limelight in his book “why it matters more than IQ”. In his presentation,
Goleman introduced five domains of the EI of which were used for this study namely: self-
awareness, self-regulation, self-motivation, social awareness and relationship management. Self-
awareness refers to knowing and understanding one’s own thoughts and feelings and how they
impact on their behavior. Some of its subdomains include accurate self-assessment, confidence
and emotional self-awareness. Self-regulation is the ability to control one’s own emotions and
impulses in order to delay a reaction. It is divided into self-control, adaptability and
conscientiousness; self-motivation is the intrinsic reasons emanating from within a person’s value
that makes them continue working despite difficulties. It is divided into achievement drive,
initiative and optimism.self awareness is the ability to feel with others and is dividexd

into:empathy, Finally, relationship management which is the ability to interact well with others to
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enhance daily interactions entails among other things conflict management, collaboration and

cooperation as well as building bonds.

Goleman suggests that unlike 1Q, emotional intelligence is learnt and can therefore be trained.
According to Goleman (1995) people with high EI was able to overcome emotions. This helped
them look at the circumstances they are going through with positive mind thus reduce chances of
burnout. On the other hand, people with low emotional intelligence view their situations with

hopelessness, become overwhelmed and burnout sets in.

This theory is found to be relevant to the current study in that teacher’s work is highly emotionally
laden. The teachers in secondary schools interact with students every day who at their level are
also going through a lot of emotional turmoil. To manage them, they need emotional intelligence.
For example, teachers who are aware of themselves was keen to notice when their emotions are
out of the way and was sensitive to control them before they interfere with their relationship with
others. If they understand their emotions, it was easy for them to empathize with the others and as
such will build better relationships. They will also attract empathy so when they seem to be
overwhelmed by work, it was easier for them to get someone to stand by them as well as encourage
them. This will eventually motivate them to go on with the hope that things was better. This indeed

lowers their chances of burnout.

Teachers, who have high EI with accurate self-assessment, was keen on how their emotions are.
They will not transfer their emotions to the students they handle nor to the college teachers, instead
managing their emotions may foster positive relations with the others who they come into contact
with. They will easily empathize with their students, the principal and other colleagues and

probably offer to walk with them as they go through overwhelming states in their place of work.
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This might make them be appreciated and in return, they will feel more motivated, and work for
better outcomes. This will lead to good performance which will also lead to a lot of motivation

hence lowered chances of burnout.

On the contrary, those with low EI will keep transferring and displacing their emotions on others,
creating very poor relationships devoid of collaboration or teamwork. It means they have no one
to empathize with them when they are going through difficulty situation which will really
demotivate them to continue working. They will feel rejected, act impulsively and can easily invite
issues with the principals and the employers. This will increase their chances of mental, emotional

and physical burnout.

Attribution theory and mixed model of emotional intelligence are interrelated. El affects how a
person will attribute reasons for their behavior. A person with high EI will attribute failure to
external factors with the belief that they are able to overcome through internal abilities. Those with
low EI will attribute failure to internal factors within themselves and belief there is nothing they
can be able to do to overcome their inability. Goleman indicates that EI is learnt and so teachers
can be equipped with skills of self-awareness, self-management/regulation self-motivation, and
empathy and relationship management. This will help them to overcome their burnout and improve
their productivity. The attribution was that what causes burnout is controllable, it’s not stable and

will change with training/coaching on required skills.

The theory of attribution and the mixed model of El by Goleman have important implications in
understanding teachers and their responses to work related stress. There is need to find out what
attribution teachers have on their burnout and assess how emotional intelligence coaching could

help them overcome any negative attribution.
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2.3 Conceptual Framework

According to Luse et al., (2012), a conceptual framework allows for specification and definition
of the concepts of the research title. This conceptual framework was guided by the Attribution and
Goleman mixed model theories. The dependent variable was the teacher professional burnout
which teachers are likely to have attributed to external, permanent and uncontrollable events. On
the other hand, the Independent variable was Emotional intelligence coaching aimed at helping
teachers deal with burnout . Cognizant of the fact that home and social factors can also cause
burnout, the two were used as intervening variables. The MBI tool measured burnout in terms of
emotional fatigue, depersonalization and reduced personal achievement. The indicators of
Emotional intelligence articulated by Goleman, (1995) included self-awareness, self-regulation,
self-motivation,social awareness and relationship management which were used for the EI
coaching. Teachers in public Secondary schools deal with a great number of interpersonal
relationships owing to the large population they interact with in terms of students, colleague
teachers, non-teaching staff, parents and other stakeholders. Their relationship management is
therefore very key. The ability of the teacher to be self-aware and understand the emotions they
are going through would help them manage the emotions. They would in turn feel motivated to
work and realize results which would change their attribution, giving them a sense of self
satisfaction, and personal accomplishment. This would translate into psychologically, socially, and
physically conducive atmosphere leading to proper relationship management likely to reduce
emotional exhaustion hence individual and group productivity is realized. The current study sought
to assess how EI coaching impact teacher professional burnout. Figure 1 shows the conceptual

framework.
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Independent Variables

TEACHER EMOTIONAL
INTELLIGENCE COACHING

Teacher Self-awareness:
e Emotional self-
awareness

e Self-confidence
e Accurate self-
assassessment

Teacher Self-regulation
e Emotional control,

A 4

o Adaptability to new
changes

Teacher Self-motivation:
e [nitiative

A 4

Dependent Variable

e Optimism
e Achievement drive

Teacher social
awareness

A

x
|
|
|
1
1
I
|
|
1
1
1
|
|

TEACHER BURNOUT

Emotional Exhaustion
(EE)

Physical fatigue/Apathy
Depersonalization (DP)
Detachment/Insensitivity to
others

Reduced Personal
Accomplishment (RA)
Decreased satisfaction /sense
of accomplishment

e Empathy

Teacher Relationship

Intervening variable

Social factors
Family factors
Personality factors
Financial issues

management.
e Conflict
management

e Teamwork
¢ Building bonds

Figure 1 Conceptual Framework

Source: Reseacher, 2024
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2.4 Research Gaps

The research identified relevant gas from the literature review this study intended to fill. While
various studies have been undertaken, none have explored the effect of emotional intelligence on
teacher professional burnout. It is important to note that emotional intelligence plays a pivotal role
in reducing teacher burnout. If effectively coached on this scale, their mental health would

improve, hence high productivity that would impact the students positively (Ellatar et al.,2023).

For example, Hen's (2020) carried out a study aimed at illustrating ways to meet the educational
needs of children and teachers.They were expected to display the emotional abilities to enhance
creativity, flexibility and innovation to address the work distressing situations. The study's results
illustrated that the teachers felt increased self-awareness, empathy, and understanding of emotions.
However, the course offered in the study was short in terms of the course period, and few
participants could make a generalized conclusion about the study.in the current study , the
respondent were more and sourced from different categories of schools making generalisation
possible. Furthermore, the study was necessary to contribute practical literature on the significance

of emotional intelligence skills in teachers in the education system.

Another study gap identified in the literature review was in the study by Dost et al. (2023), which
was meant to evaluate the effects of self-awareness instruction on pre-university students in Iran.
In the study, the experimental group received instructions on self-awareness, while the control
group did not get the instructions. Therefore, the findings of the study illustrated that the self-
awareness of the experimental group participants improved through their activities, unlike the
control group participants. According to the study, the experimental research was done on different
genders and at the primary level of the students. Further, more details on the study were required

to explore the relationship variables of learning a foreign language and self-awareness to identify
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its impact on second language students. Also, more significant numbers of participants would be
adequate if more time were allocated to conclude the research. Therefore, this study increased the
number of participants, allocated more time to the research and increased the study's details to

improve the research’s validity.

2.5 Recap of Literature Review

Literature reviewed clearly demonstrated that EI coaching impacts professional teacher burnout
greatly. It also emerged that EI was trainable. While majority of reviewed studies confirmed a
positive relationship between professional burnout and El, a few others showed contrary findings.
Again most of the studies used other EI models like the Bar-on, and Mayer Salovey model and
only a few used the Goleman mixed models. Most studies on EI have been conducted with
students’ academic achievements and a few on teachers’ burnout. Another gap was that most
studies reviewed were done in Eastern population, a few in western counties while only a few were
done in Africa. This means that the studies provided insufficient information in the African context
on teacher burnout and EI. There is scarcity of information on El coaching in Kenya as most studies
focused on causes and effects of teacher burnout only. The current study addressed the gaps by
assessing the effect of EI coaching on professional burnout of teachers in public secondary schools
in Kiambu County. Findings are hoped to add knowledge in attribution theory and emotional
intelligence theories as well as professional teacher burnout. It is also hoped that findings will act

as a direction for professional teacher burnout intervention.

45



CHAPTER THREE
RESEACH METHODOLOGY
3.0 Introduction
This chapter discussed research methodology that included the following aspects: Research
methodology, design, location of study, study population, sample size and sampling strategy,
research instruments, data collection procedures, data analysis techniques and ethical

considerations.

3.1 Research Methodology

This study employed a mixed methodology. According to Creswell (2012) this method involves
the integration of both the quantitative and qualitative methods in the same study. Consequently,
it helps gain a comprehensive understanding of the whole study. Creswell continues to emphasize
that using the two methods enhances complementarity and expansion of the breadth and range of
inquiry giving richer, more detailed findings. This makes the research findings more acceptable to
the advocates of quantitative as well as qualitative methods. However, this study was largely
quantitative to capture the theme of the study which was effects of emotional intelligence coaching
on the professional teacher burnout in Kiambu County. The qualitative method helped in
triangulation of results that enriched the findings on teacher’s burnout. Quantitative data was
obtained using Quasi experimental Solomon four designs while qualitative data was obtained

through interviews to seek the opinion of teachers and school administrator on teacher burnout.
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3.2 Research Design

The main research design adopted for this study was quasi experimental Solomon four group
design for the quantitative data. Convergent triangulation design was used where quantitative data
was collected and analysed simultaneously with the qualitative data and then results merged,

interpreted and compared (Creswell & Creswell, 2018). This is illustrated in the figure 2 below.

Quantitative data
collection and
analysis

Interpret

Merge results

Qualitative data results

collection and
analysis

Figure 2 Convergent triangulation design

Source: Creswell and Creswell (2017)

3.2.1 The Quasi Experimental, Solomon’s Four Group design.

According to Leedey and Ormrod (2010) this method constitutes of two experimental and two
control groups randomly assigned. Treatment/intervention is given to treatment group while
control group acted as a benchmark for comparisons (Navarro & Siegel, 2018). Groups are further
randomized into testing condition of pre-test and post-test. In this design, the first treatment group
was pretested and post-tested while the second one was only post-tested after the treatment. One
control group was pre and post-tested while the second was only post-tested as indicated in the

table below.
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Table 1: Solomon Four Design

Group pre-test Treatment Post-test
Control group 1 O
X2
X1

Control group 2

X3

Experimental group 1

O.

Experimental group 2

000 O

X6

Key: X-testing conditions OT-treatment group No treatrrO

Source: Leedy and Ormrod (2010)

According to Leedey and Ormrod (2010), this method has the advantage of comparing the
differences of variables in participants before and after treatment. Comparisons between the

control groups are also made. This makes Solomon four design favourable for this study.

Solomon Four design eliminates interactions between testing and the treatment as well as
providing data that would reveal the amount of such interactions. Muchiri et al, (2015) indicate
that this method allows the researcher to have a lot of control in the selection of sample population.
This elucidates the fact that there is a lot of advantages in using this method despite its complexity.
The qualitative data was collected through interviews to the academic heads of department as well
as the school administrator to gather data relating to the perception of teacher burnout and what

they are doing to offer intervention.
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The main unit of analysis of this study was teachers in secondary schools in the County of Kiambu,
Kenya, with the dependent variable (DV) as professional teacher burnout which was measured
using the Maslach Burnout Inventory (MBI) through pretest and post test, while the independent
variable (IV) was the effect of emotional intelligence on coaching which was measured through
the effect size of change of burnout of pretest and post test. The indicators for the emotional
intelligence included self-awareness, emotional self-regulation, self-motivation social awareness
and relationship management. The indicators of burnout included emotional exhaustion,

depersonalization and professional non accomplishment.

3.3 Location of the Study

This study was undertaken in the County of Kiambu, Kenya which has a total of 277 public
secondary schools with 3,479 teachers. According to AON Minet, the medical provider for the
teachers in the country, Kiambu held position 15 out of 47 counties with teachers treated with
depression related illnesses in the financial year 2019/2020 (AON Minet Report, 2020). This is an
implication that teachers in Kiambu County could be suffering from burnout. While the County of
Nairobi held position 1, the fact that most referral hospitals by AON Minet are in Nairobi and
owing to its proximity with the County of Kiambu, most teachers could be seeking their treatment

in Nairobi.

Many studies on teacher burnout have been done in other regions of the country e.g, Kakamega,
(Baraza et al., 2016), Bungoma (Sichambo et al., 2012) and Machakos (Kilonzo et al., 2018) but
there is no evidence of such a study in Kiambu County. Those studies attributed to teacher burnout
are based on external factors, but the current study attempted to assess the influence of an internal
attribute (Emotional Intelligence) of the teacher and the effect that coaching of the same would

have on professional teacher burnout.
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3.4 Target population
The target population was 3,479 secondary school teachers in 277 public secondary school in the
County of Kiambu (County Director of Education, 2021). The schools are in four categories

namely National, Extra-County, County and sub County schools as shown in the table below

Table 2 : Number of schools and teachers in public secondary schools in Kiambu County

School category No of schools No of Teachers
National 6 436
Extra-County 19 665
County 84 1350
Sub-County 168 1028
Total 277 3479

Source: County Director of Education (2021)

3.5 Sampling Procedures and Sample Size

This section discusses determination of sample size and the sampling procedure that was
employed for this study.

3.5.1 Sampling Procedure

Stratified sampling was used to select 16 schools, 4 from each stratum of National, Extra County,
County, and sub County schools. According to Navarro &Siegel (2018), Solomon four design
works with groups of four and so 16 schools were justifiable. Moreover, an experimental study

requires a small sample size. Simple random sampling was then used to select the actual schools
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for the study. The names of all schools in each category were written down and papers folded and
put in a container. Hand picking was done to pick 4 schools from each category without
replacement. The rationale behind this was to retain the natural groups that would prevent a lot of
group disorganization. This is supported by Muchiri et al., (2015) who alluded to the fact that this
method uses natural groups like students in the same class. In the current study, teachers in the

same schools formed the natural group.

Random assignment of the groups into either experimental or control group was done. This yielded
two experimental and two control groups for each category of schools. The groups were also
randomized for pretest. This yielded two pretest groups (E1, C1). All groups were subjected to
post-test. Since the numbers of teachers in the different categories of schools varied; proportionate
allocation was used to assign the number of teachers for each category as shown in the table 3

below.

Table 3 : Sampling size determination

SCHOOL GROUP NUMBEROF TEACHERS
CATEGORY TEACHERSPER TRAINED
SCOOLCATEGORY

National El 90/600X346=52 52

C1 90/600X346=52 0

E2 90/600X346=52 52

C2 90/600X346=52 0
Extra-County El 30/600X346=17 17

C1 30/600X346=17 0

El 30/600X346=17 17

C2 30/600X346=17 0
County El 20/600X346=12 12

C1 20/600X346=12 0

E2 20/600X346=12 12

C2 20/600X346=12 0
Sub-County El 10/600X346=6 6

C1 10/600X346=6 0
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E2 10/600X346=6 6
C2 10/600X346=6 0
Total 346 174

KEY: E-Experimental group 1, 2 C-CONTROL GROUP 1, 2
Source: Reseacher 2024

A total of eight (8) Guidance and Counseling HODs, from the experimental groups were trained
by the researcher on emotional intelligence to help train the fellow teachers in their respective
schools. Again, from each experimental school, five academic HOD and a school administrator
were subjected to an interview guide meant to obtain in-depth information about professional

teacher burnout. This yielded a total of 8 administrators and 40 heads of department.

3.5.2 Sample Size
The Sample size was determined using Krejcie and Morgan table which has been constructed using

the formulae s=X?NP(1-P)+d?(N-1)+ X? p(1-P).
Where, s=required sample size

X2=table value of chi square for 1 degree of freedom at the desired confidence level

(3.841)
N=the population size

P=the population proportion (assumed to be .50 since this would provide the

maximum sample size
d=the degree of accuracy expressed as a proportion (0.05)

The table was formulated to make it easier to get the sample without calculations, and is designed

in such a way that each target population has a designated sample size. This makes it easier and
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more convenient to use. In this study, a target population of 3,479 teachers yielded a sample size

of 346 teachers.

3.6 Research Instruments
Maslach Burnout Inventory (MBI-education), a training manual for emotional intelligence

coaching and an interview guide were used for data collection.

3.6.1 The Maslach Burnout Inventory for teachers (MBI-education)

This tool was developed by Maslach et al., (1996). It contains 22 items that are self-reports with
three sub-scales namely: Emotional exhaustion (EE) with 9 items, Depersonalization (DP) with 5
items and Personal accomplishment (PA) with 8 items. After piloting and expert advice, the
language for some items were modified to be relevant to the current study. The teachers responded
to a seven-point frequency rating scale that ranged from never to everyday (0 = never, 1 = a few
times a year or less, 2 = once a month or less, 3 = a few times a month, 4 = once a week, 5 = a few
times a week, 6 = every day). High scores of EE and DP sub-scale point to high burnout while

lower scores on PA sub-scale are characteristics of high burnout.

3.6.2 Training manual for Emotional Intelligence

The manual was developed by the researcher with the help of group of experts in Educational
psychology of Mount Kenya University. The manual consisted of the objective of the training
drawn from Goleman mixed model of intelligence. Training content was focused on teacher
understanding of what emotional intelligence is and how to develop the five domains of emotional
intelligence that included self-awareness, emotional self-regulation self-motivation, social
awareness and relationship management. The training was done and after teachers learnt each skill,

they were subjected to homework for one week that helped them apply what they had learnt. This
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was reported before the next session began. After all the five skills had been coached, the

experimental groups were post tested to identify the level of their burnout.

3.6.3 Interview Guide for Heads of Departments and School Administrators

The interview guide had ten open ended questions soliciting in-depth information about teacher
burnout from the Heads of Departments, based on three themes that include; programs put in place
in their schools with questions like “what programs are in place for your school?” and “are there
deadlines to be met by teachers in your departments” The second theme was on causes, signs and
effects of burnout among the teachers in their department with questions like “What are some
causes of teacher burnout in your department?”, “what are the observed consequences of the
teacher burnout?” The third theme was on the intervention measures put across by the department
to help teachers overcome burnout with questions like “how does the department help its members
overcome burnout?” Towards the end, the HODs were asked to recommend what they would think
the school, TSC and the MOE could do to mitigate teacher burnout. Information acquired helped

obtain in-depth information on teacher burnout.

3.6.4 Interview guide for school administrator

The interview guide had 10 questions whose aim was to solicit in-depth information about teacher
professional burnout. Questions ranged from “what programmes are in place for the school to
“what programmes are in place to help overcome teacher burnout” and to “what are your

recommendations for MOE and TSC to help reduce the teacher burnout”.

3.7 Piloting of Research Instruments
Forty (40) respondents were conveniently selected for pilot study, ten from each category of the

schools in Kiambu County that were not used for final study. The researcher administered the MBI
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questionnaires to the teachers and the interview guide to the HODs and the school administrator.
The results of the pilot study assisted the researcher to determine validity and reliability of the test.

The feedback was used to improve the research instruments for validity and reliability.

3.7.1 Validity of the Instruments

Content validity was assessed by experts from the Department of Educational Psychology of
Mount Kenya University. After reading the questionnaires, they provided recommendations which
the researcher adopted. Again, based on the pilot study, the inappropriate questions were revised.
Muchiri et al., (2015) indicates that Solomon four design controls for most internal validity.
However, to control for selection and instrumentation, the instrument was given under similar
conditions. In this case, pre-test and post-test was given at the same time to groups with similar
characteristics. The training for the two experimental groups also ran concurrently. Random
selection for the experimental-control groups and pretest groups also controlled for selection and
maturation. The interviews were conducted within the period of training to the administrators and

the HOD:s.

3.7.2 Reliability of the Instruments

The Maslach Burnout Inventory is standardized and has largely been used from other studies
especially in the West. However, piloting was done to establish their reliability. The questions
were subjected to split half reliability to test internal consistency for use in this study. The Burnout
Questionnaires results were split into two halves using the odd/even items and because the results
were similar, then this would be an indication of reliability (Chakrabartty, 2013). The questions

were then subjected to correlation analysis because the two halves had equal lengths.

Table 4 shows that sum scores of the first 40 (10% of sample) and considered odd-even pairing.

55



Table 4 : Experimental Group Pre-Test Score

Odd# Score Even# Score
1 19 2 21
3 22 4 21
5 21 6 19
7 16 8 16
9 21 10 21
11 16 12 16
13 18 14 16
15 18 16 19
17 21 18 19
19 21 20 21
21 19 22 21
23 14 24 15
25 16 26 15
27 16 28 18
29 16 30 21
31 15 32 17
33 20 34 21
35 16 36 18
37 15 38 14
39 14 40 16

Source: Reseacher 2024

Table 4 shows scores tabulated in an odd-even pairing to limit biasness. The pair of the data was

correlated, and the results are as presented in Table 5.

Table 5: Correlation Analysis for Reliability Test

oddscores gvenscores

Correlation Coefficient 1.000 756"
oddscores Sig. (2-tailed) : .000
Spearman's rho N 20** 20
Correlation Coefficient .756 1.000
evenscores Sig. (2-tailed) .000 :
N 20 20
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**_Correlation is significant at the 0.01 level (2-tailed).

Source: Reseacher, 2024

Table 5 shows that the Spearman’s rho correlation coefficient is .756 with n= 20. The table also
shows that the correlation is significant at the 0.01 level (2-tailed). This was found to be higher
than the proposed threshold for sufficient reliability value (r=0.7) for a research instrument,

according to Chakrabartty (2013).

3.8 Data Collection Procedures

An approval from the university through the department of Educational Psychology was sought to
help researcher get a permit from NACOSTI. The reseach permit was submitted to the Kiambu
County Commissioner for further permission after which the County Director of
Education,Kiambu County authorized the researcher to access the principals of sampled schools.
The reseacher then sought permission to coach the HODs counseling department who would later
coach their colleague teachers for Emotional intelligence. On an agreed date with all the HODS,
the first meeting was held in one of the schools where the researcher explained what the coaching
entailed. Training then commenced and continued for five continuous weeks, a day per week for
a period of one hour (1 hr). In each day/session, a domain on emotional intelligence was coached
including: self-awareness, emotional self-regulation, self-motivation,social awareness and
relationship management. The training manual that was used for training the HODs was the same
one used for the treatment group. During the third session, there was role play of a mock coaching
for 15 minutes each to ascertain the extent to which the HODS were developing the ability to
coach/train, which acted as feedback to the researcher. During the mock training, one HOD acted

as the coach, and the other HODs acted as the trainee.. After every presentation, the other HODs
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gave feedback to the trainer HOD. The researcher also had a checklist based on a 4-point scale
ranging from 1-retrain, 2-further training, 3- competency nd 4-good. If the feedback was at 4,
then the HOD was eligible to train. Areas of competence that were checked included the ability to
communicate, the right content and methodology used. This helped in rating the mock trainer and

perfect their skills. This was repeated in between remaining session to enhance perfection.

The principal was asked to allow the Guidance and counseling teachers to coach the fellow
teachers on a time that was uniform to all of them one day per week. This ensured that none of the
groups influenced the outcome of the others hence reducing the group interaction effect. With the
help of the HODs, the groups were made aware of the intention of the study and their consent was
sought. The pretest was done on Experimental groupl and the Control group 1. The academic
HODs of the experimental groups and their principals were also subjected to an interview to
provide in-depth information about teacher burnout. This was done by the researcher and three
assistant researchers to complete this within the same day. This helped reduce participant

interaction.

The coaching for the experimental groups commenced one week after the pretest. They were
coached once a week between 4-5 pm on a uniform day agreed upon. The whole training took five
sessions (5weeks) and another one session for post-test. The post test was done after about two
months to ensure that the results were a true reflection of the influence of skills attained because
of the coaching. This reduced the bias of experiencing an immediate effect because of the euphoria
of the coaching. The treatment/coaching sessions included strategies on acquiring; (a) Self-
awareness (b) emotional self-regulation, (c) self-motivation, (d) social awareness and (e)
relationship management. In each session, trainees were given an experiential assignment based

on skill trained for purposes of application. They reported on their experiences as they met for the
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next session. Trainees were also required to write a weekly journal to reflect on their learning. On
the sixth session, a post- test for Burnout was administered to all the teachers in the treatment and
control groups. The training was done for short periods of one hour per session between 4-5pm or
during the lunch hour (1-2 pm) especially where time was a challenge. This is because some
schools may have had emergency meetings that were not scheduled for hence interfering with the
schedule of coaching. In some instances Google meet was used to offer a virtual coaching to

overcome the challenge of time.

The content of coaching included 6 sessions. The first session contained the introduction, setting
the objectives and signing the consent form and emotional self awareness coaching.. This was
followed by a coaching on emotional regulation, self-motivation, social awareness  relationship
management consecutively up to the fifth session. Post-test was done on the sixth session.The

procedures enabled recording of scores in the order presented in Table 6.

Table 6: Samples Treatment and Control

Group Pretest Treatment Post-test
Experimental 1 X1 Yes X2
Experimental 2 - Yes X3
Control 1 X4 No X5
Control 2 - No X6

Source: Reseacher, 2024

The data collection took six months, from May 2022 to October 2022. The teachers were to do

their assignment of practicing the skills during the term. The post-tests were given in third term
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which was also a very short and busy term. When a post test was given after two months, it

provided good reflection of the influence of emotional intelligence on professional burnout.

3.9 Data Analysis Procedure
Data processing was done using the SPSS version 24. The descriptive statistics was analysed using
means, frequencies and standard deviations. The differences in burnout levels after was obtained

by performing a paired t -test at o = 0.05 significance level as shown in the table below.

Table 7: Paired t-test illustrating differences in burnout levels

Groups pretest posttest mean difference t-test (paired)
Control X1 X2 X2-X1 \

Control X3 X3-X2

Experimental  Xa Xs Xs5-X4 \
Experimental Xe X6-Xs

Cohen d formula was used to evaluate the effect size, using the formula:

MeanEXp — Mean Control
SD pooled

Cohend =

SD2Exp Group +SD2Control Grou
SD pooledzJ P d > P

According to Caldwell and Vygotsky, (2020), effect size communicates the magnitude of

statistical findings. It is categorized as small if it is 0.2 and below, medium at 0.5 and large at 0.8
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and above. A large effect size is an indicator of a large effect of EI Coaching for professional

teacher burnout.

The qualitative data was analysed thematically. The data was winnowed to sort it out, meaning
that important data was focused on while the rest was disregarded. The data was then coded with
aword to represent a category of data. Further, it was then assembled into themes. Creswell (2012)

indicate that 5-7 themes are sufficient. Therefore, the themes were then described narratively.

3.10 Ethical Consideration

Permission was sought from National Council for Science and Technology (NACOST]) through
the Mount Kenya University approval. It was also obtained from the County director of Education
in Kiambu County, and the principals of the sampled schools in order to access the respondents.
To help respondents make an informed decision, the researcher explained the purpose of the study
then provided a consent form to be filled by respondents. Confidentiality was assured to the
respondents by ensuring that no names appear on the question papers provided. Security codes

were assigned to the information collected from the individuals to maintain anonymity.
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CHAPTER FOUR
RESEARCH FINDINGS AND DISCUSSIONS

4.0 Introduction

In this chapter, detailed information on study findings, interpretation and discussion were made on
the influence of Emotional Intelligence coaching on professional teacher burnout. The objectives
of the study included: to determine effect of emotional self-awareness coaching, assess the effect
of emotional self-regulation coaching, establish effect of self-motivation coaching, determine the
effect of social awareness and examine the effect of relationship management coaching on

professional teacher burnout.

The study targeted the teachers, the HOD and the Principals of four categories of schools namely
National, Extra-County, County and sub-County levels in public secondary schools in the County
of Kiambu. Questionnaires and interviews were used for data collection while tables and graphs,
pie charts and scatter grams were used to present the study findings. Paired t-tests were employed
for data analysis to establish the mean differences at a=0.05 significant level while Cohen d was
used to evaluate the effect size of EI coaching to teachers professional burnout. The qualitative

data for interview guide was analyzed thematically and described in narrative form.

4.1 Response Rate

The study sample was 364 teachers in public secondary schools in the County of Kiambu. While
ethical and careful research procedures were followed, there were lapses in responses from the
study as some of the teachers opted out before the completion of data collection. As such, the study
did not attain the 100% response rate, and instead achieved 87.57%. This return rate is sufficient

to make conclusion as supported by Mugenda (2008) who posits that 50 % return rate is ideal for
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reporting and analysis, 60 % is good and above 70 % is very good return. The response based on

various groups and categories that the teachers were placed on are shown in Table 9 and 10.

Table 7: Questionnaire Response Rate

Group Type Sample Response %

1 Experimental 1 87 79 90.80
2 Experimental 2 86 76 88.37
3 Control 1 87 77 88.51
4 Control 2 86 71 82.56
Total 346 303 87.57

Source: Reseacher, 2024

Table 9 shows responses in group types E1, E2, C1 and C2 as 79, 76, 77 and 71 teachers
respectively. Experimental 1 entailed the group which was involved in all the three undertakings;
pre-test, treatment (coaching) and post-test. The experimental 2 was the group involved in
treatment (coaching) and post-test without pre-test. Control 1 was the group which was involved
in pre-test, but without treatment (coaching) but also undertook post-test. The control 2 was the
group that was not involved in both pre-test and coaching but was involved in post-test.This is

shown in table 10

Table 8: Frequency and percentages of study group of respondents
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Participant’s grouping f %

Experimental 1 79 25.7
Experimental 2 76 23.4
Control 1 77 26.1
Control 2 71 24.8
Total 303 100.0

Source:Reseacher,2024

Table 10 shows the respective distribution of the study participants of each of the four groups used
in the study. This grouping is based on Solomon four design that categorizes respondents into four
groups. Leedey and Ormrod (2010), indicates that in this method, the experimental group is given
intervention while the control group is not given any intervention. The Experimental group 2 had
the highest number of respondents 79 (26.1%). This was followed by Control group 1 with a total
number of 77 (26.1 %), the experimental group 1 (76 (23.4 %) while control group 2 had the least

number of respondents with a total number of 71(23.4%).

From the groups, the results of the tests were recorded in 6 categories and coded as presented in

Table 11.
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Table 9: Tests Results Distribution and Coding

Group Results Coding Code
Group 1 E1 Pre-test X1
Group E1 Post-test X2
Group 2 E2 Post-test X3
Group 3 C1 Pre-test X4
C1 Post-test X5
Group 4 C2 Post Test X6

Source: Reseacher,2024

Table 11 shows the scores of the different categories that resulted from the study. Group 1 yielded
X1 and X2, Group 2 yielded X3, and Group 3 yielded X4 and X5 while Group 4 yielded X6. The
various groups were based on the nature of testing that included pretest, and post test. Muchiri et
al, (2015) revealed that this method has a great advantage of testing the respondents before and

after intervention.

4.2 Descriptive Statistics Analysis

To find out the level of professional burnout before coaching, the researcher used a Maslach
Burnout Inventory for teachers (MBI- education) questionnaire. From the 22 items in the
inventory, the teachers rated their levels of burnout on a 7-point Likert scale ranging 0-Never, 1-
A few times a year or less, 2-Once a month or less, 3- A few times a month 4-Once a week, 5-A
few times a week, and 6-Everyday. The collected data on the level of burnout before coaching of
the teachers on emotional self-awareness was scored and analyzed using descriptive statistics

including frequencies and percentages as presented using Table 13
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Table 10: Burnout Descriptive Statistics in pre-coaching

1. Feel very tired every morning 16(10.2%) 0(0%) 17;1)0'8 7%5 0(0%) ‘1‘157027) 0(0%)
2. Experience headaches/migraines 0(0%) 0(0%) 13(8.3%) 0(0%) 32%4 iosig 0(0%)
3. Experience stomach upsets 0(0%) 000%)  6(3.8%) 0(0%) 81;35 6;;‘:)0' 0(0%)
4. Experienced generalized pains in your 2(1.3  89(56 57(36.
0(0% 0(0% 9(5.7% 0(0%
body always (0%) (0%) ( ) %) 7%) 3%) (0%)
5. | experience a change in sleep 32(20.4 5(3.2 27(17  93(59.
0(0% 0(0% 0(0%
patterns (0%) (0%) %) %) .2%) 2%) (0%)
. . ) . . 7(45 45(28 105(6 .
6. Experience heavy chest pains 0(0%) 0(0%) 0(0%) %) %) 6.9%) 0(0%)
7. | feel emotionally drained from my 0(0%) 0(0%) 275’17.2 35522 605,38 5(03.2 30519
work %) 3%)  .2%) % 1%)
8. I am used up at the end of the 20(12.7 39(24 34(21.
25(15.9%)  39(24.8% 0(0% 0(0%
workday ( ) ( ) %) .8%) (0%) 7%) (0%)
9. | am fatigued when | get up in the Meo7 515 5031 24(1S
morning and have to face another 27(17.2%) 0(0%) f%) : 95%) 85%) 3f%) " 0(0%)
day on the job
10. | feel | treat some students as if 5(3.2 12(7. 18(11. 13(8.
64(40.8%) 23(14.6%) 22(14%
they were impersonal objects ( ) ( ) (14%) %) 6%) 5%) 3%)

11. Working with people all day is
really a strain for me

12. | deal very effectively with the
problems of my students

18(11 82(52 30(19. 2(1.3
5%)  2%)  1%) %)

10(6. 40(25 25(15. 35(22
4%)  5%)  9%)  .3%)

1(0.6%)  15(9.6%)  9(5.7%)

32(20.4%)  7(45%)  8(5.1%)

19(12.1  13(8. 15(9. 27(17. 40(25

13. | feel burned out from my work ~ 21(13.4%)  22(14%) %) 35)  5%)  2%)  .5%)
14. | r:n posmvely influencing other 17(10,8%) 5(3.2%) 0(0%) 27&17 205’12 250(16 6?)(40
people’s lives through my work 2%)  .8%) %) %)
15. I’'ve become more detached 21(13.4 18(11  30(19.
59(37.6%) 29(18.5% 0(0% 0(0%
towards people since | took job ( ) ( ) %) (0%] -5%) 1%) (0%)
16. I wqrry that this job is hardening 18(11.5%)  5(3.2%) 355’22.3 0(0%) 45£28 54£34. 0(0%)
me emotionally %) %) 4%)
. . . 28(17.8 o 21(13 36(22. )
17. | feel energetic 46(29.3%)  26(16.6% %) 0(0%) 3%) 9%) 0(0%)
18. | feel frustrated by my job 37(23.6%)  32(20.4%) 275;)7 2 0(0%) zzfyg 33%(51 0(0%)
19. | feel I’'m working too hard on 23(14.7 16(10  42(26.
33(21%)  43(27.4% 0(0% 0(0%
my job (21%) ( ) %) (0%) 2%) 8%) (0%)
20. | don’t really care what happens 10(6. 67(42.
36(22.9%) 30(19.1%) 14(8.9%) 0(0% 0(0%
to some students ( ) ( ) ( ) 0lE) 4%) 7%) (0%)
21. Working with people directly 5(32%)  41(26.1%) 12(7.6%) 0(0%) 85’5.1 9?)(58 0(0%)
puts too much stress on me %) %)
22. | can easily create a relaxed 56(35.7%) 35(22.3%) 14(8.9%) 0(0%) 37(23 0(0%) 15(9.

atmosphere with my students 6%) 6%)

Scale: 0-Never, 1-A few times a year or less, 2-Once a month or less, 3-A few times a month, 4-
Once a week, 5-A few times a week, 6-Everyday
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Source: Maslach Burnout Inventory (2001)

Table 13 shows that the largest percentage of the teachers 117 (74.5 %) indicated having felt very
tired every morning a few times a week in the pre-test stage. This was an indication of physical
fatigue as well as emotional exhaustion which is an indicator of burnout. While the table shows
that only a few of the teachers 16 (10.2 %) never felt tired every morning, there were other who
felt tired every morning once a month or less 17 (10.8 %) and another portion 7 (4.5 %) who felt
so only a few times a month. This shows that there were experiences of feeling very tired every
morning among the teachers who participated in the study. These findings reflect the sentiments

shared by some principals about the observation of teachers in their schools. One principal noted;

It is something that happens often. Every day of the week, different teachers display
evidence of fatigue. This is evident in the way they walk, the way they respond to
me and to each other. When | observe them, I can tell that everything is not right.
However, this mostly happens in the later days of the week especially from
Thursday and Friday which may signify a lot of work during the week. It’s easy to
pick especially as they attend the afternoon lessons on Friday. | also understand
that when a teacher depicts such behaviors, it becomes difficult for them to deliver
in the classroom, and that they may need physical rest as well as some
psychological interventions. [KI 02].

The shared sentiments is a reflection of what the teachers experience in their workplaces which
pointed to the need for emotional intelligence coaching among them. Similar arguments were
advanced by Azeez and Azeez (2018) who studied the importance of teachers’ body language in
delivering in a classroom context. A tired teacher lacks innovativeness in creating unique
classroom environment that would spark students’ learning and achievement. The author
recommends strategic approaches to handling teachers’ tiredness that targets enhancing their class
movements and use of non-verbal communication. Emotional self-awareness coaching was
important intervention because it made the teacher be in touch with what they were experiencing

which could alert them to be cautious and take a break, do exercises or even ask for assistance
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from other teachers. This would prevent a situation where the fatigue would turn to burnout. With

this awareness, there would be reduced episodes of tiredness in the mornings.

The table shows that the largest percentage of the teachers 106 (67.5 %) experienced
headaches/migraines a few times a week with about 38 (24.2 %) experiencing it once a week. The
findings implied that professional burnout among the teachers in the pre- coaching of Emotional
intelligence was evident. This agrees with a study conducted by Okwaraji and Aguwa (2014) who
found out that the prevalence of teacher burnout was high with 40% of the teachers suffering from
emotional exhaustion and fatigue. The teachers may be lacking some key aspects of training as
proposed by Politika et al., (2021) which includes the use of latest technologies in pedagogy on
teacher training. The authors argue that methods such as the use of games may help train the
teachers on how to curb burnout while in their teaching practice. This indicates the justification

for El coaching.

Further, the table shows that quite over half of the teachers 87 (55.4 %) experienced stomach upsets
once a week while another significant portion of them 64 (40.8 %) experienced it a few times a
week. Silva and Henderson (2022) identified and argued that bowel problems are among the
challenges that manifest in burnout. This indicates that the stomach upset experiences among the
teachers was a sign of work burnout. This is very unfortunate to imagine that the teachers would
miss out to attend classes because of such a manifestation. If the burnout is taken care off, the

teachers would be more comfortable and be able to deliver to the students appropriately.

Table 14 shows that a large percentage of the teachers 89 (56.7 %) experienced generalized pains
in their bodies once a week. This condition was very common and interestingly, they were not able

to clearly pinpoint where the pains were coming from. This generalized pains were pointers to
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burnout. Another portion of respondents, 57 (36.3 %) experienced the same generalized pains a
few times a week. This agrees with Bousquet (2012) who found out that burnt out teachers are

clinically depressed, anxious and are often ill which makes them not work optimally.

In another aspect of the Maslach scale, the table indicates that the largest portion of the teachers
93 (59.2 %) experienced a change in sleep patterns a few times a week. Another portion of 105
(66.9 %) indicated having experience heavy chest pains a few times a week. Consequently, a large
portion of teachers 60 (38.2 %) felt emotionally drained from their work once per week. Similarly,
50 (31.8 %) of the teachers felt used up at the end of the workday a few times a week. The teachers
were also fatigued when they got up in the morning and had to face another day on the job with
89 (56.7 %) experiencing the same a few times a week. These features are common in professional
work burnout which implicate study findings that in the pre-coaching, the teachers exhibited signs
of being psychologically worn out. These findings were supported by a study that indicated that
care giving jobs are physically and emotionally draining. The quantitative findings were
triangulated with the qualitative findings through the guidance and counselling teacher coupled

with similar sentiments from the sampled principals. One guidance and counseling teacher said;

We have handled cases where teachers often complain of some issues affecting
them. From their explanations, we realize that it is work burnout challenges. Many
times, teachers have reached out to my office to consult on issues around loss of
sleep to an extent that they have to use medication to attract sleep .Others have
been feeling fed up with working and they reported how they keep dreading every
day they have to report to work, .The many duties assigned to them apart from
teaching makes them feel used up and the thought of it all makes them get
difficulties in waking up to take more responsibilities. In extreme cases, others seek
for off-duty days. From my observations, a teacher who is given a day or two off
duty feels relaxed, and even look happy when they resume. The issue of work
burnout is thus evident among our teachers [KI1 04].

The sentiments reflect existing literature that advocate for some days off for organization staff who

feel worn out at their workplace. Silva and Henderson (2020) pointed out the cases where staff
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members may suffer burnout and exhibit irritability and impatience either to clients or to fellow
work mates. They may also show significantly decreased concentration at work. The authors argue
that when staff members show such symptoms at work, it is likely to be attributed to work burnout.
The researchers recommend that workers take rest especially over the school holidays to minimize
the harmful effects of burnout and be able to work well with their colleagues once they report back

to school.

In related findings that were acquired through interviews with principals, the study revealed that
some teachers exhibited fatigue when they woke up in the morning and thus experienced

difficulties in facing another day. He lamented;

It is not so strange that we encounter some teachers with unusual symptoms. You
may think that the teacher is medically unwell, only to later on learn that it was
work related stress. We have had cases where teachers exhibit quite evident fatigue
that we can’t allow them to stay on at work for the obvious reason that they will not
be productive. We follow up with the social welfare office only to discover that they
needed some rest. We cannot refute the fact that teaching is a draining profession
that requires resilience to protect the teacher against breakdown.however, | feel
there is need to train teachers on how to deal with the stress that come with it so as
to maintain emotional stability [KI1 08].

The findings cement the study problem and its background where concerns on the burnout among
teacher in public secondary schools in Kiambu County has been an impediment in classroom
delivery. Many teachers have evidently been unable to deliver good grades for a long time due to
stress related to work and a feeling of non accomplishment therefore makes them even more
stressed thus burnout. The findings are in tandem with the positing of Plata, (2022) who argue that
reduced work performance is a symptom for work burnout among organizational staff. The author
points at some of the manifestation of features such as differences in service quality coupled with
hard work rather than with smart working. The working could be associated with taking more time

to deliver on a task that earlier on took less time, having less concentration and even struggling
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with more effort in executing the task. This can be very frustrating for teachers who are required
to deliver in this examination oriented education system failure to which fingers will be pointed at
them. This agrees with a study undertaken by Evers (2011) who indicated that burnout

compromises the learning atmosphere leading to poor grades of learners.

Table 14 uniquely shows that the largest portion of the teachers 64(40.8%) indicated having never
felt that they treated some students as if they were impersonal objects. While this item is also
drawn from the Maslach Burnout Inventory for teachers, it is possible that the teachers shied away
from disclosing on how they treated the students to reduce personal vulnerability and guilt. The
work of the teachers is more centered on the students and their indication of how they feel about
students; as impersonal objects would jeopardize their goals in schools. This was despite the fact

that the researcher assured them of confidentiality in their response to the study.

Moreover, Table 14 shows that more than half of the teachers 82 (52.2 %) felt that working with
people all day was really a strain for them once a week. Almost half of such portion of the teachers
40 (25.5 %) indicated having to deal very effectively with the problems of their students once a
week. In the same pre-coaching context, the findings showed that largest portions of teachers felt
burnt out daily from their work (n=40, 25.5 %). Those who positively influenced other people’s
lives through their work were (n=63, 40%) and they had become more detached towards people
since they took their teaching job (n=59, 37.6%). In line with these findings, Plata (2022) posit
that sometimes workers feel like they just need a break to recuperate from their negative and
overwhelming feelings. These findings are validated by Roloff and Brown (2011) who indicates
that burnout leaves the teacher with physical exhaustion, illnesses, low self-esteem and non-

productivity that may even cause them to exit from their work prematurely. Professional burnout
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may not have an obvious solution but it begs a quick action which the researcher employed through

the emotional intelligent coaching.

The quantitative findings were corroborated by the qualitative findings through interviews with
principals. According to Creswell and Creswell, (2018), this methods yields better understanding
of the study variables hence better results. The principals revealed that sometimes burnout
deteriorated the condition of the teachers in many ways thus affecting their productivity. They
revealed that most often, some teachers lacked patience and resilience to work with others as a
team. When such happen, their effectiveness is also affected and therefore there is reduced

productivity. One of the principals narrated;

Working with people sometimes have proved to be very challenging. We work so
passionately to accommodate one another. As a leader and team leader for that
matter, it is my responsibility to not only direct others but also ensure that their
welfare is taken care of. However, it becomes difficult when some teachers refuse
to be accommodating and turn out to be almost hostile to their colleague teachers.
This interferes with their interpersonal relationship. Working together as a team
requires that people come together in their groups and even as larger team as
teachers. But this sometimes become impossible when some individual teachers
refuse to work in groups or as teams. We don’t consider this disrespect but take it
as an issue of diversity. Notably, we learn that such cases are caused by increased
stress that make the teachers want to isolate themselves from others. It seems like
there is nothing we can do to them and this can be very frustrating [KI 02].

The findings are in tandem with the posting of Mayo clinic (2021) on the symptoms of job burnout
where some staff become critical, cynical and therefore very difficult to handle .This is coupled
with being irritable and impatient as they deal with fellow staff and clients thereby interfering with
their interpersonal relationships. The clinic goes on to associate these symptoms with low staff
productivity, vulnerability to stress and even insomnia. This is also supported by other researchers
like Raducu & Stanculescu, (2022) who considered COVID-19 pandemic to have caused burnout

among organizational employees. They found out that exhaustion (16.1 %) and being cynical (7.7
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%) were key symptoms of burnout among many professionals. The researchers also found out that
professional experience influenced the level of staff work burnout. The study recommended that
there be tailored programmes to contain work burnout among the staff members. The current study
introduced an intervention of emotional intelligence coaching to assess the effect that it would
have on various aspects of burnout including physical exhaustion, depersonalisation and a feeling
of non-accomplishment in the different areas of their life and especially their profession as

teachers.

Table 14 also shows that largest portions of the teachers rated the existence of some burnout
features as a few times a year or less with “I worry that this job is hardening me emotionally” at
54 (34.4 %); “I feel energetic” at 36 (22.9 %); “I feel frustrated by my job” at 33 (21 %); “I feel
I’'m working too hard on my job” at 42 (26.8 %); “I don’t really care what happens to some
students” at 67 (42.7 %) and “Working with people directly puts too much stress on me” at 91 (58
%). These are Personal accomplishment (PA) items in the Maslach Burnout Inventory for teachers
which denote a high level burnout. There were very low scores almost equivalent to Never (Very
low scores — equivalent to never) in their personal accomplishment. This is in tandem with the
findings of Maslach et al., (2001) who concluded that Professional burnout entails emotional
exhaustion, depersonalisation, and lack of personal accomplishment. This must have been very
frustrating to teachers especially to imagine that their efforts were not yielding much. They
lamented that due to the poor results posted following effects of fatigue and depersonalisation,
they were never getting promoted from one job group to another. This made them feel very
demotivated and constantly felt stuck with little personal and career accomplishment. The findings

reflect the sentiments by the guidance and counseling teachers who pointed out that the teachers
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sometimes not only showed how they felt but acted out with their overt behaviors clearly pointing

towards burnout. One of the guidance and counseling pointed out;

“Teachers are just like any other person. When we get tired and feel that the work
is too much, and we get overwhelmed, we tend to react. While our reactions differ
in magnitudes, majority of the teachers may not show it in physical actions, but
their behaviors will be a clear indications of their inner state which would imply
that the internal feelings were negative. Some teachers may manifest worry
wondering whether they will make it in this teaching profession that is attributed to
a lot of work. Others even shouted a lot to students and colleague teachers,
communicating that they are getting tired with teaching. They also display a body
language that just show that they are trying very hard to stay in this work because
they have nowhere else to go to. Some teachers fall out on relationships with
students and fellow teachers. In such circumstances, many incidents go unnoticed
and the affected teacher tend to keep off or they withdraw from others so that they
are not noticed. However, the isolation and separation behavior communicate the
whole idea of stress related burnout [KI 05].

The findings depict existence of high levels of work burnout. However, the above statement is
from an individual school that may limit application to others. The changes that characterize
teachers during burnout are a common issue across many academic contexts. Yoleri (2018)
examined the effect of preschool teacher burnout for classroom effectiveness. The study that used
Maslach Burnout Inventory (like the current study) showed that temperament changes were
associated with emotional exhaustion among the teachers. The study also showed that
depersonalisation emerged in burnout scenarios among the teachers. All the above made the

teachers have a feeling of non accomplishment which is one of the domains of burnout.

To examine the causes of burnout, the research used interviews to pose a question to the HODs;
what are some of the programmes put in place for teachers in this school? The respondents pointed
out various issues including tight school programmes such as scheduled three (3) exams per term
that must be marked and students provided with immediate feedback, teachers conducting early

morning and evening remedial classes,continuous assessments which are also marked promptly
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and science science cycles which are given two days a week from 4-6 pm The HODS were also
interviewed on whether there were able to recognize signs of burnout among teachers in their
departments. They pointed out some recorded information where the teachers complained of
feeling overburdened, suffered constant headaches, experienced general fatigue, poor
interpersonal relationships, and lethargy. These findings are supported by Evers, (2011) and
Bousquet (2012). Other sources of burnout among the teachers were verified by the HODS. They
pointed out that the professional demands of work was overwhelming with several other
responsibilities apart from teaching like being on duty, being a class and dorm mistress/masters or
even being a member of games and G/C. Moreover, the issues of TPAD and TPD from TSC has
greatly weighed the teachers down. The personality of individual teachers as well as individual
family issues added to the weight of burnout. The most frustrating thing was that they may not

have been able to do anything about it which increased their sense of hopelessness.

This study was meant to assess the effect of Emotional Intelligence on the professional burnout of
teachers. This is based on five objectives that included: determining the emotional self-awareness
coaching, assessing the influence of self-regulation coaching, self-motivation coaching, social
awareness coaching and relationship management coaching on professional teacher burnout

among public secondary school teachers in Kiambu

4.2.1 Effect of Emotional Self-Awareness Coaching on Professional Burnout among Teachers

in Public Secondary Schools in Kiambu County

4.2.1.1 Descriptive Statistics
The first objective of the study was to examine the effect of emotional self-awareness coaching on

professional burnout among teachers in public secondary schools in Kiambu County. The teachers
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in the experimental group were first subjected to a pre-test based on MBI. The emotional self-
awareness coaching was done which was basically to help the teachers identify and describe
emotions they were experiencing at that time. The teachers were then put into role play groups
and they were subjected to emotional experiences that helped them identify and name different
emotions like anger, being overwhelmed, anxious among other emotions. The teachers were also
given some homework related to emotional self awareness where they were supposed to keep
consciousness in the way they emotionally responded to different situations in their daily
interactions with their students and other people in the work place , for a period of one week. The
idea was to help the teachers gain awareness of their emotional experiences always thus gain
emotional self awareness. The researcher then brainstormed about the possible changes that the
teachers may have noted in their emotional behaviour based on the skill of self-awareness they had
acquired. After sometime, the researcher re- administered the MBI test to the teachers. The test
was scored as post -test on teacher burnout levels and the results analyzed using both descriptive
and inferential statistics. The burnout descriptive statistics in post-coaching on emotional self-

awareness is presented in Table 14.

Table 11 : Burnout Descriptive Statistics in Post-Coaching on Emotional Self-Awareness

How often do you feel; 0 1 2 3 4 5 6
1 Feel very tired every morning 46(15.2%)  19(6.3%) 169(5)5'8/’ 41(1)‘9"54’ 19(6.3%) 9(3%) 0(0%)
, Experience = 89(20.4%) 196.3%) oY% 0w 11(36%)  29(9.6%)  0(0%)
headaches/migraines )
. 132(43.6% 131(43.2%
3 Experience stomach upsets 3 (‘)‘3 6% 14(4.6%) 3 (0)'3 % 0(0%) 8(2.6%)  18(5.9%) 0(0%)
. . . . .
4 Fxperlenced generalized pains 116(38.3% 10(3.3%) 154(50.8% 0(0%) S(L7%)  14(4.6%)  4(13%)
in your body always ) )
5 | experience a change in sleep 88(29%) 98(32.3% 22(7.3%) 0(0%) 26(8.6%) 59(19.5% 10(3.3%)
patterns ) )
. . 201(66.3% 1(26.7%
6 Experience heavy chest pains 0 (6;6 3% 7(2.3%) 0(0%) 0(0%) 81( )67/ 14(4.6%) 0(0%)
. . ,
7 | feel emotionally drained from 7a24.4%) 115(38%) 31(102%)  17(5.6%) 61(20.1% 0(0%) 5(1.7%)
my work )
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10

11

12

13

14

15

16

17

18

19

20

21

22

| am used up at the end of the
workday

| am fatigued when | get up in
the morning and have to face
another day on the job

| feel | treat some students as if
they were impersonal objects
Working with people all day is
really a strain for me

| deal very effectively with the
problems of my students

| feel burned out from my work

I’'m positively influencing other
people’s lives through my work
I've become more detached
towards people since | took job
| worry that this job is
hardening me emotionally

| feel energetic

| feel frustrated by my job

| feel I'm working too hard on
my job

| don’t really care what
happens to some students
Working with people directly
puts too much stress on me

| can easily create a relaxed
atmosphere with my students

58(19.1%)

72(23.8%)

138(45.5%
)

143(47.2%
)

102(33.8%
)

80(26.6%)

112(37%)

138(45.6%
)
136(44.9%
)
113(37.3%

)
111(36.6%

)
122(40.2%
)

36(22.9%)

91(58%)

0(0%)

83(27.4%
)

91(30%)

54(17.8%
)

18(5.9%)

85(28%)

62(20.4%
)
54(17.8%
)
54(17.8%
)
79(26.1%
)
74(24.4%

)
55(18.2%

)
91(30%)

67(42.7%
)
41(26.1%
)

14(8.9%)

74(24.4%)

50(16.55)

41(13.5%)

31(10.2%)

18(5.9%)

40(13.3%)

41(13.5%)

35(11.6%)

68(22.4%)

43(14.2%)

48(15.8%)

8(2.6%)

14(8.9%)

12(7.6%)

35(22.3%)

18(5.9%)

14(4.6%)

12(4%)

62(20.5%
)

10(3.3%)

28(9.1%)

54(17.5%
)

0(0%)

0(0%)

17(5.6%)

0(0%)

24(7.9%)

0(0%)

0(0%)

0(0%)

29(9.6%)

44(14.5%
)
21(6.9%)

33(10.9%
)

13(4.3%)

30(9.9%)

42(13.8%
)

35(11.6%
)

6(2%)

13(4.3%)

59(19.5%
)

24(7.9%)

10(6.4%)

8(5.1%)

37(23.6%
)

0(0%)

0(0%)

28(9.2%)

15(5%)

48(15.8%
)

28(9.2%)

0(0%)

0(0%)

0(0%)

0(0%)

0(0%)

3(1%)

30(19.1%
)

5(3.2%)

56(35.7%
)

41(13.5%
)

32(10.6%
)

9(3%)

1(0.3%)

27(8.9%)

35(11.5%
)

0(0%)

41(13.5%
)

14(4.6%)

43(14.2%
)

30(9.9%)

31(10.2%
)

0(0%)

0(0%)

15(9.6%)

Scale: 0-Never, 1-A few times a year or less, 2-Once a month or less, 3-A few times a month, 4-
Once a week, 5-A few times a week, 6-Everyday

Source: Maslach, (2001)

Table 14 shows that the largest portion of the teachers, 46 (15.2 %) never felt very tired every

morning compared to the portion 117 (74.5 %) who indicated that they felt it a few times a week

in pre-coaching test. The table shows that a comparatively smaller portion of the teachers 9 (3 %)

felt very tired in the emotional self-awareness post-coaching. This difference implies a negative

change in the level of burnout among the teachers with a difference of about 71 % in the ‘a few

times a week’ rating. The teachers self awareness on what could be happening to them must have

made them take precautions that helped them avoid instances that would lead to fatigue.This could

have caused a big change in levels of burnout.
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For those who experienced headaches/migraines among the teachers, the table shows that the
largest portion 155 (51.2 %) experienced it only once in a month or less after emotional self-
awareness coaching. This is compared to pre-coaching results that showed that about 106 (67.5 %)
of the respondents having had experienced the migraines at least once a week. This is a very high
deviation from the pre-coaching levels of burnout. This implies that the emotional self awareness
coaching yielded positive results in as much as that attribute was concerned. However, the level

of significance was accounted for in the inferential statistics in the next section.

The table also shows that the largest portion of the teachers 132 (43.6 %) never experienced
stomach upsets after the emotional self-awareness coaching. This was compared to the largest
portion of the teachers; 87 (55.4 %) who had experienced stomach upsets after the emotional self-
awareness pre-coaching. The pre-coaching results showed that all of the teachers had experienced
at least some level of stomach upsets in the pre-coaching stage (never rated at 0.0 %). This implies
that about 43 % of the teachers had gained positively from the emotional self-awareness coaching
thus reducing burnout. The implication is that due to self awareness coaching, the teachers could
have been more keen to reduce their negative emotions or avoid situations that would have caused
them burnout. This was able to significantly reduce their levels of burnout meaning the self

awareness coaching had a positive effect.

The table also shows that the largest portion of the teachers 154 (50.8 %) experienced generalized
pains in their bodies always at once a month or less. Moreover, the statistics show that 16 (38.3
%) of the teachers never experienced generalized pains in their bodies always. This is largely
different and a great improvement after the emotional self-awareness coaching where about 89
(56.7 %) and 57 (36.3 %) of the teachers had experienced generalized pains in their bodies always

once a week and a few times a week in the pre-coaching test.
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Moreover, the table shows that the largest portion of the teachers 98 (32.3 %) indicated having
experienced a change in sleep patterns once a year or less and about 88 (29 %) having indicated
that they never experienced the same after the emotional self-awareness coaching. This compares
to the largest portion of the teachers 93 (59.2 %) who had indicated that they had experienced a
change in sleep patterns a few times a week and 27 (17.2 %) experiencing it once in a week. This
is a clear indication that there was a drop in the proportion of teachers who experienced a change
in sleep patterns after the emotional self-awareness coaching. Interestingly, all the teachers had

experienced negative changes in sleep patterns (never rated at 0%) in the pre-coaching period.

Table 14 shows that the largest portion of the teachers 201 (66.3 %) had never experienced heavy
chest pains in the post-coaching period (emotional self-awareness coaching). This is compared to
the 105 (66.9 %) of respondents who had experienced the same a few times a week in the pre-
coaching. This indicated that there was a positive change in burnout among the teachers through
the emotional self-awareness coaching. The self awareness achieved through coaching may have
made the teachers alert on the dangers that would come with continous burnout and hence the skills
learnt may have been very useful. A reduced percentage of those with chest pains is a great

indication of reduced burnout.

Similarly, the changes in the subsequent items show a positive improvement in level of burnout
among the teachers in the emotional self-awareness post-coaching stage. “I feel emotionally
drained from my work™ the largest portion of the teachers 115 (38 %) indicating a few times or
less a year compared to 60 (38.2 %) who indicated that they felt emotionally drained a few times
a week in the pre-coaching period. About 83 (27.4 %) of the teachers indicated that they felt being
used up at the end of the workday once a year of less compared to 39 (24.8 %) who indicted the

same in a few times a month in the pre-coaching on emotional self-awareness stage.
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The table also shows that the largest proportion of the respondents 91 (30 %) who experienced
fatigue when they got up in the morning and worried that they had to face another day on their job
a few times a year or less had decreased after the emotional self-awareness coaching. Another
portion of 83 (27.4 %) never had this experience. This also contrasts the emotional self-awareness

pre-coaching where the largest portion 50 (31.8 %) had this experience once a week.

According to the table, the largest portion of the teachers 138 (45.5 %) indicated that they had
never felt that they treated some students like impersonal objects after attending the emotional self-
awareness coaching. This contrasts the pre-coaching period where the largest but less portion 64
(40.8 %) of respondents indicated that they had never felt this way about their students. Similarly,
only the teachers who felt this way in the pre-coaching a few times a week dropped from 18 (11.5
%) to 28 (9.2 %) after the emotional self-awareness coaching. This implies a drop in the burnout

levels among the teachers after the emotional self-awareness coaching.

The results show that after the emotional self-awareness coaching, the largest portion of the
teachers 143 (47.2 %) indicated that working with people all day was never really a strain for them.
This compares to the largest portion of the teachers 82 (52.2 %) who indicated having the strain
once a week in the pre-coaching period. This also depicts improvement from burnout among the

teachers through the emotional self-awareness coaching.

The results indicated similar trends with the drops in the level of rating of the items with the largest
portions of the teachers indicating never where “I deal very effectively with the problems of my
students” 102 (33.8 %), ““I feel burned out from my work™ 80 (26.6 %), “I’m positively influencing
other people’s lives through my work™ 112 (37%), “I’ve become more detached towards people

since | started ” 138 (45.6 %), “I worry that this job is hardening me emotionally” 136 (44.9 %),
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“I feel energetic” 113 (37.3 %), “I feel frustrated by my job” 111 (36.6 %) and “I feel I'm working

too hard on my job” 122 (40.22%).

The responses of the “never rating” of the items 1-22 in the pre-coaching versus the post-coaching

in emotional self-awareness is depicted the trends in Figure 7.
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Figure 3 Comparison of Frequencies "Never" in the Pre-coaching Vs Post-Emotional self-
Awareness Coaching

KEY
N/PC — Never rating in the Pre-coaching
N/ESAC — “Never” rating after the Emotional Self-Awareness Coaching

Source: Reseacher , 2024

Figure 7 depicts lower levels of burnout through the lower ratings of most of the 22 items in the
Maslach Burnout Inventory for teachers (MBI-education). Except for item 22 and 20, the rest of
the items NEVER rating was increased between pre-coaching and post-emotional self-awareness

coaching. Specifically, item 22 - “I can easily create a relaxed atmosphere with my students” had
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no 0% in never rating in pre-coaching period and quite over n=50 in post-emotional self-awareness
coaching. For item 20 - “I don’t really care what happens to some students”, the NEVER rating

did not change between the pre-coaching and the post-coaching on emotional self-awareness.

The data was also analyzed and the trends in rating between the pre-coaching and post-coaching

on emotional self-awareness are presented using Figure 8.
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Figure 4 Comparison of Frequencies "Everyday" in the Pre-coaching Vs Post-Emotional self-
Awareness Coaching

KEY

E/PC - EVERYDAY rating in the Pre-coaching
E/ESAC — EVERYDAY rating after the Emotional Self-Awareness Coaching

Source: Reseacher, 2024

Figure 8 shows trends in two periods of the sampled teachers’ scores in rating on “everyday”

incidents with the items in the Maslach Burnout Inventory for teachers (MBI- education). The
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trends show that the pre-coaching rating of the incidents as everyday were greater than the post-
coaching rating. However, there are exceptional items that show the contrary trend as they were in
positive dimension of burnout. The trends imply that the coaching on emotional self-awareness

had a positive change effect on the level of burnout among the teachers.

4.2.1.2 Inferential Statistics

The study entailed inferential statistics to ascertain the level of effect of the emotional self-
awareness coaching on burnout among the sampled teachers in public secondary schools in
Kiambu County. The study employed paired sample t-test using the scores in experimental groups
for both pretest and posttest to compare the means from the two groups. The paired samples

statistics is presented in Table 15.

Table 12 : Paired Samples Statistics for Emotional Self-Awareness Coaching

Mean N Std. Deviation Std. Error Mean
Score in Exp 1 Group pretest 15.4557 79 5.76416 .64852
Pairl  score in Exp 1 Group
8.9494 79 5.12134 57620

posttest

Source: Reseacher , 2024

Table 15 shows the means, the sample sizes, standard deviations, and standard error means of the
scores in experimental 1 group pretest as well as the posttest. While the sample sizes are equal
(n=79) the means of the scores were different with the pretest scores (15.4557) being higher than
the post test mean (8.9494). With rating of the scores from the lowest 0-never to highest 6-
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everyday, higher mean implies higher burnout levels. Thus, the statistics show that there was
higher burnout among the sampled teachers in the pre-coaching compared to post-coaching on

emotional self-awareness.

The analysis further generated the paired sample t-test correlations on emotional self-awareness

coaching. The findings are presented in Table 16.

Table 13 :Paired Samples Correlations on Emotional Self-Awareness Coaching

N Correlation Sig.

Score in Exp 1 Group pretest &
Pair 1 79 779 .000
Score in Exp 1 Group posttest

Source: Reseacher , 2024

Table 16 shows a correlation coefficient of .779 between Score in Exp 1 Group pretest and Score
in Exp 1 Group posttest at significance level of .000. The strength of association between the Score
in Exp 1 Group pretest and Score in Exp 1 Group posttest was strong and positive which implies
that a unit increase in Score in EXp 1 Group pretest would increase Score in Exp 1 Group posttest
by .779 units. This would be significant as the significance level = .000 is less than the critical p-
value of .05. Hence, there was a significant strong positive correlation between the Score in Exp 1

Group pretest and Score in Exp 1 Group posttest.

The statistical outputs on comparison of the means of the Score in Exp 1 Group pretest and Score

in Exp 1 Group posttest were presented using Table 17.
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Table 14: Paired Samples Test on Emotional Self-Awareness Coaching

Paired Differences
95% Confidence

. Std. Interval of the t f Slg' (2-
Mean . Error . tailed)
Deviation M Difference

Lower  Upper

Score in Exp 1
Pair Group pretest -
1 ScoreinExp1l
Group post test

6.50633 3.66506 .41235 5.68540 7.32726 15.779 78 .000

Source: Reseacher , 2024

Table 17 shows that mean of the pair of Score in Exp 1 Group pretest - Score in Exp 1 Group
posttest was 6.50633 and standard deviation of 3.66506. The table shows a 95% confidence
interval of the difference ranging between 5.6854 and 7.32726. The table also shows a t-test
=15.779 at df=78 at sig.=.000. This implies that the difference in means of the Score in Exp 1
Group pretest and Score in Exp 1 Group posttest was high and significant (2-tailed) since .000 is

less than the critical p-value of 0.05.

In a second inferential analysis, the study employed independent t-test to assess whether there was
significant difference between the experimental 1 posttest and experimental 2 posttest. The results

were presented using Table 18.

Table 15 : Experimental Groups Posttest Statistics for Emotional Self-Awareness Coaching

Group N Mean Std. Deviation Std. Error Mean
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1.00 79 8.9494 5.12134 .57620

Score in Exp Groups posttest
2.00 65 12.8462 5.35674 .66442

Source: Reseacher , 2024

Table 18 shows that experimental 1 group posttest had 79 teachers and mean of 8.9494 while the
experimental 2 group posttest had 65 teachers and a mean of 12.84562. The two groups had also
varying standard deviations and standard mean errors of 5.12134 and .57620, and 5.35674 and
.66442 respectively. Table 19 was used to examine if the differences in the means were

significantly different.

Table 16: Independent Samples Test for Emotional Self-Awareness Coaching

Levene's
Test for )
] t-test for Equality of Means
Equality of
Variances
95% Confidence
Sig.
Mean Std. Error Interval of the
F Sig. t df .
) Difference Difference Difference
tailed)
Lower  Upper
Equal
. variances .007 .934 -4.450 142 .000 -3.89 .87561 -5.62 -2.16
Score in Exp
assumed
Groups
Equal
posttest )
variances not -4.431 134.18 .000 -3.89 .87947 -5.63 -2.15
assumed

Source: Reseacher , 2024
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Table 19 shows an f-statistic of .007 which depicts a small variance in statistical terms with a mean
difference of -3.89 for both the equal variances assumed and not assumed. Similarly, the table
shows t-test statistic of -4.45 and -4.431 for the equal variances assumed and not assumed
respectively. The significance levels for both the cases are .000 which implies that the differences

in the means are significant (sig. level is greater than p-value .05).

Further, the researcher conducted paired sample to compare the means of the Score in Control 1

Group pretest and Score in Control 1 Group posttest. The results were presented using Table 20.

Table 17: Paired Samples Statistics for Emotional Self-Awareness Coaching

Mean N Std. Deviation Std. Error Mean
Score in Control 1 Group pretest 15.39 79 6.74 .75
Pair 1
Score in Control 1 Group posttest 15.81 79 6.81 .76

Source: Reseacher , 2024

Table 20 shows the mean scores in the two control groups (pretest, X=15.39 and posttest, X=15.81)
with equal number of research participants (n=79) but different means, standard deviations (6.74
and 6.81) and standard error means (.75 and .76).A correlation coefficient between the two groups
yielded a strong positive correlation (r=.996) which is significant (sig. =.000) as shown in Table

21.

Table 18: Correlation between Scores in Control 1 Group pretest and Score in Control 1

Group posttest
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N Correlation Sig.

Score in Control 1 Group pretest & Score 79 .996 .000
Pair 1
in Control 1 Group posttest

Source: Reseacher , 2024

Through the paired sample test, the study used the data on scores in control 1 group pretest and

scores in control 1 group posttest. The statistics were presented in Table 22.

Table 19 : Paired Samples Test between Score in Control 1 Group pretest and Score in
Control 1 Group posttest

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper
Score in Control 1 -41 .59 .066 -.55003 -28541  -6.28 78 .000

Pair Group pretest -
1 Score in Control 1

Group posttest
Source: Reseacher , 2024

Table 22 shows that the paired differences in the mean between the Score in Control 1 Group
pretest and Score in Control 1 Group posttest was -.41 with standard deviation of .59 and error of
.066. The table shows that the lower and upper confidence intervals (at 95%) would be -.55003
and -.28541 respectively. With a t-test statistic of -6.26, df=78 and significance level of .000, the
results imply a significant difference in the means between the scores in the two groups (Control
1 Group pretest and Control 1 Group posttest). This depicts a change in the level of burnout among
teachers in public secondary schools in Kiambu County following the emotional self-awareness

coaching on professional burnout. This is consistent with the interview findings with the HODs
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who pointed out some coping burnout mechanisms employed by the teachers as withdraw from

others, alcoholism and displacement to the children and other teachers and parents.

On what the consequences of the teacher burnout were, the HODs stated absenteeism, low
productivity, poor interpersonal relationships, and stress/high blood pressure, mental illnesses and
others. The HODs were also asked “What interventions does your department provide for teacher
burnout?” They mentioned several issues related to emotional self-awareness including belt
making eases fatigue of marking papers alone, good results are motivating, personal counseling
within the department, exposing teachers to workshops and bonding, team teaching and having

reasonable workload.

In order to find out if the control groups’ posttest were significantly different, the study used the

independent t-test, and the group statistics were presented using Table 23.

Table 20 : Independent T-test Group Statistics for Posttest Scores in Control Groups

Grp N Mean Std. Deviation Std. Error Mean

1.00 79 15.8101 6.81453 .76669
Score in Control 1 Group posttest

2.00 79 13.8861 7.87724 .88626

Source: Reseacher , 2024

Table 23 shows that the scores in control groups 1 and 2 in the posttest had equal research

participants (N=79) but different means; 15.81 and 13.88 for group 1 and 2 respectively.

To test whether the differences in the means were significant, the independent samples tests

statistics were presented using Table 24.
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Table 21: Independent Samples Test for Posttest Scores in Control Groups

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. Mean Std. Error 95% Confidence
(2- Difference Difference Interval of the
tailed) Difference
Lower  Upper
Equal 3.30 .071 1.64 156 .103 1.92 1.17 -.39 4.23
Score in variances
Control 1 assumed
Group Equal 1.64 152.8 .103 1.92 1.17 -.39 4.23
posttest variances not
assumed

Source:Reseacher, 2024

Table 24 shows F-Statistic = 3.3 and T-Test statistic =1.64 for equal variances assumed with
significance levels greater than .05 (.071 and .103 respectively). The table also shows the t-test for
equality of means statistics having equal significance (=.103 (2-tailed)), mean difference = 1.92,
standard error = 1.17 and even the lower and upper confidence intervals at 95% = 4.23. The
statistics imply that there was no significant difference in mean scores of the two control groups
in posttest (significance levels are greater than critical p-value = .05). This depicts consistence on

the burnout scores among the teachers in the control groups after the emotional coaching sessions.

In a different statistical analysis to test the mean scores differences in the experimental group 1
pretest and the control group 1 pretest, independent t-test was conducted. The results are presented

in Table 25 and 26.
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Table 22 : Group Statistics for Scores of Experimental Group 1 and Control group 1 Pretests

Grp N Mean Std. Deviation Std. Error Mean
Score in Exp and Contr Group 1.00 79 15.4557 5.76416 .64852
pretests 2.00 79 15.3924 6.74141 .75847

Source: Reseacher, 2024
Table 25 shows that despite the number of teachers (N=79) being equal for the experiment group
1 pretest and control 1 group pretest, there was a difference in mean scores (15.45 and 15.39

respectively). Similarly, the standard deviations and standard error of the means were different.
In order to test if the difference was significant, the following statistics in Table 26 were used.

Table 23 : Independent Samples Test for Scores of Experimental Group 1 and Control group
1 Pretests

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. (2- Mean Std. Error  95% Confidence
tailed) Difference Difference Interval of the
Difference
Lower Upper
Score in  Equal variances 3.165 .077 .063 156 .950 .063 .99 -1.90789 2.03448
Exp 1 assumed
Group Equal variances .063 152.3 .950 .063 .99 -1.90827 2.03485

pretest not assumed

Source: Reseacher, 2024

Table 26 shows relatively small values of F-statistic = 3.165 and t-test statistic = .063 for the equal
variances assumed at df =156. The Table also show that the significance levels of the two are
greater than the critical p-value of 0.05 which implies that the differences in the mean Scores of
Experimental Group 1 and Control group 1 Pretests are insignificant. Similarly, the t-test for

equality of means show equal mean difference = .063 for both the assumed and not assumed. This
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depicts no difference in level of burnout between the two groups as a way of confirming that any

differences in level of burnout among the teachers was not attributed to grouping.

In the last section of testing the effect of emotional self-awareness coaching among the teachers,
the researcher conducted ANOVA to compare the mean scores of all post-test results. This was to
ascertain if there were differences in the mean scores regarding the self-awareness coaching based
on the levels of burnout among the teachers revealed in descriptive statistics in section 4.3. The

descriptive from the ANOVA are presented in Table 27.

Table 24 : ANOVA Descriptives for Posttest scores (Post Emotional Self-awareness
Coaching)

N Mean Std. Deviation Std. Error  95% Confidence Interval for Minimum Maximum

Mean

Lower Bound  Upper Bound

Exp 1 posttest 79 8.94 5.121 576 7.8022 10.0965 .00 18.00
Exp 2 posttest 66 13.00 5.460 672 11.6577 14.3423 .00 24.00
Contr 1 posttest 78 15.71 6.808 770 14.1828 17.2531 .00 27.00
Contr 2 posttest 79  13.88 7.877 .886 12.1217 15.6505 .00 27.00
Total 302 12.87 6.898 .396 12.0930 13.6553 .00 27.00

Source: Reseacher, 2024

Table 27 shows that there were varying portions of the post-test groups starting with the size (N),
the means, standard deviations, errors, confidence intervals for the means, and maximum. The
values for minimum were equal at 0.00. To ascertain whether the differences were statistically
significant, the ANOVA table presented below (Table 28) shows the f-statistic and related

statistics.
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Table 25 : ANOVA Table for Posttest scores (Post Emotional Self-awareness Coaching)

Sum of Squares df Mean Square F Sig.
Between Groups 1929.652 3 643.217 15.466 .000
Within Groups 12393.567 298 41.589
Total 14323.219 301

Source: Reseacher, 2024

Table 28 shows F-Statistic =15.466 a significance level of .000. This implies that the differences
in the means were relatively small but significant (sig level is less than .05). This depicts a
significant effect of emotional self-awareness coaching on professional burnout among teachers in

public secondary schools in Kiambu County.

In a further analysis, the differences in burnout levels after emotional self-awareness coaching
intervention was obtained by performing a paired t -test at a = 0.05 significance level. The results

are presented in Table 29

Table 26 : Paired T-Test illustrating Differences in Burnout Levels after Emotional Self-
Awareness Coaching

Groups pretest posttest mean difference
Experimental 1221 707 514
Experimental 936 229
Control 1216 849 367
Control 1097 152

Source: Reseacher, 2024
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Using the Cohen d formula, the following statistic was determined to ascertain the emotional self-

awareness coaching effect size on teachers’ burnout.

MeanEXp — Mean Control

Cohend =
onen SD pooled

Cohend = (371.5 — 259.5)/ 116.685564. Cohen d =0.958

A value of Cohen d = 0.958 was relatively large which implied that emotional self-awareness
coaching had a large effect on professional teacher burnout among teachers in public secondary
schools in Kiambu County. This large effect size is an indicator of a large effect of emotional self-
awareness coaching for professional teacher burnout (Caldwell & Vygotsky, 2020). The experts
posit that Cohen d value of 0.2 and below denotes a small effect, a value around 0.5 denotes a
medium effect while a value at 0.8 and above denotes a large effect. This coaching on emotional

self awareness had a very great significance on the teachers burnout.

4.2.2 Effect of Emotional Regulation Coaching on Professional Burnout among Teachers in

Public Secondary Schools in Kiambu County

4.2.2.1 Descriptive Statistics

The study examined the effect of emotional regulation coaching on professional teacher burnout
among teachers in public secondary schools in Kiambu County. The study objective was answered
through an intervention given to teachers through emotional regulation coaching. Based on the
initial pretest on burnout using the Maslach Burnout Inventory, the teachers were coached on how
to regulate their emotions. Since this was the second session, the review was done on how to
identify the emotions they were going through at that particular time based on the coaching they

received from emotional self awareness. The aspects of emotional regulations they were coached
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on was how to control their emotion as well as learn how to adapt to new changes without
emotional upheavals. The teachers were then put out into role play on an emotional experiences
and were asked to respond naturally without repressing their emotional. response. They were also
asked to simulate a case where a teacher would display a proper emotional response. The
researcher then brainstormed about the possible changes that the teacher experienced and whether
they were better able to cope with an issue than they had before. The teachers were also given
some homework related to emotional regulation based on the coaching that had been made and
asked to observe how they responded to different issues in their day to day interactions with the
aim of finding out if they could control their impulses and have proper emotional response. After
sometimes, the MBI test was re administered to find out the level of the teacher burnout after
emotional regulation coaching . The test was scored as post -test on teacher burnout levels and the
results analyzed using both descriptive and inferential statistics. The burnout descriptive statistics

in post-coaching on emotional regulation is presented in Table 30.

Table 27: Burnout Descriptive Statistics in Post-Coaching on Emotional Regulation

0 1 2 3 4 5 6
How often do you feel; F % F % F % F % F % F % F %
Feel very tired every morning 31 10.2 22 7.3 170 56.1 22 7.3 14 4.6 22 7.3 22 7.3
EEEZ;I:E::/migraines 72 23.8 26 8.6 141 46.5 21 6.9 14 4.6 25 8.3 4 13
Experience stomach upsets 128 422 17 5.6 120 396 13 43 12 4.0 9 3.0 7 2.3

Experienced generalized pains
in your body always

| experience a change in sleep
patterns

Experience heavy chest pains 215 71.0 23 7.6 9 3.0 1 0.3 45 149 9 3.0 1 0.3

| feel emotionally drained
from my work

I am used up at the end of the
workday

| am fatigued when | get up in
the morning and have to face 98 323 109 36.0 56 18.5 7 23 27 8.9 1 0.3 5 1.7
another day on the job

| feel | treat some students as

if they were impersonal 151 49.8 77 254 32 10.6 9 3.0 10 3.3 19 6.3 5 1.7
objects

130 429 16 5.3 90 297 29 96 15 5.0 13 43 10 33

121 39.9 100 33.0 24 7.9 12 40 19 6.3 20 6.6 7 23

92 304 122 403 32 10.6 11 36 41 13.5 2 0.7 3 1.0

108  35.6 78 25.7 50 165 24 79 19 6.3 4 13 20 6.6
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Working with people all day is

. 140 46.2 99 32.7 11 3.6 29 9.6 13 4.3 7 2.3 4 1.3
really a strain for me

| deal very effectively with the 1 40 4 13 ; 23 45 14. 98 323 13 43 12 40.
problems of my students 9 4 9

| feel burned out from my 111 36.6 109 36.0 37 12.2 13 4.3 13 4.3 11 3.6 9 3.0
work

I’'m positively influencing 18 a1
other people’s lives through 0 0.0 1 0.3 32 106 57 8. 65 215 21 6.9 2 9

my work

I've become more detached

towards people since | took 158 521 107 353 13 4.3 2 07 10 3.3 1 03 12 40
job

| worry that this job is

. R 149 49.2 89 29.4 58 19.1 2 0.7 2 0.7 1 0.3 2 0.7
hardening me emotionally

| feel energetic 1 0.3 2 0.7 9 3.0 11 36 40 132 95 3: 154 4;
| feel frustrated by my job 151 49.8 62 20.5 45 14.9 2 0.7 32 10.6 2 0.7 9 3.0
| feel I'm working too hard on

R 158 521 76 25.1 41 13.5 12 4.0 14 4.6 1 0.3 1 0.3
my job

| don’t really care what
happens to some students
Working with people directly
puts too much stress on me

| can easily create a relaxed 11. 32. 31

. 0 0.0 8 2.6 22 7.3 34 45 14.9 98 96
atmosphere with my students 2 3 7

Scale: 0-Never, 1-A few times a year or less, 2-Once a month or less, 3-A few times a month, 4-
Once a week, 5-A few times a week, 6-Everyday

141 46.5 121 39.9 29 9.6 4 13 4 13 3 1.0 1 0.3

109  36.0 107 353 76 25.1 4 13 4 13 2 0.7 1 0.3

Source: Reseacher, 2024

Table 30 shows that the largest portion of the teachers 170 (56.1 %) felt very tired every morning
once a month or less compared to the portion 117 (74.5%) who indicated that they felt it a few
times a week in pre-coaching test. The table shows that a comparatively small portion of the
teachers about 4.2 % felt very tired once a week before emotional regulation coaching was offered.
This difference implies a negative change in the level of burnout among the teachers with a
difference of about 10 % in those who never felt tired. This study seem to agree with that one done
by Aldossary, (2019) on nurses dealing with stress and burnout. The study found out the emotional
intelligence training program for psychiatric mental health nursing was very important in helping

them deal with stress and burnout and promotes their mental health. More so, in a study aimed at

evaluating the emotional intelligence among psychiatric mental health nurses in Egypt, Ong (2021)
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indicated that emotionally intelligent nurse were able to act appropriately with their emotions and
that of others hence reduce burnout. This is a clear pointer that the burnout of teachers was going

down due to the coaching of Emotional regulation.

About the level of experiencing headaches/migraines among the teachers, the table shows that the
largest portion 141 (46.5 %) experienced it once a month or less after the emotional regulation
coaching was done. This is compared to pre-coaching results that showed about 155 (51.2 %)
having experienced the migraines at least once a week. This implies that there was a reduction in
the level of burnout in as far as experiencing migraines among the teachers was concerned. This
was attributed to emotional regulation coaching. This finding agree with a study done by Lee
(2013) who indicated that people who are able to regulate their emotions are more productive. The
level of significance in the difference between the pretest and posttest in burnout based on

emotional regulation was accounted for in the inferential statistics in the next section.

The table also shows that the largest portion of the teachers about 120 (39.6 %) indicated that they
only experienced stomach upsets after the emotional regulation coaching once in a month or less.
This was compared to the largest portion of the teachers 154 (50.8 %) who had experienced
stomach upsets before the emotional regulation pre-coaching. The pre-test results showed that all
the teachers had experienced at least some level of stomach upsets in the pre-coaching (never rated
at 0.0 %). This implies that about 10% of the teachers had gained positively from the emotional

regulation coaching thus reducing burnout.

The table shows that the largest portion of the teachers 130 (42.9%) never experienced generalized
pains in their bodies compared to the largest portion that had experienced them at least once a

month or less before the coaching. Moreover, the statistics show that the never rating of the
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teachers who experienced generalized pains rose from 16 (38.3 %) in the pre-coaching test. This
is a large difference and improvement after the emotional regulation coaching where about 9.3%
and 5% of the teachers had experienced generalized pains in their bodies always once a week and
a few times a week in the pre-coaching test. This agrees with another study conducted in USA by
Lee (2017) that focused on public service workers with a sample of 169 surveys of volunteer with
an age range of 25-29 years old which concluded that emotional regulation coaching reduced
symptoms like migraines and stomachaches hence a reduction in general burnout. It is therefore

clear that emotional regulations went a long way to help the teachers reduce their burnout.

Consequently, the table continues to show that the largest portion of the teachers 121 (39.9 %)
indicated having not experienced a change in sleep patterns after the emotional regulation
coaching. This compares to the largest portion of the teachers 93 (59.2 %) who had indicated
experiencing the change in sleep patterns a few times a week and 27 (17.2 %) of them experiencing
disparity and disturbances in sleep patterns once in a week. This denotes a drop in proportion of
the teachers who had this experience after the emotional regulation coaching. Interestingly all the

teachers had experienced a change in sleep patterns (never rated at 0%) in the pre-coaching period.

Table 14 shows that the largest portion of the teachers 215 (71.0 %) never experienced heavy chest
pains in the post-coaching period (after emotional regulation coaching). Compared to the 105 (66.9
%) who had experienced the same a few times a week in the pre-coaching. This indicates that there

was a positive change in burnout among the teachers through emotional regulation coaching.

Similarly, the changes in the subsequent items show improvement in burnout among the teachers
in the emotional regulation post-coaching stage. “I feel emotionally drained from my work” the

largest portion of the teachers 122(40.3%) indicating a few times or less a year compared to
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60(38.2%) who indicated feeling the same a few times a week in the pre-coaching period. About
78(25.7%) of the teachers indicated being used up at the end of the workday once a year or less
compared to 39(24.8%) who indicated the same in a few times a month in the pre-coaching on
emotional regulation stage. This study agrees with another done by Tebani, (2017) whose study
on nurses’ stress and burnout found out that the effectiveness of therapeutic program in the
development of emotional intelligence skills results in alleviating of burnout among the study

subjects.

The table shows the largest portion of the respondents 109(36.0%) having had fatigue when they
got up in the morning and had to face another day on the job a few times a year or less after
emotional regulation coaching. Another portion of 83(27.4%) never had this experience. This also
contrasts the emotional regulation pre-coaching where the largest portion 50(31.8%) had the

experience once a week.

The table shows the largest portion of the teachers 151(49.8%) having never felt that they treated
some students as if they were impersonal objects after attending the emotional regulation coaching.
This contrasts the pre-coaching period where the largest number of respondents but less portion
64(40.8%) indicated that they had never. Similarly, only the teachers who felt this in the pre-
coaching a few times a week dropped from 18(11.5%) to 28(9.2%) after the emotional regulation
coaching. This implies a drop in the burnout among the teachers after the emotional regulation

coaching.

The results show that after the emotional regulation coaching, the largest portion of the teachers
140 (46.2%) indicated that working with people all day was never a strain for them. This compares

to the largest portion of the teachers 82 (52.2%) who indicated having the strain once a week in
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the pre-coaching period. This also depicts improvement from burnout among the teachers through
the emotional regulation coaching. Tikkanen and Pretanen (2017) conducted a study on 420
Principals in Finland to establish if there was a relationship between proactive emotional regulation
and burnout. The study posits it that principals who were found with emotional regulation coaching
had low levels of workplace burnout. This acts as a basis for a further recommendations that

teachers in Kiambu County should to continue being coached in emotional self-regulation.

The results indicate similar trends with the drops in the level of rating of the items with the largest
portions of the teachers indicating everyday “I deal very effectively with the problems of my
students” 124(40.9 %), never “I feel burned out from my work” 111(36.6 %), everyday “I'm
positively influencing other people’s lives through my work” 12741.9 %), “I’ve become more
detached towards people since I took job” 138(45.6%), “I worry that this job is hardening me
emotionally” 136(44.9 %), “I feel energetic” 113(37.3 %), “I feel frustrated by my job” 111(36.6
%) and “I feel I’'m working too hard on my job” 122(40.2 %). Barkley, (2013) seems to be in
support of these findings from his study on relationship between burnout and emotional regulation
among social workers. Actually, the study found out that there was significant and inverse
relationship between emotional intelligence and burnout. The study brought to the realization that
coaching in emotional intelligence decreased depersonalisation, emotional exhaustion as well as
made the individuals feel more accomplished in their daily work. The results amplify the need for

emotional regulation among the teachers in Kiambu County.

In an approach to depict the never rating of the items 1-22 in the pre-coaching versus the post-

coaching in emotional regulation depicts the trends in Figure 9.
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Figure 5 Comparison of Frequencies "Never" in the Pre-coaching Vs Post-Emotional regulation
Coaching

KEY

N/PC — Never rating in the Pre-coaching

N/ESAC — “Never” rating after the Emotional Regulation Coaching

Source: Reseacher ,2024

Figure 9 depicts lower levels of burnout through the lower ratings of the most of the 22 items in
the Maslach Burnout Inventory for teachers (MBI-education). Except for item 12, 14, 16, and 22,
the rest of the items NEVER rating was increased between pre-coaching and post-emotional
regulation coaching. Specifically, item 22 - “I can easily create a relaxed atmosphere with my
students” had no 0% in never rating in pre-coaching period and quite over n=50 in post-emotional
regulation coaching. For item 20 - “T don’t really care what happens to some students”, the

NEVER rating did not change between the pre-coaching and the post-coaching on emotional

regulation.
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The data was also analyzed and the trends in ALWAYS rating between the pre-coaching and post-

coaching on emotional regulation presented using Figure 10.
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Figure 6 Comparison of Frequencies "Everyday" in the Pre-coaching Vs Post-Emotional
regulation Coaching

KEY

E/PC - EVERYDAY rating in the Pre-coaching
E/ESAC - EVERYDAY rating after the Emotional Regulation Coaching

Source: Reseacher, 2024

Figure 10 shows trends in two periods of the sampled teachers’ scores in rating on “everyday”
incidents with the items in the Maslach Burnout Inventory for teachers (MBI-education). The
trends show that the pre-coaching rating of the incidents as everyday were greater than the post-
coaching rating. However, there are exceptional items that show the contrary trend as they were in
positive dimension of burnout. The trends imply that the coaching on emotional regulation had a
positive change effect on the level of burnout among the teachers.
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4.2.2.2 Inferential Statistics

The study entailed inferential statistics to ascertain the level of effect of the emotional regulation
coaching on burnout among the sampled teachers in public secondary schools in Kiambu County.
The study employed paired sample t-test using the scores in experimental groups for both pretest
and posttest to compare the means from the two groups. The paired samples statistics is presented

in Table 31.

Table 28 : Paired Samples Statistics for Emotional Regulation Coaching

Mean N Std. Deviation Std. Error Mean
Score in Exp 1 Group pretest 17.4536 79 4.3425 .23415
Pair 1
Score in Exp 1 Group posttest 8.9267 79 3.5462 .67524

Source: Reseacher, 2024

Table 31 shows the means, the sample sizes, standard deviations, and standard error means of the
scores in experimental 1 group pretest as well as the posttest. While the sample sizes are equal
(n=79) the means of the scores were different with the pretest scores (17.4536) being higher than
the posttest mean (8.9267). With rating of the scores from the lowest 0-never to highest 6-
everyday, higher mean implies higher burnout levels. Thus, the statistics show that there was
higher burnout among the sampled teachers in the pre-coaching compared to post-coaching on

emotional regulation.

The analysis further generated the paired sample t-test correlations on emotional regulation

coaching. The findings are presented using Table 32.
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Table 29 : Paired Samples Correlations on Emotional Regulation Coaching

N Correlation Sig.

Score in Exp 1 Group pretest &
Pair 1 79 .687 .000
Score in Exp 1 Group posttest

Source: Reseacher, 2024

Table 32 shows a correlation coefficient of .687 between Score in Exp 1 Group pretest and Score
in Exp 1 Group posttest at significance level of .000. The strength of association between the Score
in Exp 1 Group pretest and Score in Exp 1 Group posttest was strong and positive which implies
that a unit increase in Score in Exp 1 Group pretest would increase Score in Exp 1 Group posttest
by .687 units. This would be significant as the significance level = .000 is less than the critical p-
value of .05. Hence, there was a significant strong positive correlation between the Score in Exp 1
Group pretest and Score in Exp 1 Group posttest. The statistical outputs on comparison of the
means of the Score in Exp 1 Group pretest and Score in Exp 1 Group posttest were presented using

Table 33

Table 30: Paired Samples Test on Emotional Regulation Coaching

Paired Differences t df
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95% Confidence

Mean Std. Std. Interval of the Sig.
. . Error i (2-
difference Deviation Difference )
tailed)
Lower Upper
Scorein Exp 1
Pair Group pretest - 8.6 35 35422 54536 6.9875 17.654 78 .000

1 ScoreinExp1l

Group posttest
Source: Reseacher, 2024
Table 33 shows that there was a statistically significant mean difference (Mean= 8.6, SD=3.5) in

the professional burnout scores between the post-test (Mean = 8.9) and pretest test (Mean=17.5),
(t ar =78, =17.654, p > .001, « =05). Mean of the pair of Score in Exp 1 Group pretest - Score in
Exp 1 Group posttest was 5.43565 and standard deviation of 3.53624. The table shows a 95%
confidence interval of the difference ranging between 5.4536 and 6.9875. This implies that the
difference in means of the Score in Exp 1 Group pretest and Score in Exp 1 Group posttest was
high and significant (2-tailed) since .000 is less than the critical p-value of 0.05.The study
employed independent t-test to assess whether there was significant difference between the

experimental 1 posttest and experimental 2 posttest. The results were presented using Table 34.

Table 31 : Experimental Groups Posttest Statistics for Emotional Regulation Coaching

Group N Mean Std. Deviation Std. Error Mean

1.00 79 7.7645 5.32314 .35242
Score in Exp Groups posttest
2.00 65 11.7865 5.35421 .67453

Source:Researcher, 2024

Table 34 shows that experimental 1 group posttest had 79 teachers and mean of 7.7645 while the

experimental 2 group posttest had 65 teachers and a mean of 11.7865. The two groups had also
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varied standard deviations and standard mean errors of 5.32314 and .35242, and 5.3421 and .67453
respectively. Table 19 was used to examine if the differences in the means were significantly

different.

Table 32 : Independent Samples Test for Emotional Regulation Coaching

Levene's
Test for )
] t-test for Equality of Means
Equality of
Variances
) 95% Confidence
Sig.
] Mean Std. Error Interval of the
F Sig. t df (2- ) )
. Difference Difference Difference
tailed)
Lower  Upper
Equal
) variances .015 .674 -5.350 142 .000 -3.67 .78564 -5.52 -2.45
Score in Exp
assumed
Groups
Equal
posttest .
variances not -5.342 131.23 .000 -3.56 .89642 -5.54 -2.21
assumed

Source: Reseacher,2024

Table 35 shows an f-statistic of .015 which depicts a small variance in statistical terms with a mean
difference of -3.67 for both the equal variances assumed and not assumed. Similarly, the table
shows t-test statistic of -5.35 and -5.342 for the equal variances assumed and not assumed
respectively. The significance levels for both the cases are .000 which implies that the differences

in the means are significant (sig. level is greater than p-value .05).

The analysis on paired sample to compare the means of the Score in Control 1 Group pretest and

Score in Control 1 Group posttest yielded results presented using Table 36.
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Table 33 : Paired Samples Statistics for Emotional Regulation Coaching

Mean N Std. Deviation Std. Error Mean
Score in Control 1 Group pretest 15.21 79 6.73 .56
Pair 1
Score in Control 1 Group posttest 15.67 79 6.72 .65

Source ; Reseacher, 2024
Table 36 shows the mean scores in the two control groups (pretest, X=15.21 and posttest, X=15.67)

with equal number of research participants (n=79) but different means, standard deviations (6.73
and 6.72) and standard error means (.56 and .65). A correlation coefficient between the two groups

yielded a strong positive correlation (r=.873) as shown in Table 37.

Table 34 : Correlation between Scores in Control 1 Group pretest and Score in Control 1
Group posttest

N Correlation Sig.

Score in Control 1 Group pretest & Score 79 .873 .000
Pair 1
in Control 1 Group posttest

Source: Reseacher, 2024
Through the paired sample test, the study used the data on scores in control 1 group pretest and

scores in control 1 group posttest. The statistics were presented in Table 38.

Table 35 : Paired Samples Test between Score in Control 1 Group pretest and Score in
Control 1 Group posttest

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper
Score in Control 1 -.39 429 .057 -.54003 -.31541 -5.54 78 .000

Pair Group pretest -
1 Score in Control 1

Group posttest

Source: Reseacher, 2024
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Table 38 shows that the paired differences in the mean between the Score in Control 1 Group
pretest and Score in Control 1 Group posttest was -.39 with standard deviation of .429 and error
of .057. The table shows that the lower and upper confidence intervals (at 95%) would be -.54003
and -.31541 respectively. With a t-test statistic of -5.54, df=78 and significance level of .000, the
results imply a significant difference in the means between the scores in the two groups (Control
1 Group pretest and Control 1 Group posttest). This depicts a change in the level of burnout among
teachers in public secondary schools in Kiambu County following the emotional regulation

coaching on professional burnout.

In order to find out whether the control groups’ posttest were significantly different, the study used

the independent t-test, and the group statistics were presented using Table 39.

Table 36 : Independent T-test Group Statistics for Posttest Scores in Control Groups

Grp N Mean Std. Deviation Std. Error Mean

1.00 79 14.6475 3.35242 46735
Score in Control 1 Group posttest

2.00 79 14.7343 4.36353 .67386

Table 39 shows that the scores in control groups 1 and 2 in the posttest had equal research

participants (N=79) but different means; 14.6475 and 14.7343 for group 1 and 2 respectively.

To test whether the differences in the means were significant, the independent samples tests

statistics were presented using Table 40.
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Table 37 : Independent Samples Test for Posttest Scores in Control Groups

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. Mean Std. Error  95% Confidence
(2- Difference Difference Interval of the
tailed) Difference
Lower  Upper
Equal 4.30 151 214 156 .323 1.67 2.34 -.43 3.43
Score in variances
Control 1 assumed
Group Equal 153 1458 132 1.75 1.43 -.43 3.43
posttest variances not
assumed

Source: Reseacher, 2024

Table 40 shows F-Statistic = 4.3 and T-Test statistic =2.14 for equal variances assumed with
significance levels greater than .05 (.323 and .132 respectively). The table also shows the t-test for
equality of means statistics having equal significance (=.103 (2-tailed)), mean difference = 1.67,
standard error = 2.34 and even the lower and upper confidence intervals at 95% = 3.43. The
statistics imply that there was no significant difference in mean scores of the two control groups
in posttest (significance levels are greater than critical p-value = .05. This depicts consistence on

the burnout scores among the teachers in the control groups after the emotional coaching sessions.

In a different statistical analysis to test the mean scores differences in the experimental group 1
pretest and the control group 1 pretest, independent t-test was conducted. The results are presented

in Table 41 and 42.
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Table 38 : Group Statistics for Scores of Experimental Group 1 and Control group 1 Pretests

Grp N Mean Std. Deviation Std. Error Mean
Score in Exp and Contr Group 1.00 79 14.5434 4.35365 .5645
pretests 2.00 79 15.4543 5.4673 .6567

Source: Reseacher, 2024
Table 41 shows that despite the number of teachers (N=79) being equal for the experiment group
1 pretest and control 1 group pretest, there was a difference in mean scores (14.5434 and 15.4543

respectively). Similarly, the standard deviations and standard error of the means were different.

In order to test if the difference was significant, the following statistics in Table 42 were used.

Table 39 : Independent Samples Test for Scores of Experimental Group 1 and Control group
1 Pretests

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. (2- Mean Std. Error  95% Confidence
tailed) Difference Difference Interval of the
Difference
Lower Upper
Score in  Equal variances 2432 .005 .056 156 .650 .073 .67 -1.7677  3.209
Exp 1 assumed
Group Equal variances .075 1473 .660 .073 .78 -1.7898  3.256

pretest not assumed

Source: Reseacher, 2024

Table 42 shows relatively small values of F-statistic = 2.432 and t-test statistic = .056 for the equal
variances assumed at df =156. The Table also show that the significance levels of the two are
greater than the critical p-value of 0.05 which implies that the differences in the mean Scores of
Experimental Group 1 and Control group 1 Pretests are insignificant. Similarly, the t-test for

equality of means show equal mean difference = .073 for both the assumed and not assumed. This
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depicts no difference in level of burnout between the two groups as a way of confirming that any

differences in level of burnout among the teachers was not attributed to grouping.

In the last section of testing the effect of emotional regulation coaching among the teachers, the
researcher conducted ANOVA to compare the mean scores of all post-test results. This was to
ascertain if there were differences in the mean scores regarding the regulation coaching based on
the levels of burnout among the teachers revealed in descriptive statistics in section 4.3. The

descriptive statistics from the ANOVA are presented in Table 43.

Table 40: ANOVA Descriptive statistics for Posttest scores (Post Emotional Regulation
Coaching)

N Mean Std. Deviation Std. Error  95% Confidence Interval for Minimum Maximum

Mean

Lower Bound  Upper Bound

Exp 1 posttest 79  8.67 4.343 456 7.5665 10.5676 .00 18.00
Exp 2 posttest 66 12.00 4.655 .564 10.5334 14.4543 .00 23.00
Contr 1 posttest 78 14.62 5.768 .564 13.4345 16.2322 .00 26.00
Contr 2 posttest 79  12.78 7.877 .768 11.4354 15.5645 .00 28.00
Total 302 12.67 6.898 .564 12.5645 13.7674 .00 28.00

Source: Reseacher, 2024

Table 44 shows that there were varying portions of the post-test groups starting with the size (N),
the means, standard deviations, errors, confidence intervals for the means, and maximum. The
values for minimum were equal at 0.00. To ascertain whether the differences were statistically
significant, the ANOVA table presented below (Table 28) shows the f-statistic and related

statistics.
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Table 41 :ANOVA Table for Posttest scores (Post Emotional Regulation Coaching)

Sum of Squares df Mean Square F Sig.
Between Groups 1857.564 3 563.454 18.564 .000
Within Groups 124543.454 298 41.435
134345.219 301

Total

Source: Reseacher, 2024

Table 44 shows F-Statistic =18.564 a significance level of .000. This implies that the differences

in the means were relatively small but significant (sig level is less than .05). This depicts a

significant effect of emotional regulation coaching on professional burnout among teachers in

public secondary schools in Kiambu County.

In a further analysis, the differences in burnout levels after emotional regulation coaching

intervention was obtained by performing a paired t -test at a = 0.05 significance level. The results

are presented in Table 45.

Table 42: Paired T-Test illustrating Differences in Burnout Levels after Emotional

Regulation Coaching

Groups pretest posttest mean difference
Experimental 1221 707 454
Experimental 965 345
Control 1211 867 387
Control 987 232

Source: Reseacher,2024
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Using the Cohen d formula, the following statistic was determined to ascertain the emotional

regulation coaching effect size on teachers’ burnout.

MeanEXp — Mean Control

Cohend =
onen SD pooled

Cohen d = (365.2 — 234.5)/105.99

Cohend =0.811

A value of Cohen D = 0.811 was relatively large which implied that emotional regulation coaching
had a large effect on burnout among teachers in Public secondary schools in Kiambu County. This
large effect size is an indicator of a large effect of emotional regulation coaching for professional
teacher burnout. This is postulated by Mulyani et al., (2021) who argue that there should be for
work environment improvement for teachers. Maslach et al., (1996) opined that Cohen d value of
0.2 and below denotes a small effect, a value around 0.5 denotes a medium effect while a value at

0.8 and above denotes a large effect.

4.2.3 Effect of Self-Motivation Coaching on Teacher Professional Burnout among Teachers

in Public Secondary Schools in Kiambu County

4.2.3.1 Descriptive Statistics

The study examined the effect of Self-Motivation coaching on professional burnout among
teachers in public secondary schools in Kiambu County.The study objective was answered through
an intervention given to teachers through self motivation. Based on the initial pretest on burnout
using the Maslach Burnout Inventory, the teachers were coached on how to develop self
motivation. Since this was the third session, the review was done identifying and regulating
emotions based on the coaching they had received from the earlier coaching on the same. The
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teachers were then coached on the third domain of El, based on three constructs namely initiative,
optimism and achievement drive. The teachers were asked to think and indicate to the group what
innately drives them to come to school every day,and whether they had any initiative for their
work improvement. The group was allowed to brainstorm and come up with ways that they could
enhance self drive. The teachers were then given homework to practice over After sometimes,
the MBI test was re administered to find out the level of the teacher burnout after self motivation
coaching . The test was scored as post -test on teacher burnout levels and the results analyzed using
both descriptive and inferential statistics. The burnout descriptive statistics in post-coaching on

self motivation is presented in Table 46.
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Table 43 : Burnout Descriptive Statistics in Post-Coaching on Self-Motivation

0 1 2 3 4 5 6
How often do you feel; F % F % F % F % F % F % F %
Very tired every morning 56 18.5 12 4.0 156 515 34 112 16 53 13 43 16 53
Experience
. 59 19.5 34 112 145 479 32 106 11 3.6 20 6.6 2 07
headaches/migraines
Experience stomach upsets 111 366 24 7.9 131 432 11 36 21 69 3 1.0 2 07

Experienced generalized pains
in your body always

| experience a change in sleep
patterns

Experience heavy chest pains 19 393 54 178 23 76 3 112 21 69 18 59 34 112

123 40.6 23 7.6 65 21.5 35 11.6 14 4.6 24 7.9 19 6.3

117 38.6 109 36.0 21 6.9 32 10.6 9 3.0 11 3.6 4 13

| feel emotionally drained from
102 337 65 215 34 12 21 69 35 116 27 89 19 63

my work
| am used up at the end of the
118 389 56 18.5 43 142 39 129 32 106 2 07 13 43
workday
| am fatigued when | get up in
the morning and have to face 102 337 98 32.3 45 149 13 43 12 4.0 32 106 1 0.3

another day on the job

| feel | treat some students as if
they were impersonal objects
Working with people all day is
really a strain for me

140 46.2 45 14.9 27 8.9 31 10.2 17 5.6 21 6.9 22 7.3

134 44.2 65 215 21 6.9 24 7.9 23 7.6 17 5.6 19 6.3

| deal very effectively with the 10 10
9 3.0 14 4.6 23 76 25 83 356 23 7.6 333

problems of my students 8 1
| feel burned out from mywork 98 323 111 366 23 76 23 76 9 30 12 40 27 89

I’'m positively influencing other 11
o 21 6.9 2 0.7 12 40 34 112 76 251 45 149 37.3

people’s lives through my work 3

I’'ve become more detached
towards people since | took job
| worry that this job is
hardening me emotionally

121 39.9 99 32.7 45 14.9 23 7.6 11 3.6 2 0.7 2 0.7

112 37.0 65 21.5 54 17.8 24 7.9 12 4.0 13 4.3 23 7.6

. 1
| feel energetic 12 4.0 13 4.3 20 6.6 34 11.2 56 18.5 65 215 0 34.0

| feel frustrated by my job 132 436 43 142 12 40 42 139 22 73 12 40 40 132

| feel I'm working too hard on
my job

| don’t really care what
happens to some students
Working with people directly
puts too much stress on me

| can easily create a relaxed 10

‘ 1.0 12 4.0 31 102 12 40 65 215 78 257 33.7
atmosphere with my students 2

121 39.9 45 14.9 32 10.6 20 6.6 28 9.2 34 11.2 23 7.6

121 39.9 98 323 23 7.6 12 4.0 14 4.6 26 8.6 9 3.0

87 28.7 65 21.5 65 21.5 34 11.2 19 6.3 12 4.0 21 6.9

Scale: 0-Never, 1-A few times a year or less, 2-Once a month or less, 3-A few times a month, 4-
Once a week, 5-A few times a week, 6-Everyday

Source: Reseacher, 2024
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Table 46 shows that 51% of the respondents indicated that they felt very tired every morning once
amonth. About 47.9% of the teachers had migraines once a month and 43.3% experienced stomach
upsets once a month. Almost half of the teachers (40.6%) indicated having never experienced
generalized pains in your body always. The table also shows that the largest portion of the teachers
never experienced a change in sleep patterns (38.6%), heavy chest pains (38.3%), never felt
emotionally drained from their work (33.7%), not used up at the end of the workday (46.2%);
never felt fatigued when they got up in the morning and have to face another day on the job
(33.7%), and never felt they treated some students as if they were impersonal objects (46.2%), and

never felt that working with people all day was really a strain for them (44.2%).

The table shows similar trends for most of the burnout in post-coaching on self-motivation. The
table shows that the largest portions of the teachers never felt burned out from their work (32.3%);
Never became more detached towards people since they took job (39.9%); never felt worried that
the job was hardening them emotionally (37%); never felt frustrated by their job (43.6%); never
felt that they were working too hard on their job (39.9%); never really cared what happens to some
students (39.9%); and never felt that working with people directly puts too much stress on them

(28.7%).

Table 46 also shows that there was improvement in burnout among the teachers after coaching on
self-motivation for positive items. The table shows that the largest portion of the teachers (33.3%)
dealt very effectively with the problems of their students every day; 37.3% of the teacher were
positively influencing other people’s lives through their work every day; 34% felt energetic every
day; and 33.7% of the teachers easily created a relaxed atmosphere with their students every day.
The findings depict improvement in the negative aspects of work burnout while reduced the effect

of burnout on the positive aspects.
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The findings reflect the findings of Dolev and Leshem (2016) who posit that training programme
greatly enhanced EI competencies which also influenced personal professional life. This is also
supported by Corbi-Gilar et al., (2018) who found a significant improvement in El with a big effect
size. This means that EI training was significant in reducing burnout. Related to the theories that
guided the study, Maslach (1981) posit that burnout is explained in three aspects including
Emotional exhaustion which is a feeling of depletion in one’s emotional and physical energies,
lack of personal accomplishment. Teacher’s attribution affects how they relate with other people
and may heighten their emotional responses. Through self-motivation coaching, the teachers were

able to reduce their burnout as they increased their emotional touch with positivity.

In an approach to depict the never rating of the items 1-22 in the pre-coaching versus the post-

coaching in Self-Motivation depicts the trends in Figure 11.
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Figure 7 Comparison of Frequencies ""Never' in the Pre-coaching Vs Post-Self-Motivation
Coaching
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N/PC — Never rating in the Pre-coaching
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Source: Reseacher, 2024
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The data was also analyzed and the trends in ALWAYS rating between the pre-coaching and post-

coaching on Self-Motivation presented using Figure 12.
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Figure 8 Comparison of Frequencies "Everyday" in the Pre-coaching Vs Post-Self-Motivation
Coaching
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E/PC - EVERYDAY rating in the Pre-coaching
E/ESAC — EVERYDAY rating after the Self-Motivation Coaching

Source:Reseacher, 2024

Figure 12 shows trends in two periods of the sampled teachers’ scores in rating on “everyday”
incidents with the items in the Maslach Burnout Inventory for teachers (MBI-education). The
trends show that the pre-coaching rating of the incidents as everyday were greater than the post-
coaching rating. However, there are exceptional items that show the contrary trend as they were in
positive dimension of burnout. The trends imply that the coaching on Self-Motivation had a
positive change effect on the level of burnout among the teachers.
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4.2.3.2 Inferential Statistics

The study entailed inferential statistics to ascertain the level of effect of the Self-Motivation
coaching on burnout among the sampled teachers in public secondary schools in Kiambu County.
The study employed paired sample t-test using the scores in experimental groups for both pretest
and posttest to compare the means from the two groups. The paired samples statistics is presented

in Table 47.

Table 44: Paired Samples Statistics for Self—-Motivation Coaching

Mean N Std. Deviation Std. Error Mean
Score in Exp 1 Group pretest 14.5645 79 49764 4534
Pairl  seore in Exp 1 Group
7.4645 79 3.4836 5467

posttest

Source:Reseacher, 2024

Table 47 shows the means, the sample sizes, standard deviations, and standard error means of the
scores in experimental 1 group pretest as well as the posttest. While the sample sizes are equal
(n=79) the means of the scores were different with the pretest scores (14.5645) being higher than
the posttest mean (7.4645). With rating of the scores from the lowest 0-never to highest 6-
everyday, higher mean implies higher burnout levels. Thus, the statistics show that there was
higher burnout among the sampled teachers in the pre-coaching compared to post-coaching on

Self—Motivation.

The analysis further generated the paired sample t-test correlations on Self-Motivation coaching.

The findings are presented using Table 48.
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Table 45: Paired Samples Correlations on Self-Motivation Coaching

N Correlation Sig.

Score in Exp 1 Group pretest &
Pair 1 79 .5647 .000
Score in Exp 1 Group posttest

Source: Reseacher, 2024
Table 48 shows a correlation coefficient of .5647 between Score in Exp 1 Group pretest and Score

in Exp 1 Group posttest at significance level of .000. The strength of association between the Score
in Exp 1 Group pretest and Score in Exp 1 Group posttest was strong and positive which implies
that a unit increase in Score in Exp 1 Group pretest would increase Score in Exp 1 Group posttest
by .5647 units. This would be significant as the significance level = .000 is less than the critical p-
value of .05. Hence, there was a significant strong positive correlation between the Score in Exp 1

Group pretest and Score in Exp 1 Group posttest.

The statistical outputs on comparison of the means of the Score in Exp 1 Group pretest and Score

in Exp 1 Group posttest were presented using Table 49.

Table 46: Paired Samples Test on Self-Motivation Coaching

Paired Differences

95% Confidence )
Std. Sig. (2-
. Interval of the t df X
Mean - Error . tailed)
Deviation Mea Difference

Lower  Upper

Score in Exp 1
Pair Group pretest -
1 ScoreinExpl

Group posttest
Source: Reseacher, 2024

7.64573 1.24653 32415 4.36353 7.4365 13.2654 78 .000
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Table 49 shows that mean of the pair of Score in Exp 1 Group pretest - Score in Exp 1 Group
posttest was 7.64573 and standard deviation of 1.24653. The table shows a 95% confidence
interval of the difference ranging between 4.36353 and 7.4365. The table also shows a t-test
=13.2654 at df=78 at sig.=.000. This implies that the difference in means of the Score in Exp 1
Group pretest and Score in Exp 1 Group posttest was high and significant (2-tailed) since .000 is

less than the critical p-value of 0.05.

In a second inferential analysis, the study employed independent t-test to assess whether there was
significant difference between the experimental 1 posttest and experimental 2 posttest. The results

were presented using Table 50.

Table 47 : Experimental Groups Posttest Statistics for Self-Motivation Coaching

Group N Mean Std. Deviation Std. Error Mean

1.00 79 7.4542 4.23434 .34543
Score in Exp Groups posttest
2.00 65 13.2343 6.5453 54345

Source: Reseacher, 2024

Table 50 shows that experimental 1 group posttest had 79 teachers and mean of 8.9494 while the
experimental 2 group posttest had 65 teachers and a mean of 14.2343. The two groups had also
varying standard deviations and standard mean errors of 4.23435 and .34543, and 6.5453 and
54345 respectively. Table 51 was used to examine if the differences in the means were

significantly different.
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Table 48: Independent Samples Test for Self-Motivation Coaching

Levene's
Test for )
] t-test for Equality of Means
Equality of
Variances
) 95% Confidence
Sig.
Mean Std. Error Interval of the
F Sig. t df (2- )
Difference Difference Difference
tailed)
Lower  Upper
Equal
] variances 231 .324 -2.343 142 .000 -23.32 45334 -5.34 -2.34
Score in Exp
assumed
Groups
Equal
posttest _
variances not -2.345 132.34 .000 -2.43 76784 -5.43 -2.34
assumed

Source: Reseacher, 2024

Table 51 shows an f-statistic of .231 which depicts a small variance in statistical terms with a mean
difference of -23.32 for both the equal variances assumed not assumed. Similarly, the table shows
t-test statistic of -2.343 and -2.345 for the equal variances assumed and not assumed respectively.
The significance levels for both cases are .000 which implies that the differences in the means are

significant (sig. level is greater than p-value .05).

Further, the researcher conducted paired sample to compare the means of the Score in Control 1

Group pretest and Score in Control 1 Group posttest. The results were presented using Table 52.

Table 49: Paired Samples Statistics for Self-Motivation Coaching

Mean N Std. Deviation Std. Error Mean
Score in Control 1 Group pretest 14.43 79 5.645 .4536
Pair 1
Score in Control 1 Group posttest 14.45 79 5.464 .3465

Source: Reseacher, 2024
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Table 52 shows the mean scores in the two control groups (pretest, X=14.43 and posttest, X=14.45)
with equal number of research participants (n=79) but different means, standard deviations (5.645

and 5.464) and standard error means (.4536 and .3465).

A correlation coefficient between the two groups yielded a strong positive correlation (r=.785)

which is significant (sig. =.000) as shown in Table 53.

Table 50 : Correlation between Scores in Control 1 Group pretest and Score in Control 1
Group posttest

N Sig.

Score in Control 1 Group pretest & Score 79 .785 .000
Pair 1
in Control 1 Group posttest

Source: Researcher,2024

Through the paired sample test, the study used the data on scores in control 1 group pretest and

scores in control 1 group posttest. The statistics were presented in Table 54.

Table 51 : Paired Samples Test between Score in Control 1 Group pretest and Score in
Control 1 Group posttest

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper
Score in Control 1 -.43 434 .135 -.5454 -.2546 -6.30 78 .000

Pair Group pretest -
1 Score in Control 1

Group posttest

Source: Reseacher, 2024
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Table 54 shows that the paired differences in the mean between the Score in Control 1 Group
pretest and Score in Control 1 Group posttest was -.43 with standard deviation of .434 and error
of .135. The table shows that the lower and upper confidence intervals (at 95%) would be -.5454
and -.2546 respectively. With a t-test statistic of -6.30, df=78 and significance level of .000, the
results imply a significant difference in the means between the scores in the two groups (Control
1 Group pretest and Control 1 Group posttest). This depicts a change in the level of burnout among
teachers in public secondary schools in Kiambu County following the Self—Motivation coaching

on professional burnout.

In order to find out of the control groups’ posttest were significantly different, the study used the

independent t-test, and the group statistics were presented using Table 55.

Table 52: Independent T-test Group Statistics for Posttest Scores in Control Groups

Grp N Mean Std. Deviation Std. Error Mean

1.00 79 15.8101 6.81453 .76669
Score in Control 1 Group posttest

2.00 79 13.8861 7.87724 .88626

Source: Reseacher, 2024

Table 55 shows that the scores in control groups 1 and 2 in the posttest had equal research

participants (N=79) but different means; 15.81 and 13.88 for group 1 and 2 respectively.

To test whether the differences in the means were significant, the independent samples tests

statistics were presented using Table 56.
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Table 53 : Independent Samples Test for Posttest Scores in Control Groups

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. Mean Std. Error 95% Confidence
(2- Difference Difference Interval of the
tailed) Difference
Lower  Upper
Equal 4.43 .064 3.434 156 .204 2.13 1.17 -.39 4.35
Score in variances
Control 1 assumed
Group Equal 3.434 1528 .204 2.13 1.17 -.39 4.35
posttest variances not
assumed

Source: Reseacher, 2024

Table 56 shows F-Statistic = 4.43 and T-Test statistic =3.434 for equal variances assumed with
significance levels greater than .05 (.064 and .204 respectively). The table also shows the tOtest
for equality of means statistics having equal significance (=.204 (2-tailed)), mean difference =
2.13, standard error = 1.17 and even the lower and upper confidence intervals at 95% = 4.35. The
statistics imply that there was no significant difference in mean scores of the two control groups
in posttest (significance levels are greater than critical p-value = .05). This depicts consistence on

the burnout scores among the teachers in the control groups after the emotional coaching sessions.

In a different statistical analysis to test the mean scores differences in the experimental group 1
pretest and the control group 1 pretest, independent t-test was conducted. The results are presented

in Table 57 and 58.

Table 54: Group Statistics for Scores of Experimental Group 1 and Control group 1 Pretests

Grp N Mean Std. Deviation Std. Error Mean

1.00 79 17.4536 2.3453 .34533
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Score in Exp and Contr Group 79 17.3542 3.6754 .56456
2.00
pretests

Sources: Reseacher,2024
Table 57 shows that despite the number of teachers (N=79) being equal for the experiment group
1 pretest and control 1 group pretest, there was a difference in mean scores (17.4536 and 17.3542

respectively). Similarly, the standard deviations and standard error of the means were different.

In order to test if the difference was significant, the following statistics in Table 58 were used.

Table 55 : Independent Samples Test for Scores of Experimental Group 1 and Control group
1 Pretests

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. (2- Mean Std. Error  95% Confidence
tailed) Difference Difference Interval of the
Difference
Lower Upper
Score in  Equal variances 2354 .001 .054 156 .676 .076 .99 -1.786 2.453
Exp 1 assumed 2
Group Equal variances .054 152.3 .676 .076 .99 -1.565 2.454

pretest not assumed
Source: Reseacher,2024

Table 58 shows relatively small values of F-statistic = 2.3543 and t-test statistic = .054 for the
equal variances assumed at df =156. The Table also show that the significance levels of the two
are greater than the critical p-value of 0.05 which implies that the differences in the mean Scores
of Experimental Group 1 and Control group 1 Pretests are insignificant. Similarly, the t-test for
equality of means show equal mean difference = .076 for both the assumed and not assumed. This
depicts no difference in level of burnout between the two groups as a way of confirming that any

differences in level of burnout among the teachers was not attributed to grouping.
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In the last section of testing the effect of Self-Motivation coaching among the teachers, the
researcher conducted ANOVA to compare the mean scores of all post-test results. This was to
ascertain if there were differences in the mean scores regarding the self-awareness coaching based
on the levels of burnout among the teachers revealed in descriptive statistics in section 4.3. The

descriptives from the ANOVA are presented in Table 59.

Table 56:ANOVA Descriptives for Posttest scores (Post Self—-Motivation Coaching)

N Mean Std. Deviation Std. Error  95% Confidence Interval for Minimum  Maximum

Mean

Lower Bound  Upper Bound

Exp 1 posttest 79 8.94 5.454 .565 6.6564 10.6556 .00 18.00
Exp 2 posttest 66 13.00 5.565 .564 10.5654 14.6754 .00 24.00
Contr 1 posttest 78 15.76 6.567 .565 14.4534 17.6567 .00 27.00
Contr 2 posttest 79  13.76 7565 .565 12.4543 15.6765 .00 27.00
Total 302 12.54 6.546 434 12.4543 13.6553 .00 27.00

Sources, 2024

Table 59 shows that there were varying portions of the post-test groups starting with the size (N),
the means, standard deviations, errors, confidence intervals for the means, and maximum. The
values for minimum were equal at 0.00. To ascertain whether the differences were statistically
significant, the ANOVA table presented below (Table 60) shows the f-statistic and related

statistics.

Table 57: ANOVA Table for Posttest scores (Post Self-Motivation Coaching)
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Sum of Squares df Mean Square F Sig.

Between Groups 16756.435 3 564.434 17.545 .000
Within Groups 11393.567 298 39.454
Total 14323.219 301

Source: Reseacher,

Table 60 shows F-Statistic =17.545 a significance level of .000. This implies that the differences
in the means were relatively small but significant (sig level is less than .05). This depicts a
significant effect of Self-Motivation coaching on professional burnout among teachers in public

secondary schools in Kiambu County.

In a further analysis, the differences in burnout levels after Self-Motivation coaching intervention
was obtained by performing a paired t -test at a = 0.05 significance level. The results are presented

in Table 61.

Table 58: Paired T-Tests:Differences in Burnout Levels after Self-Motivation Coaching

Source: Reseacher, 2024

Groups pretest posttest mean difference
Experimental 1323 565 454
Experimental 846 234
Control 1342 799 354
Control 1188 143

From Table 61, and using the Cohen d formula, the following statistic was determined to ascertain

the Self-Motivation coaching effect size on teachers’ burnout.

128



MeanEXp — Mean Control
SD pooled

Cohend =

Cohen d = (349.44 — 262.43)/ 115.3542

Cohend =0.7543

The value of Cohen d = 0.7543 was relatively large which implied that Self-Motivation coaching
had a large effect on burnout among teachers in Public secondary schools in Kiambu County. This
large effect size is an indicator of a large effect of Self-Motivation coaching for professional
teacher burnout (Caldwell & Vygotsky, 2020). The experts posit that Cohen D value of 0.2 and
below denotes a small effect, a value around 0.5 denotes a medium effect while a value at 0.8 and

above denotes a large effect.

4.2.4 Effects of Social-Awareness Coaching on Teacher Professional Burnout among

Teachers in Public Secondary Schools in Kiambu County

4.2.4.1 Descriptive Statistics

The study examined the effect of Social-Awareness coaching on professional burnout among
teachers in public secondary schools in Kiambu County. The study objective was answered
through an intervention given to teachers through social awareness coaching. Based on the initial
pretest on burnout using the Maslach Burnout Inventory, the teachers were coached on how to
develop social awareness. Since this was the fourth session, the review was done on how to
identify the emotions,regulate emotions and how to develop self motivation. The key aspect
coached for this domain was Empathy.the reseacher displayed pictures showing faces of people
emotional reactions and the teachers were asked to identify them correctly which they were able

to based on the coaching on emotional self awareness.the teachers were asked to simulate different
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emotional responses and asked to respond with empathy.this was done repeatedly with different
members and finally,they were all given homework to see if they could practice empathy
appropriately. After sometimes, the MBI test was re administered to find out the level of the teacher
burnout after social awareness coaching . The test was scored as post -test on teacher burnout
levels and the results analyzed using both descriptive and inferential statistics. The burnout

descriptive statistics in post-coaching on social awareness is presented in Table 62

Table 59 :Burnout Descriptive Statistics in Post-Coaching on Social-Awareness

| feel energetic

0 1 2 3 4 5 6
How often do you feel; F % F % F % F % F % F % F %
Feel very tired every morning 47. 12. 1. 3.
52 17.2 15 5.0 145 9 39 9 34 2 9 3.0 9 0
Experience 10. 44, 13. 10. 1.
headaches/migraines 49 16.2 32 6 134 2 42 9 32 6 11 3.6 3 0
. 38. 1.
Experience stomach upsets 108 356 28 92 117 6 21 69 21 69 5 17 3 0
Experienced generalized pains 23. 17. 3.
in your body always 109 360 24 79 72 8 54 8 12 40 21 69 11 6
| experience a change in sleep 10 34. 10. 13. 1.
patterns 101 333 3 0 33 9 42 9 10 3.3 9 3.0 5 7
Experience heavy chest pains oy 10. 14. 7
121 39.9 47 5 32 6 43 2 22 7.3 16 53 22 3
| feel emotionally drained from 18. 14. 10. 10. 3.
my work 111 36.6 56 5 45 9 33 9 31 2 17 5.6 10 3
| am used up at the end of the 13. 13. 14. 14. 2.
workday 112 37.0 42 9 42 9 43 2 43 2 13 4.3 8 6
| am fatigued when | get up in
the morning and have to face 23. 21. 1.
another day on the job 97 320 70 1 65 5 23 76 23 76 21 69 4 3
| feel | treat some students as if 13. 10. 14. 4.
they were impersonal objects 142 469 42 9 31 2 45 9 17 56 14 46 12 0
Working with people all day is 21. 10. 3.
really a strain for me 129 42.6 65 5 23 7.6 26 8.6 32 6 19 6.3 9 0
| deal very effectively with the 10. 32. 32
problems of my students 11 3.6 16 53 32 6 28 9.2 98 3 20 66 98 3
32. 10. 11. 5.
|feelburnedout frommywork o, 333 o7 5 32 6 3 2 12 40 10 33 17 6
I’'m positively influencing other 14. 24. 13. 32
people’s lives through my work 23 7.6 10 33 14 46 43 2 74 4 41 5 98 3
I’'ve become more detached 25. 12. 11. 3.
towards people since I took job 119 393 78 7 37 2 34 2 21 6.9 5 1.7 9 0
| worry that this job is 18. 18. 14. 4.
hardening me emotionally 110 363 55 2 56 5 43 2 10 33 16 53 13 3
14. 17. 18. 28
7

21 6.9 21 6.9 24 7.9 43 2 52 2 55 2 87
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| feel frustrated by my job 123 406 33 19())' 20 66 54 1; 23 76 11 36 39 192
| feel I'm working too hard on 10. 11. 10. 10. 12. 7.
my job 111 36.6 32 6 35 6 33 9 33 9 37 2 22 3
| don’t really care what 25. 10. 10. 3.
happens to some students 122 403 77 4 32 6 32 6 18 59 12 4.0 10 3
Working with people directly 22. 17. 11. 5.
puts too much stress on me 98 32.3 67 1 54 8 35 6 21 6.9 10 3.3 18 9
| can easily create a relaxed 13. 16. 17. 11 36
atmosphere with my students 10 3.3 16 5.3 41 5 22 73 50 5 54 8 0 .3

Scale: 0-Never, 1-A few times a year or less, 2-Once a month or less, 3-A few times a month, 4-
Once a week, 5-A few times a week, 6-Everyday

Source: Reseacher,2024

Table 62 shows that the largest portions of the teachers experienced the following once a month
after the social-awareness coaching; Felt very tired every morning (47.9%), Experienced
headaches/migraines (44.2%), and experienced stomach upsets (38.6%). This is quite different
from the experiences in the pre-coaching where their experiences were more frequent than under

post-coaching on social-awareness.

The table also shows that the largest portions of the teachers never felt and experience some
burnout related issues. About 36.0% of the teachers never experienced generalized pains in their
body always in the pre coaching. About 33.3% of the teachers never experience a change in sleep
patterns, 39.9% never experienced heavy chest pains, 36.6% never felt emotionally drained from
my work experienced, 37.0% never got used up at the end of the workday, while 32.0 % of the
respondents never got fatigued when they got up in the morning and had to face another day on
the job. The table also shows that about 46.9% and 42.6% of the teachers never felt that they treated
some students as if they were impersonal objects and never found working with people all day
being really a strain for them. The findings reflect the positing of Bracket (2010) who contends
that the optimistic caring coworkers with positive emotions can solve conflicts and tensions are

preempted.
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The table also depicts improvement in positive aspects related to burnout among the teachers. The
largest portions of the teachers pointed to dealing very effectively with the daily problems of their
students (32.3%), worrying that this job is hardening them emotionally (28.7%) and easily creating
a relaxed atmosphere with their students (36.3%). This study agree with another done by Hussein
and Mohammed (2020) on effect of empathy based training to improve the communication skills
of Nurses. It was realized that after the coaching, many nurses were able to communicate better

with their patients.

In an approach to depict the never rating of the items 1-22 in the pre-coaching versus the post-

coaching in Social-Awareness depicts the trends in Figure 13.
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Figure 9 Comparison of Frequencies "Never" in the Pre-coaching Vs Post-Social-Awareness
Coaching
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The data was also analyzed and the trends in ALWAYS rating between the pre-coaching and post-

coaching on Social-Awareness presented using Figure 14.
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Figure 10 Comparison of Frequencies "Everyday" in the Pre-coaching Vs Post-Social-Awareness
Coaching
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Figure 14 shows trends in two periods of the sampled teachers’ scores in rating on “everyday”
incidents with the items in the Maslach Burnout Inventory for teachers (MBI-education). The
trends show that the pre-coaching rating of the incidents as everyday were greater than the post-
coaching rating. However, there are exceptional items that show the contrary trend as they were in

positive dimension of burnout. The trends imply that the coaching on Social-Awareness had a

positive change effect on the level of burnout among the teachers.
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4.2.4.2 Inferential Statistics

The study entailed inferential statistics to ascertain the level of effect of the Social-Awareness
coaching on burnout among the sampled teachers in public secondary schools in Kiambu County.
The study employed paired sample t-test using the scores in experimental groups for both pretest
and posttest to compare the means from the two groups. The paired samples statistics is presented

in Table 63.

Table 60: Paired Samples Statistics for Social-Awareness Coaching

Mean N Std. Deviation Std. Error Mean
Score in Exp 1 Group pretest 15.5465 79 5.001 3432
Pairl  seore in Exp 1 Group
7.4536 79 3.5243 4532

posttest

Source: Reseacher, 2024

Table 63 shows the means, the sample sizes, standard deviations, and standard error means of the
scores in experimental 1 group pretest as well as the posttest. While the sample sizes are equal
(n=79) the means of the scores were different with the pretest scores (14.5645) being higher than
the posttest mean (7.4536). With rating of the scores from the lowest O-never to highest 6-
everyday, higher mean implies higher burnout levels. Thus, the statistics show that there was
higher burnout among the sampled teachers in the pre-coaching compared to post-coaching on

Social-Awareness.

The analysis further generated the paired sample t-test correlations on Social-Awareness coaching.

The findings are presented in Table 64.
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Table 61: Paired Samples Correlations on Social-Awareness Coaching

N Correlation Sig.

Score in Exp 1 Group pretest &
Pair 1 79 .3456 .000
Score in Exp 1 Group posttest

Source: Reseacher, 2024

Table 64 shows a correlation coefficient of .3456 between Score in Exp 1 Group pretest and Score
in Exp 1 Group posttest at significance level of .000. The strength of association between the Score
in Exp 1 Group pretest and Score in Exp 1 Group posttest was strong and positive which implies
that a unit increase in Score in Exp 1 Group pretest would increase Score in Exp 1 Group posttest
by .5647 units. This would be significant as the significance level = .000 is less than the critical p-
value of .05. Hence, there was a significant strong positive correlation between the Score in Exp 1

Group pretest and Score in Exp 1 Group posttest.

The statistical outputs on comparison of the means of the Score in Exp 1 Group pretest and Score

in Exp 1 Group posttest were presented using Table 65.

Table 62: Paired Samples Test on Social-Awareness Coaching

Paired Differences

95% Confidence )
Std. Sig. (2-
) Interval of the t df .
Mean . Error i tailed)
Deviation Me Difference

Lower  Upper

Score in Exp 1
Pair Group pretest -
1 ScoreinExp1l

Group post-test
Source: Reseacher, 2024

7.3635 1.2134 23425 4.35243 7.3546 16.3524 78 .000
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Table 65 shows that mean of the pair of Score in Exp 1 Group pretest - Score in Exp 1 Group
posttest was 7.3635 and standard deviation of 1.2134. The table shows a 95% confidence interval
of the difference ranging between 4.35243 and 7.3546. The table also shows a t-test =16.3524 at
df=78 at sig.=.000. This implies that the difference in means of the Score in Exp 1 Group pretest
and Score in Exp 1 Group posttest was high and significant (2-tailed) since .000 is less than the

critical p-value of 0.05.

In a second inferential analysis, the study employed independent t-test to assess whether there was
significant difference between the experimental 1 posttest and experimental 2 posttest. The results

were presented using Table 66.

Table 63 :Experimental Groups Posttest Statistics for Social-Awareness Coaching

Group N Mean Std. Deviation Std. Error Mean

1.00 79 7.1524 3.3425 .3243
Score in Exp Groups posttest
2.00 67 14.3524 3.4534 .3454

Source: Reseacher,2024
Table 66 shows that experimental 1 group posttest had 79 teachers and a mean of 7.1524 while the

experimental 2 group posttest had 67 teachers and a mean of 14.3524. The two groups had also

varied standard deviations and standard mean errors of 3.3425 and .3243, and 14.3524 and .3454
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respectively. Table 67 was used to examine if the differences in the means were significantly

different.

Table 64 :Independent Samples Test for Social-Awareness Coaching

Levene's
Test for )
] t-test for Equality of Means
Equality of
Variances
) 95% Confidence
Sig.
) Mean Std. Error Interval of the
F Sig. t df (2- ) ] .
. Difference Difference Difference
tailed)
Lower Upper
Equal
) variances 431 312 -2.342 142 .000 -12.32 .34254 -4.34 -1.34
Score in Exp
assumed
Groups
Equal
posttest _
variances not -2.454 132.34 .000 -4.43 .65354 -4.43 -1.34
assumed

Source: Reseacher, 2024

Table 67 shows an f-statistic of .431 which depicts a small variance in statistical terms with a mean
difference of -12.32 for both the equal variances assumed not assumed. Similarly, the table shows
t-test statistic of -2.342 and -2.454 for the equal variances assumed and not assumed respectively.
The significance levels for both the cases are .000 which implies that there are differences in the

means are significant (sig. level is greater than p-value .05).

Further, the researcher conducted paired samples to compare the means of the Score in Control 1

Group pretest and Score in Control 1 Group posttest. The results were presented using Table 68.

Table 65 : Paired Samples Statistics for Social-Awareness Coaching

Mean N Std. Deviation Std. Error Mean
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Score in Control 1 Group pretest 14.43 79 5.645 4536
Pair 1
Score in Control 1 Group posttest 14.34 79 5.343 .3342

Source: Reseacher, 2024

Table 68 shows the mean scores in the two control groups (pretest, X=14.43 and posttest, X=14.34)
with equal number of research participants (n=79) but different means, standard deviations (5.645

and 5.343) and standard error means (.4536 and .3342).

A correlation coefficient between the two groups yielded a strong positive correlation (r=.565)

which is significant (sig. =.000) as shown in Table 69.

Table 66: Correlation between Scores in Control 1 Group pretest and Score in Control 1
Group posttest

N Correlation Sig.

Score in Control 1 Group pretest & Score 79 .565 .000
Pair 1
in Control 1 Group posttest

Source: Reseacher, 2024

Through the paired sample test, the study used the data on scores in control 1 group pretest and

scores in control 1 group posttest. The statistics were presented in Table 70.

Table 67: Paired Samples Test between Score in Control 1 Group pretest and Score in
Control 1 Group posttest

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
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Lower Upper
Score in Control 1 -.32 422 .213 -.3432 -.1232 -5.30 78 .000

Pair Group pretest -

1 Score in Control 1

Group posttest

Source: Reseacher, 2024

Table 70 shows that the paired differences in the mean between the Score in Control 1 Group
pretest and Score in Control 1 Group posttest was -.32 with standard deviation of .422 and error
of .213. The table shows that the lower and upper confidence intervals (at 95%) would be -.3432
and -.1232 respectively. With a t-test statistic of -5.30, df=78 and significance level of .000, the
results imply a significant difference in the means between the scores in the two groups (Control
1 Group pretest and Control 1 Group posttest). This depicts a change in the level of burnout among
teachers in public secondary schools in Kiambu County following the Social-Awareness coaching
on professional burnout. In order to find out if the control groups’ posttest were significantly
different, the study used the independent t-test, and the group statistics were presented using Table

71.

Table 68: Independent T-test Group Statistics for Posttest Scores in Control Groups

Grp N Mean Std. Deviation Std. Error Mean

1.00 79 15.8101 6.81453 .76669
Score in Control 1 Group posttest

2.00 79 13.8861 7.87724 .88626

Source: Reseacher, 2024

Table 71 shows that the scores in control groups 1 and 2 in the posttest had equal research

participants (N=79) but different means; 15.81 and 13.88 for group 1 and 2 respectively.
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To test whether the differences in the means were significant, the independent samples tests

statistics were presented using Table 72.

Table 69 :Independent Samples Test for Posttest Scores in Control Groups

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. Mean Std. Error  95% Confidence
(2- Difference Difference Interval of the
tailed) Difference
Lower  Upper
Equal 4.43 .064 3.434 156 .204 2.13 1.17 -.39 4.35
Score in variances
Control 1 assumed
Group Equal 3.434 1528 .204 2.13 1.17 -.39 4.35
posttest variances not
assumed

Source: Reseacher, 2024

Table 72 shows F-Statistic = 4.43 and T-Test statistic =3.434 for equal variances assumed with
significance levels greater than .05 (.064 and .204 respectively). The table also shows the tOtest
for equality of means statistics having equal significance (=.204 (2-tailed)), mean difference =
2.13, standard error = 1.17 and even the lower and upper confidence intervals at 95% = 4.35. The
statistics imply that there was no significant difference in mean scores of the two control groups
in posttest (significance levels are greater than critical p-value = .05. This depicts consistence on

the burnout scores among the teachers in the control groups after the emotional coaching sessions.

In a different statistical analysis to test the mean scores differences in the experimental group 1
pretest and the control group 1 pretest, an independent t-test was conducted. The results are

presented in Table 73 and 74.
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Table 70 :Group Statistics for Scores of Experimental Group 1 and Control group 1 Pretests

Grp N Mean Std. Deviation  Std. Error Mean
Score in Exp and Contr 1.00 79 17.4536 2.3453 .34533
Group pretests 2.00 79 17.3542 3.6754 .56456

Source:Reseacher, 2024
Table 73 shows that despite the number of teachers (N=79) being equal for the experiment group
1 pretest and control 1 group pretest, there was a difference in mean scores (17.4536 and 17.3542

respectively). Similarly, the standard deviations and standard error of the means were different.

In order to test if the difference was significant, the following statistics in Table 74 were used.

Table 71: Independent Samples Test for Scores of Experimental Group 1 and Control group
1 Pretests

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. (2- Mean Std. Error  95% Confidence
tailed) Difference Difference Interval of the
Difference
Lower Upper
Score in  Equal variances 2354 .001 .054 156 .676 .076 .99 -1.786 2.453
Exp 1 assumed 2
Group Equal variances .054 152.3 .676 .076 .99 -1.565  2.454

pretest not assumed

Source: Reseacher, 2024

Table 74 shows relatively small values of F-statistic = 2.3543 and t-test statistic = .054 for the
equal variances assumed at df =156. The Table also show that the significance levels of the two
are greater than the critical p-value of 0.05 which implies that the differences in the mean Scores
of Experimental Group 1 and Control group 1 Pretests are insignificant. Similarly, the t-test for

equality of means shows equal mean difference = .076 for both the assumed and not assumed. This
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depicts no difference in level of burnout between the two groups as a way of confirming that any

differences in level of burnout among the teachers was not attributed to grouping.

In the last section of testing the effect of Social-Awareness coaching among the teachers, the
researcher conducted ANOVA to compare the mean scores of all post-test results. This was to
ascertain if there were differences in the mean scores regarding the self-awareness coaching based
on the levels of burnout among the teachers revealed in descriptive statistics in section 4.3. The

descriptives from ANOVA are presented in Table 75.

Table 72 :ANOVA Descriptives for Posttest scores (Post Social-Awareness Coaching)

N Mean Std. Deviation Std. Error  95% Confidence Interval for Minimum Maximum

Mean

Lower Bound  Upper Bound

Exp 1 posttest 79 8.94 5.454 .565 6.6564 10.6556 .00 18.00
Exp 2 posttest 66 13.00 5.565 .564 10.5654 14.6754 .00 24.00
Contr 1 posttest 78 15.76 6.567 .565 14.4534 17.6567 .00 27.00
Contr 2 posttest 79  13.76 7565 .565 12.4543 15.6765 .00 27.00
Total 302 12.54 6.546 434 12.4543 13.6553 .00 27.00

Source: Reseacher, 2024

Table 75 shows that there were varying portions of the post-test groups starting with the size (N),
the means, standard deviations, errors, confidence intervals for the means, and maximum. The
values for minimum were equal at 0.00. To ascertain whether the differences were statistically
significant, the ANOVA table presented below (Table 76) shows the f-statistic and related
statistics.

Table 73 :ANOVA Table for Posttest scores (Post Social-Awareness Coaching)

Sum of Squares df Mean Square F Sig.

Between Groups 16756.435 3 564.434 17.545 .000
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Within Groups 11393.567 298 39.454

Total 14323.219 301

Source: Reseacher, 2024

Table 76 shows F-Statistic =17.545 a significance level of .000. This implies that the differences
in the means were relatively small but significant (sig level is less than .05). This depicts a
significant effect of Social-Awareness coaching on professional burnout among teachers in public

secondary schools in Kiambu County.

In a further analysis, the differences in burnout levels after Social-Awareness coaching
intervention was obtained by performing a paired t -test at a = 0.05 significance level. The results

are presented in Table 77.

Table 74 : Paired t-test illustrating Differences in Burnout Levels after Social-Awareness
Coaching

Groups pretest posttest mean difference
Experimental 1323 565 454
Experimental 846 234
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Control 1342 799 354

Control 1188 143

Source: Reseacher, 2024

Using the Cohen d formula, the following statistic was determined to ascertain the Social-

Awareness coaching effect size on teachers’ burnout.

MeanEXp — Mean Control
SD pooled

Cohend =

Cohen d = (363.52 — 262.43)/ 115.3542

Cohen d= 0.87645Cohen

The value of Cohen d = 0.87645 was relatively large which implied that Social-Awareness
coaching had a large effect on burnout among teachers in Public secondary schools in Kiambu
County. This large effect size is an indicator of a large effect of Social-Awareness coaching for
professional teacher burnout (Caldwell & Vygotsky, 2020). The experts posit that Cohen d value
of 0.2 and below denotes a small effect, a value around 0.5 denotes a medium effect while a value

at 0.8 and above denotes a large effect.

4.2.5 Effect of Relationship Management Coaching on Professional Burnout among Teachers

in Public Secondary School in Kiambu County

4.2.5.1 Descriptive Statistics
The study examined the effect of relationship management coaching on professional burnout

among teachers in public secondary schools in Kiambu County. The study objective was answered
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through an intervention given to teachers through relationship management coaching. Based on
the initial pretest on burnout using the Maslach Burnout Inventory, the teachers were coached on
how to manage their relationships with the many stakeholders they have. Since this was the fifth
session and the last one for coaching the teachers, the review was done on previous areas of
coaching. The aspects of relationship management they were coached included conflict
management,teamwork,and building bonds. Teachers were provided with cases denoting conflict
in working places and asked to brainstorm on how they can be solved. they were also given a team
building exercise from which they drew lessons for building bonds and teamwork. To enhance
this skill,the teachers were given some homework related to relationship management based on
the coaching that had been made and asked to observe how they responded to different issues in
their day to day interactions. After sometimes, the MBI test was re administered to find out the
level of the teacher burnout after emotional regulation coaching . The test was scored as post -test

on teacher burnout levels and the results analyzed using both descriptive and inferential statistics.

The burnout descriptive statistics in post-coaching on emotional relationship management is

presented in Table 78.

Table 75:Burnout Descriptive Statistics in Post-Coaching: Emotional Relationship

management
How often do you feel; 0 1 2 3 4 5 6
1
Feel very tired every morning 4 16 1 5 3 43 4 15 3 11 1 4 1 3
9 2 6 3 2 6 8 8 5 6 2 0 1 6
1
Experience headaches/migraines 3 10 3 11 4 47 4 13 3 10 1 4 1
3 9 6 9 3 2 2 9 2 6 3 3 4 3



Experience stomach upsets

Experienced generalized pains in your body

33 2 8 7 25 5 17 1 4 1 5 5

always o 7 9 6 1 3 5 4 6 8 9 5 0
Experience heavy chest pains 5 18 2 7 3 12 2 7 1 5 1 &6
9 7 8 3 6 9 9 4 9 7 6 9 3
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39 7 3 10 2 7. 4 1 6. 1 3.
me 9 2 2 2 6 3 6 3 2 1 9 1 6
| deal very effectively with the problems of my 1
1 4 1 4 3 10 2 6 9 31 3 9 0 33
students 2 0o 3 3 1 2 1 9 5 4 0 9 1 3
9 32 9 31 2 6 4 14 2 6 1 4 1 4
| feel burned out from my work s 3 4 o %, 3 5 1 9 3 3 a1 e
I’'m positively influencing other people’s lives L
1 4 1 3 2 7. 3 10 6 21 5 16 1 36
through my work 3 3 1 6 2 3 1 2 5 5 1 8 0 .3
I’'ve become more detached towards people since
. 1 .37 5 19 3 10 5 17 2 7. 1 3 4
| took job 4 6 8 1 2 6 4 8 2 3 1 6 2 0
1
| worry that this job is hardening me emotionally 1 38 4 15 4 14 4 14 1 5 1 5 1 5
8 9 7 5 5 9 5 9 5 0 7 6 6 3
| feel ti 2 7. 3 10 2 8 4 14 4 14 4 15 8 29
eel energetic 4 9 2 6 6 6 3 2 3 2 6 2 9 a4
| feel frustrated by my job 1
2 4 2 7. 3 10 3 11 3 10 1 3 4 16
2 3 3 6 2 6 4 2 3 9 0 3 9 2
1
| feel I’'m working too hard on my job 0 3% 2 7 3 10 2 7 5 17 3 10 3 10
7 3 2 3 2 6 3 6 4 8 2 6 3 9
I don’t reall hat h t L
on’t really care what happens to some
2 39 7 25 3 1 2 7. 2 6 1 5 1 4
students 1 9 6 1 4 3 6 1 9 6 3 2 0
Working with people directly puts too much L
0 33 6 20 4 14 3 10 2 7. 1 6 2 6
stress on me 0 o 3 8 5 9 2 6 3 6 9 3 1 9
| can easily create a relaxed atmosphere with my L
2 7. 2 8 3 10 2 6 4 14 4 14 1 37
students 2 3 6 6 2 6 0 6 5 9 5 9 3 3

Scale: 0-Never, 1-A few times a year or less, 2-Once a month or Ie.ss, 3-A few ti-mes a month, .4-
Once a week, 5-A few times a week, 6-Everyday

Table 78 shows that the largest portion of the teachers (43.6%) felt very tired every morning once
a month while another portion of the teachers (47.2%) experienced headaches/migraines once a
month similar to 39.6% of the teachers who experienced stomach upsets in the same period. The

table shows diminished burnout among the teachers in many aspects. The table indicates that after
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relationship management coaching, the largest portion of teachers (33.0%) never experienced
generalized pains in their body always; 34.7% never had heavy chest pains; 40.9% never felt
emotionally drained from their work; 32.3% never got used up at the end of the workday; 37.0%
never got fatigued when they got up in the morning and had to face another day on the job; 32.0%
never felt they treated some students as if they were impersonal objects; 45.9% never felt that
working with people all day was really a strain for them; 39.9% never felt burned out from their
work; 32.3% never became more detached towards people since they took the job; 37.6% never
worried that the job was hardening them emotionally; 38.9% never felt frustrated by their job;
40.3% never felt they were working too hard on their job. The table also shows that other aspects
were never experienced by the largest portions of the teachers with 40.3% of them never caring
about what happened to some students; 35% never felt that working with people directly put too
much stress on them. The finding depict how relationship management coaching enhances daily

interactions and communications (Schuetz, 2011).

Table 78 also depict the context of positives registered by the relationship management coaching.
The table shows that the largest portion of the teachers 33.3%, 36.3%, 29.4% and 37.3% had daily
experiences on effective with the problems of their students; daily positively influencing other
people’s lives through their work; daily felt energetic, and daily could easily create a relaxed
atmosphere with their students, respectively. The findings reflect the arguments of Rath and
Vasantha (2017) who showed that El related positively with the components of relationship
management as well as Valente and Lourenco (2020) who found that teachers with high emotional
intelligence have better strategies for conflict resolution. In relation to the theories, the findings
are consistent with the postulation of attribution theory on how the teachers feel worn out with

time in their work when they associated their stresses with internal, permanent and uncontrollable
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attributions. Emotional intelligence coaching helped them they could handle  their events since
they were not permanent hence reducing their burnout. In an approach to depict the never rating
of the items 1-22 in the pre-coaching versus the post-coaching in emotional relationship

management the trends are depicted in Figure 15.
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management coaching

KEY

N/PC — Never rating in the Pre-coaching

N/ESAC — “Never” rating after the relationship management coaching
Source: Reseacher, 2024

Figure 15 depicts lower levels of burnout through the lower ratings of the most of the 22 items in
the Maslach Burnout Inventory for teachers (MBI-education). Except for item 22 and 20, the rest
of the items NEVER rating was increased between pre-coaching and post-relationship
management coaching. Specifically, item #22 - “I can easily create a relaxed atmosphere with
my students” had no 0% in never rating in pre-coaching period and quite over n=50 in post-
relationship management coaching. For item #20 - “I don’t really care what happens to some
students”, the NEVER rating did not change between the pre-coaching and the post-coaching on

emotional relationship management.
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The data was also analyzed and the trends in ALWAYS rating between the pre-coaching and post-

coaching on emotional relationship management presented using Figure 16.
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Source: Reseacher, 2024

Figure 16 shows trends in two periods of the sampled teachers’ scores in rating on “everyday”
incidents with the items in the Maslach Burnout Inventory for teachers (MBI-education). The
trends show that the pre-coaching rating of the incidents as everyday were greater than the post-
coaching rating. However, there are exceptional items that show the contrary trend as they were in
positive dimension of burnout. Rath and Vasantha (2017) seem to agree with these findings based
on their study on the relationship between EI and the relationship management in an organization
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using 280 workers. Using t-tests, ANOVA and Pearson correlation the study concluded that there
is a relationship between EI and relationship management of people in that organization. The
trends imply that the coaching on emotional relationship management had a positive change effect
on the level of burnout among the teachers. The study entailed inferential statistics to ascertain the
level of effect of the relationship management coaching on burnout among the sampled teachers
in public secondary schools in Kiambu County. The study employed paired sample t-test using the
scores in experimental groups for both pretest and posttest to compare the means from the two
groups. The paired samples statistics are presented in Table 79.

Table 76 :Paired Samples Statistics for relationship management coaching

Mean N Std. Deviation Std. Error Mean
Score in Exp 1 Group pretest 15.3245 79 5.45345 45434
Pairl  seore in Exp 1 Group
8.4534 79 5.4543 45456

posttest

Source: Reseacher, 2024

Table 79 shows the means, the sample sizes, standard deviations, and standard error means of the
scores in experimental 1 group pretest as well as the posttest. While the sample sizes are equal
(n=79) the means of the scores were different with the pretest scores (15.3245) being higher than
the posttest mean (8.4534). With rating of the scores from the lowest O-never to highest 6-
everyday, higher mean implies higher burnout levels. Thus, the statistics show that there was
higher burnout among the sampled teachers in the pre-coaching compared to post-coaching on

emotional relationship management.
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The analysis further generated the paired sample t-test correlations on relationship management

coaching. The findings are presented using Table 80.

Table 77: Paired Samples Correlations on Relationship management coaching

N Correlation Sig.

Score in Exp 1 Group pretest &
Pair 1 79 565 .000
Score in Exp 1 Group posttest

Source: Reseacher, 2024

Table 80 shows a correlation coefficient of .565 between Score in Exp 1 Group pretest and Score
in Exp 1 Group posttest at significance level of .000. The strength of association between the Score
in Exp 1 Group pretest and Score in Exp 1 Group posttest was strong and positive which implies
that a unit increase in Score in Exp 1 Group pretest would increase Score in Exp 1 Group posttest
by .565 units. This would be significant as the significant level = .000 is less than the critical p-
value of .05. Hence, there was a significant strong positive correlation between the Score in Exp 1

Group pretest and Score in Exp 1 Group posttest.

The statistical outputs on comparison of the means of the Score in Exp 1 Group pretest and Score

in Exp 1 Group posttest were presented using Table 81.

Table 81: Paired Samples Test on Relationship management coaching

Paired Differences

5 -

std 95% Confidence Sig. (2-

. Error Interval of the t tailed)
Deviation Difference

Lower  Upper

Mean
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Scorein Exp 1
Pair Group pretest -
1 ScoreinExp1l
Group posttest

6.5656 3.5453 41235 5.68540 7.32726 15.779 78 .000

Source: Reseacher, 2024

Table 81 shows that mean of the pair of Score in Exp 1 Group pretest - Score in Exp 1 Group
posttest was 6.5656 and standard deviation of 3.5453. The table shows a 95% confidence interval
of the difference ranging between 5.6854 and 7.32726. The table also shows a t-test =15.779 at
df=78 at sig.=.000. This implies that the difference in means of the Score in Exp 1 Group pretest
and Score in Exp 1 Group posttest was high and significant (2-tailed) since .000 is less than the
critical p-value of 0.05.In a second inferential analysis, the study employed independent t-test to
assess whether there was significant difference between the experimental 1 posttest and

experimental 2 posttest. The results were presented using Table 81.

Table 78 :Experimental Groups Posttest Statistics for Relationship management coaching

Group N Mean Std. Deviation Std. Error Mean

1.00 79 9.4534 5.12134 57620
Score in Exp Groups posttest
2.00 65 11.2342 5.5453 .66442

Source: Reseacher, 2024
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Table 81 shows that experimental 1 group posttest had 79 teachers and a mean of 9.4534 while the
experimental 2 group posttest had 65 teachers and a mean of 12.84562. The two groups had also
varied standard deviations and standard mean errors of 5.12134 and .57620, and 5.5453 and .66442
respectively. Table 82 was used to examine if the differences in the means were significantly

different.

Table 79 :Independent Samples Test for Relationship management coaching

Levene's
Test for )
] t-test for Equality of Means
Equality of
Variances
) 95% Confidence
Sig.
] Mean Std. Error Interval of the
F Sig. t df (2- . ) .
. Difference Difference Difference
tailed)
Lower  Upper
Equal
) variances .016 .934 -4.450 142 .000 -3.89 .87561 -5.62 -2.16
Score in Exp
assumed
Groups
Equal
posttest ]
variances not -4.431 134.18 .000 -3.89 .87947 -5.63 -2.15
assumed

Source: Reseacher, 2024

Table 82 shows an f-statistic of .016which depicts a small variance in statistical terms with a mean
difference of -3.89 for both the equal variances assumed not assumed. Similarly, the table shows
t-test statistic of -4.45 and -4.431 for the equal variances assumed and not assumed respectively.
The significance levels for both the cases are .000 which implies that there are differences in the

means are significant (sig. level is greater than p-value .05).

Further, the researcher conducted paired samples to compare the means of the Score in Control 1

Group pretest and Score in Control 1 Group posttest. The results were presented using Table 83.
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Table 80: Paired Samples Statistics for Relationship management coaching

Mean N Std. Deviation Std. Error Mean
Score in Control 1 Group pretest 15.39 79 6.74 .75
Pair 1
Score in Control 1 Group posttest 15.81 79 6.81 .76

Source: Reseacher, 2024

Table 83 shows the mean scores in the two control groups (pretest, X=15.39 and posttest, X=15.81)
with equal number of research participants (n=79) but different means, standard deviations (6.74
and 6.81) and standard error means (.75 and .76).A correlation coefficient between the two groups
yielded a strong positive correlation (r=.996) which is significant (sig. =.000) as shown in Table

84.

Table 81: Correlation between Scores in Control 1 Group pretest and Score in Control 1
Group posttest

N Correlation Sig.

Score in Control 1 Group pretest & Score 79 .786 .000
Pair 1
in Control 1 Group posttest

Source: Reseacher, 2024

Through the paired sample test, the study used the data on scores in control 1 group pretest and

scores in control 1 group posttest. The statistics were presented in Table 85.

Table 82: Paired Samples Test between Score in Control 1 Group pretest and Score in
Control 1 Group posttest

Paired Differences t df Sig. (2-
Mean Std. Std. Error 95% Confidence tailed)
Deviation Mean Interval of the
Difference
Lower Upper
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Score in Control 1 -41 .59 .066 -.55003 -.28541 -6.28 78 .000
Pair Group pretest -
1 Score in Control 1

Group posttest

Source:Reseacher, 2024

Table 85 shows that the paired differences in the mean between the Score in Control 1 Group
pretest and Score in Control 1 Group posttest was -.41 with standard deviation of .59 and error of
.066. The table shows that the lower and upper confidence intervals (at 95%) would be -.55003
and -.28541 respectively. With a t-test statistic of -6.26, df=78 and significance level of .000, the
results imply a significant difference in the means between the scores in the two groups (Control
1 Group pretest and Control 1 Group posttest). This depicts a change in the level of burnout among
teachers in public secondary schools in Kiambu County following the relationship management
coaching on professional burnout.In order to find out if the control groups’ posttest were
significantly different, the study used the independent t-test, and the group statistics were presented

using Table 86.

Table 83 :Independent T-test Group Statistics for Posttest Scores in Control Groups

Grp N Mean Std. Deviation Std. Error Mean

1.00 79 15.4543 6.81453 .76669
Score in Control 1 Group posttest

2.00 79 13.8786 7.87724 .88626

Source: Reseacher, 2024

Table 86 shows that the scores in control groups 1 and 2 in the posttest had equal research
participants (N=79) but different means; 15.45 and 13.88 for group 1 and 2 respectively. To test
whether the differences in the means were significant, the independent samples tests statistics were

presented using Table 87.
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Table 84 : Independent Samples Test for Posttest Scores in Control Groups

Levene's Test t-test for Equality of Means

for Equality of

Variances
F Sig. t df Sig. Mean Std. Error 95% Confidence
(2- Difference Difference Interval of the
tailed) Difference
Lower  Upper
Equal 5.40 .071 1.64 156 .103 1.92 1.17 -.39 4.23
Score in variances
Control 1 assumed
Group Equal 164 1528 .103 1.92 1.17 -.39 4.23
posttest variances not
assumed

Source: Reseacher, 2024

Table 87 shows F-Statistic = 5.4 and T-Test statistic =1.64 for equal variances assumed with
significance levels greater than .05 (.071 and .103 respectively). The table also shows the t_est for
equality of means statistics having equal significance (=.103 (2-tailed)), mean difference = 1.92,
standard error = 1.17 and even the lower and upper confidence intervals at 95% = 4.23. The
statistics imply that there was no significant difference in mean scores of the two control groups
in posttest (significance levels are greater than critical p-value = .05. This depicts consistency on
the burnout scores among the teachers in the control groups after the emotional coaching
sessions.In a different statistical analysis to test the mean scores differences in the experimental
group 1 pretest and the control group 1 pretest, an independent t-test was conducted. The results

are presented in Table 88 and 89.

Table 85 : Group Statistics for Scores of Experimental Group 1 and Control group 1 Pretests

Grp N Mean Std. Deviation Std. Error Mean
Score in Exp and Contr Group 1.00 79 15.4557 5.76416 .64852
pretests 2.00 79 15.3924 6.74141 .75847
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Source:Reseacher, 2024

Table 88 shows that despite the number of teachers (N=79) being equal for the experiment group
1 pretest and control 1 group pretest, there was a difference in mean scores (15.45 and 15.39

respectively). Similarly, the standard deviations and standard error of the means were different.
In order to test if the difference was significant, the following statistics in Table 89 were used.

Table 86: Independent Samples Test for Scores of Experimental Group 1 and Control group
1 Pretests

Levene's Test t-test for Equality of Means
for Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error  95% Confidence

tailed) Difference Difference Interval of the

Difference

Lower Upper
Score in  Equal variances 3.165 .077 .063 156 .950 .063 .99 -1.90789 2.03448

Exp 1 assumed

Group Equal variances .063 152.3 .950 .063 .99 -1.90827 2.03485
pretest  not assumed

Table 89 shows relatively small values of F-statistic = 3.165 and t-test statistic = .063 for the equal
variances assumed at df =156. The Table also shows that the significance levels of the two are
greater than the critical p-value of 0.05 which implies that the differences in the mean Scores of
Experimental Group 1 and Control group 1 Pretests are insignificant. Similarly, the t-test for
equality of means shows equal mean difference = .063 for both the assumed and not assumed. This
depicts no difference in level of burnout between the two groups as a way of confirming that any

differences in level of burnout among the teachers was not attributed to grouping.
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In the last section of testing the effect of relationship management coaching among the teachers,
the researcher conducted ANOVA to compare the mean scores of all post-test results. This was to
ascertain if there were differences in the mean scores regarding the relationship management
coaching based on the levels of burnout among the teachers revealed in descriptive statistics in

section 4.3. The descriptives from ANOVA are presented in Table 90.

Table 87 :ANOVA Descriptives for Posttest scores (Post Relationship management coaching)

N Mean Std. Deviation Std. Error  95% Confidence Interval for Minimum  Maximum

Mean

Lower Bound  Upper Bound

Exp 1 posttest 79 8.94 5.121 576 7.8022 10.0965 .00 18.00
Exp 2 posttest 66 13.00 5.460 672 11.6577 14.3423 .00 24.00
Contr 1 posttest 78 15.71 6.808 770 14.1828 17.2531 .00 27.00
Contr 2 posttest 79  13.88 7.877 .886 12.1217 15.6505 .00 27.00
Total 302 12.87 6.898 .396 12.0930 13.6553 .00 27.00

Source: Reseacher, 2024

Table 90 shows that there were varying portions of the post-test groups starting with the size (N),
the means, standard deviations, errors, confidence intervals for the means, and maximum. The
values for minimum were equal at 0.00. To ascertain whether the differences were statistically
significant, the ANOVA table presented below (Table 91) shows the f-statistic and related

statistics.

Table 88: ANOVA Table for Posttest scores (Post relationship management coaching)

Sum of Squares df Mean Square F Sig.
Between Groups 1929.652 3 643.217 13.5434 .000
Within Groups 12393.567 298 41.589
Total 14323.219 301

Source: Reseach, 2024
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Table 91 shows F-Statistic =13.5434 a significant level of .000. This implies that the differences
in the means were relatively small but significant (sig level is less than .05). This depicts a
significant effect of relationship management coaching on professional burnout among teachers .
further analysis, the differences in burnout levels after relationship management coaching
intervention was obtained by performing a paired t -test at a = 0.05 significance level. The results

are presented in Table 92.

Table 89: Paired T-Test illustrating Differences in Burnout Levels after relationship

management coaching

Groups pretest posttest mean difference
Experimental 1221 710 543
Experimental 936 229
Control 1345 849 367
Control 1097 152

Source: Reseacher, 2024

Using the Cohen d formula, the following statistic was determined to ascertain the relationship

management coaching effect size on teachers’ burnout.

MeanEXp — Mean Control

Cohend =
onen SD pooled

Cohen d = (371.5-269.3)/ 116.685. Cohen d = 0.876

159



A value of Cohen d = 0.876 was relatively large which implied that relationship management
coaching had a large effect on burnout among teachers in Public secondary schools in Kiambu
County. This large effect size is an indicator of a large effect of relationship management coaching
for professional teacher burnout (Caldwell and Vygotsky, 2020). The experts posit that Cohen d
value of 0.2 and below denotes a small effect, a value around 0.5 denotes a medium effect while a

value at 0.8 and above denotes a large effect.

4.4 Discussion of Study Findings

The study was designed to address the effects of emotional intelligence on professional teacher
burnout. The teachers in the experimental group 1 and control group 1 were first subjected to a
pre-test on their burnout levels using the MBI before the coaching of emotional intelligence was
administered. After a while, the teachers in experimental group 1 and 2 were coached on various
aspects of emotional intelligence that included self-awareness, emotional self-regulation, self-
motivation, social awareness and relationship management. Later, all the four groups were
subjected to a post- test using the Maslach burnout inventory to establish their burnout levels. A
paired t- test was done to establish whether there was any significant effect on the teachers’ burnout

after the coaching. Finally Cohen d was used to establish the effect size of the coaching.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.0 Introduction

In this chapter, the findings of the study on the influence of Emotional Intelligence coaching
on professional burnout of teachers in public secondary schools in Kiambu County, Kenya

were summarized and conclusions and recommendations given based on the research findings.

This study was guided by the following objectives:

To determine the effect of emotional self-awareness coaching on professional teacher burnout

among teachers in Public secondary schools in Kiambu County
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ii. To assess the effect of emotional regulation coaching on Professional teacher burnout in
Public secondary schools in Kiambu County

iii. To establish the effect of self —motivation coaching on professional teacher burnout in Public
secondary schools in Kiambu County

iv. To determine the effects of social-awareness coaching on professional teacher burnout in
public secondary schools in Kiambu County

v. To examine the effect of relationship management coaching on professional teacher burnout
in Public secondary schools in Kiambu County.

5.1 Summary of Study Findings:

A summary of the findings based on five objectives of the study were presented as follows.

5.1.1 Burnout in Pre- Coaching

The study found that the largest percentage of the teachers suffered from burnout. This was
evidenced by the response from the Maslach Burnout Inventory (MBI) which sought to verify the
number of teachers that manifested different conditions that pointed to emotional, physical fatigue,
depersonalisation and a feeling of non-accomplishment. These results were also validated by the
sentiments shared by principals and H.O.D’s in the interviews guide. A big number of teachers for
example 117 (74.5%) indicated having felt very tired every morning a few times a week in the pre-
coaching stage. The study showed that the largest percentage of the teachers 106 (67.5%)
experienced headaches/migraines a few times a week with about 38 (24.2%) feeling it once a week.
The study further reported that over half of the teachers 87 (55.4%) experienced stomach upsets
once a week while another significant portion of them 64 (40.8%) experienced it a few times a
week. The study clearly then found evidence of professional burnout among the teachers in the

pre-coaching on emotional intelligence.
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Moreover, a large percentage of the teachers 89 (56.7%) experienced generalized pains in their
bodies once a week while another portion 57 (36.3%) experienced the same few times a week. The
study found that that largest portion of the teachers 93 (59.2%) experienced a change in sleep
patterns a few times a week. Moreover, the largest portion of the teachers 64 (40.8%) indicated
having never felt that they treated some students as if they were impersonal objects. The study
showed that more than half of the teachers 82 (52.2%) felt that working with people all day was
really a strain for then once a week. The findings showed that largest portions of the teachers rated
the existence of some burnout features as a few times a year or less with “I worry that this job is
hardening me emotionally” at 54 (34.4%); “I feel energetic” at 36 (22.9%).from the preceding
findings, it was evident that teachers in public secondary schools in Kiambu County experienced

professional burnout.

5.1.2 Effect of Emotional Self-Awareness Coaching on Professional Burnout

While the first objective of the study which was to determine the effect of emotional self-awareness
coaching on professional teacher burnout in Public secondary schools in Kiambu County, Kenya,
the researcher established that only a comparatively small portion of the teachers 9 (3%) felt very
tired after the emotional self-awareness coaching. This difference implies a negative change in the
level of burnout among the teachers with a difference of about 71% in the a few times a week
rating. The study showed a reduction in the level of burnout aspects related to migraines among
the teachers attributed to emotional coaching. The study found that about 43% of the teachers had
gained positively from the emotional self-awareness coaching thus reducing burnout.

Notably, the study found a drop in proportion of the teachers who experienced most of the negative
emotions after the emotional self-awareness coaching. Interestingly all the teachers had

experienced change in sleep patterns (never rated at 0%) in the pre-coaching period. There was,
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however, a positive change in burnout among the teachers through the emotional self-awareness
coaching. Moreover, the study showed that about 83 (27.4%) of the teachers indicated being used
up at the end of the workday once a year or less compared to 39 (24.8%) who indicted the same in
a few times a month in the pre-coaching on emotional self-awareness stage. The findings indicated

a drop in burnout among the teachers after the emotional self-awareness coaching.

The study findings showed that coaching on emotional self-awareness had a positive change effect
on the level of burnout among the teachers. The statistics showed that there was higher burnout
among the sampled teachers in the pre-coaching compared to post-coaching on emotional self-
awareness. Similarly, there was a significant strong positive correlation between the Score in Exp

1 Group pretest and Score in Exp 1 Group posttest.

The study found a difference in means of the Score in Exp 1 Group pretest and Score in Exp 1
Group post-test was high and significant (2-tailed). The study reported that the difference in the
means are significant (sig. level is greater than p-value .05). A correlation coefficient between the
two groups yielded a strong positive correlation (r=.996) which is significant (p. =.001). This
indicated a change in the level of burnout among teachers in public secondary schools in Kiambu

County following the emotional self-awareness coaching on professional burnout.

The study found that there was no significant difference in mean scores of the two control groups
in posttest. There was no difference in level of burnout between the two groups as a way of
confirming that any differences in level of burnout among the teachers was not attributed to
grouping but by emotional awareness coaching. The study results depicted significant effect of
emotional self-awareness coaching on professional burnout among teachers in public secondary

schools in Kiambu County. A value of Cohen d = 0.958 was relatively large which implied that
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emotional self-awareness coaching had a large effect on burnout among teachers in Public
secondary schools in Kiambu County. This large effect size is an indicator of a large effect of

emotional self-awareness coaching for professional teacher burnout.

5.1.3 Effect of Emotional Regulation Coaching on Professional Burnout

Various dimensions of burnout from the Maslach Burnout Inventory were assessed to determine
the effect of emotional regulation coaching on Professional burnout among teachers in Public
secondary schools in Kiambu County, Kenya. The study showed that the largest portion of the
teachers 170 (56.1%) felt very tired every morning once a month or less compared to the portion
117 (74.5%) who indicated that they felt it a few times a week in pre-coaching test. The findings
implied a negative change in the level of burnout among the teachers with a difference of about
10% in the never felt tired in the post-coaching. The study found that about 46.5% (slightly less
than a half) of the teachers experienced migraines once a month or less after emotional regulation
coaching compared to 51.2% in the pre-coaching (over a half). The findings also depicted that
about 10% of the teachers had gained positively from the emotional regulation coaching thus
reducing burnout. Further, the study found a drop in the proportion of the teachers who experienced
the symptoms of burnout after emotional regulation coaching. Interestingly all the teachers had
experienced change in sleep patterns (never rated at 0%) in the pre-coaching period. The findings
depict positive change in burnout among the teachers through emotional regulation coaching. The
aspect of burnout among the teachers had been reduced among 31.8 % of the teachers from almost
daily to once a week after the emotional regulation coaching. Thus, the study indicated an
improvement from burnout among the teachers through the emotional regulation coaching.This

perfectly agrees with Lee (2017) in his study based in USA investigating whether EI, job
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satisfaction and burnout were related. Using 169 volunteers, the study concluded that emotional

regulation training reduced the level of burnout amongst the respondents.

Based on the study’s trends, the pre-coaching rating of the incidents of burnout as everyday were
greater than the post-coaching rating. The study showed a strong significant correlation (r=.687)
between Score in Exp 1 Group pretest and Score in Exp 1 Group posttest. There was a significant
difference in means of the Score in Exp 1 Group pretest and Score in Exp 1 Group posttest was
high and significant (2-tailed) since .000 is less than the critical p-value of 0.05. An F-statistic =
.015 at sign. = .000 implied that there were differences in the means of the scores in the pre-
coaching and post-coaching. This depicted a change in the level of burnout among teachers in
public secondary schools in Kiambu County following the emotional regulation coaching on

professional burnout.

The study found no significant difference in mean scores of the two control groups in posttest
(significance levels are greater than critical p-value = .05). This depicts consistence on the burnout
scores among the teachers in the control groups after the emotional coaching sessions. The findings
implied that the differences in the mean Scores of Experimental Group 1 and Control group 1
Pretests were insignificant. Similarly, the t-test for equality of means show equal mean difference
= .073 for both the assumed and not assumed. This depicted no difference in level of burnout
between the two groups as a way of confirming that any differences in level of burnout among the

teachers was not attributed to grouping.

The study showed that the differences in the means between pretest and posttest were relatively
small but significant (sig level is less than .05). This depicts a significant effect of emotional

regulation coaching on professional burnout among teachers in public secondary schools in
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Kiambu County. A value of Cohen D = 0.811 was relatively large which implied that emotional
regulation coaching had a large effect on burnout among teachers in Public secondary schools in

Kiambu County.

5.1.4 Effect of Self-Motivation Coaching on Teacher Professional Burnout

This summary was based on objective three which was to establish the effect of self —motivation
coaching on teacher professional burnout among teachers in Public secondary schools in Kiambu
County, Kenya. The study found that in the post-self-motivation coaching, about 51% of the
respondents indicated that they felt very tired every morning once a month. About 47.9% of the
teachers had migraines once a month and 43.3% experienced stomach upsets once a month. Almost
half of the teachers (40.6%) indicated having never experienced generalized pains in your body
always. The largest portions of the teachers never felt burned out from their work (32.3%); Never
became more detached towards people since they took job (39.9%); never felt worried that the job
was hardening them emotionally (37%); never felt frustrated by their job. Moreover, (43.6%) of
the respondents never felt that they were working too hard on their job (39.9%) after the self-
motivation coaching; never really cared what happens to some students (39.9%); and never felt
that working with people directly puts too much stress on them (28.7%).These figures were lower
in all ways than those recorded during the pre-coaching for self-motivation. These indicated that

there was an improvement in burnout among the teachers after coaching on self-motivation.

The reduction in burnout trends showed that the pre-coaching rating of the incidents as everyday
were greater than the post-coaching rating. However, there are exceptional items that show the
contrary trend as they were in positive dimension of burnout. The statistics showed that there was
higher burnout among the sampled teachers in the pre-coaching compared to post-coaching on

Self-Motivation. The strength of association between the Score in Exp 1 Group pretest and Score
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in Exp 1 Group posttest was strong and positive, and significant (sig. level =.000). This implied a
significant strong positive correlation between the Score in Exp 1 Group pretest and Score in Exp

1 Group posttest.

The study found a difference in means of the Score in Exp 1 Group pre-test and Score in Exp 1
Group posttest was high and significant (p=.000, 2-tailed). Thus, there was a significant difference
in the means between the scores in the two groups (Control 1 Group pretest and Control 1 Group
posttest). This depicts a change in the level of burnout among teachers in public secondary schools

in Kiambu County following the Self—Motivation coaching on professional burnout.

The study also reported no significant difference in mean scores of the two control groups in
posttest (significance levels are greater than critical p-value = .05. The study found that the
differences in the mean Scores of Experimental Group 1 and Control group 1 Pretests were
insignificant. However, there was a significant effect of Self-Motivation coaching on professional
burnout among teachers in public secondary schools in Kiambu County. The value of Cohen D =
0.7543 was relatively large which implied that Self-Motivation coaching had a large effect on

burnout among teachers in Public secondary schools in Kiambu County.

5.1.5 Effects of Social-Awareness Coaching on Teacher Professional Burnout

Based on the fourth objective which was to determine the effects of social-awareness coaching on
teacher professional burnout among teachers in public secondary schools in Kiambu County,
Kenya, the study found that the largest portions of the teachers experienced the following once a
month after the social-awareness coaching; Felt very tired every morning (47.9%), Experienced
headaches/migraines (44.2%), and experienced stomach upsets (38.6%). This is quite different

from the experiences in the pre-coaching where their experiences were more frequent than under
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post-coaching on social-awareness. The study showed that there was an improvement in positive
aspects that were related to burnout among the teachers. The largest portions of the teachers
pointed an great improvement in their daily dealing very effectively with the problems of their
students (32.3%), worrying that this job is hardening them emotionally was at (28.7%) and easily
creating a relaxed atmosphere with their students (36.3%).

The study found that the pre-coaching rating of the incidents as everyday were greater than the
post-coaching rating. The trends in changes in the burnout implied that the coaching on Social-
Awareness had a positive change effect on the level of burnout among the teachers. The statistics
showed that there was higher burnout among the sampled teachers in the pre-coaching compared
to post-coaching on Social-Awareness. The study found a significant strong positive correlation

between the Score in Exp 1 Group pretest and Score in Exp 1 Group posttest.

Additionally, there was a difference in means of the Score in Exp 1 Group pretest and Score in
Exp 1 Group posttest was high and significant (2-tailed) since .000 is less than the critical p-value
of 0.05. The study reported a correlation coefficient between the two groups yielded a strong
positive correlation (r=.565) which is significant (sig. =.000). Between the Score in Control 1
Group pretest & Score in Control 1 Group posttest. Moreover, the study found a significant
difference in the means between the scores in the two groups. The study showed that there was a
change in the level of burnout among teachers in public secondary schools in Kiambu County
following the Social-Awareness coaching on professional burnout. There was no significant
difference in mean scores of the two control groups in posttest (significance levels are greater than
critical p-value = .05). This depicts consistence on the burnout scores among the teachers in the
control groups The study further showed that there was no difference in the level of burnout

between the two groups.This was a confirmation that any differences in level of burnout among
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the teachers was not attributed to their grouping. The study also showed that the differences in the
means were relatively small but significant (sig level is less than .05). This depicts a significant
effect of Social-Awareness coaching on professional burnout among teachers in public secondary
schools in Kiambu County, Kenya. A value of Cohen D = 0.87645 was relatively large which
implied that Social-Awareness coaching had a large effect on burnout among teachers in Public

secondary schools in Kiambu County, Kenya.

5.1.6 Effect of Relationship Management Coaching on Professional Burnout

These findings were based on the last objective of the study which was to examine the effect of
relationship management coaching on professional burnout among teachers in Public secondary
school in Kiambu County. The study findings based on the Maslach Burnout Inventory showed
that the largest portion of the teachers (43.6%) felt very tired every morning once a month. The
findings supported that there was diminishing burnout among the teachers in many aspects. The
study showed that other aspects were never experienced by the largest portions of the teachers with
40.3% of them never caring about what happened to some students; 35% never felt that working
with people directly puts too much stress on them. The finding depict how relationship
management coaching enhances daily interactions and communications.

The study findings showed the context of positive aspects in the Maslach burnout Inventory which
were registered by the relationship management coaching. The pre-coaching rating of the incidents
as everyday were greater than the post-coaching rating. The study showed that coaching on
emotional relationship management had a positive change effect on the level of burnout among
the teachers. There was also higher burnout among the sampled teachers in the pre-coaching
compared to post-coaching on emotional relationship management. The study found a significant

strong positive correlation between the Score in Exp 1 Group pretest and Score in Exp 1 Group
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posttest. The difference in means of the Score in Exp 1 Group pretest and Score in Exp 1 Group

posttest was high and significant (2-tailed).

The results found differences in the means are significant (sig. level is greater than p-value .05).
There was a change in the level of burnout among teachers in public secondary schools in Kiambu
County following the relationship management coaching on professional burnout. There was
consistency on the burnout scores among the teachers in the control groups after the emotional
coaching sessions. The study showed that the significance levels of the two are greater than the
critical p-value of 0.05 which implies that the differences in the mean Scores of Experimental

Group 1 and Control group 1 Pretests are insignificant.

There was significant effect of relationship management coaching on professional burnout among
teachers in public secondary schools in Kiambu County. A value of Cohen D = 0.876 was relatively
large which implied that relationship management coaching had a large effect on burnout among

teachers in Public secondary schools in Kiambu County.

5.2 Conclusion
The study findings on the effects of emotional intelligence coaching on professional burnout of

teachers in public secondary schools in Kiambu County, Kenya yielded the following conclusions:

i. Emotional intelligence coaching had a great impact on teacher professional burnout. This was
realized through the significant differences in the means between pretest and posttests of
burnout (through paired t-test) in relation to before and after coaching in the different
dimensions of emotional intelligence. More significantly is the fact that the value of the

significance was high as demonstrated by the results of Cohen d.
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ii. The study also concluded that there was a positive change in burnout among the teachers
through emotional intelligence coaching. This was evidenced by statistically significant
differences between teachers who received the emotional intelligence coaching and those who
didn’t in Public secondary school of Kiambu County (sig. = .000). This was based on the
various levels of emotional intelligence coaching ranging from the effect of: Emotional self-
awareness coaching (Cohen d = 0.958;); emotional regulation coaching (Cohen d= 0.811);
self-motivation coaching (Cohen d = 0.7543); Social awareness coaching (Cohen d = 0.87645)

and relationship management coaching (Cohen d = 0.876).

iii. Based on the parameters used for Emotional Intelligence coaching, emotional self-awareness
scored highest in terms of effect size. It means therefore that when teachers become aware of
their emotion and that of others, the other parameters of self-regulation, self-motivation, social
awareness and relationship management would automatically follow. It is however important
to note that emotional intelligent coaching in all the five aspects yielded high effect size that

helped reduced teacher burnout.

iv. Lastly, the groups that did not participate in the Emotional intelligence coaching (Control
group 1 and Control group 2) had very insignificant difference in the means posttest. However

their differences with the experimental group is very significant at posttest.

This is a clear indication that any change in the level of burnout among members was as a result
of coaching in the various dimensions of emotional intelligence and not by any means the grouping
of the teachers (Experimental or Control). This validates the importance of emotional intelligence

in professional teacher burnout in public secondary school teachers in Kiambu County, Kenya.
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5.3 Recommendations of the Study

Based on the research findings and summary and conclusions, the researcher came up with

recommendations which were addressed to three areas namely: policy, practice and

recommendations for further studies.

5.3.1 Recommendations for Practice

The recommends that;

The principals initiate emotional intelligence coaching programmes within their schools to
help teachers in addressing professional burnout.

The Boards of Management (BOM) of public secondary schools in Kiambu County hold
frequent workshops with teachers for sensitization on the need of emotional intelligence
counseling as a way of encouraging the uptake of such programmes

To reduce burnout caused by emotional fatigue, the schools should employ professional
counselors in schools so that the teachers avoid dealing with weighty issue that will
emotionally drain them as they counsel students.

Moreover, the school should sensitize the parents during parent meetings and the Annual
General meetings (AGM) on the need to take up their roles as parents to reduce professional

burnout of the teachers.

5.3.2 Recommendations for Policy

The study recommends that;

The Cabinet Secretary in the Ministry of Education formulates a policy that guides

professional growth of teachers in line with the identified areas on the benefits of coaching.
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Such policy may be implemented at school levels through the in-service approaches that
will reach all teachers in public secondary schools.

ii.  The training of emotional intelligence should be integrated in the training of teachers in the
colleges and so it should be made part of the curriculum .This will arm teachers with coping
skills in case work becoming overwhelming. Later, this should be followed by refresher
courses as the institution where the teacher is working.

iii.  The Cabinet Secretary in the Ministry of Labour should partner with the Cabinet Secretary
in the ministry of Education to provide guidelines for implementation of the policies that
address human rights and employee wellbeing at workplace so that the work related stress
may not affect the teachers’ health.

iv.  The Ministry of Education should increase the number of teachers that are employed every
year to ease the teacher shortage in the country hence lower teacher burnout.

v.  The researcher recommended that the teachers who were coached continue practicing the
skills they were coached on so that they perfect the art of Emotional Intelligence, This is
because behavior change is gradual and it is realized by practice and consistency.

vi.  Finally, since not all teachers were coached, it is important that the County Director In
charge of TSC, organizes how all teachers will be coached on the same.

5.3.2 Recommendation for Further Research

The study recommends further studies on the following areas:

I.  The effect of emotional intelligence coaching of professional teacher burnout in other
private schools and other counties for comparison purposes.

ii.  The effect of emotional intelligence coaching of specific genders.
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APPENDICES

Appendix I: Letter of Introduction

Esther Waruguru Muchiri

Department of Educational psychology
School of education

Mount Kenya University

P.O Box 341-01000

Thika.

Dear Respondent,

RE: DATA COLLECTION

| am a student at Mount Kenya University undertaking a degree in Doctor of Philosophy (PhD) in
Educational Psychology. | am carrying out research on ‘Emotional intelligence Coaching on
Professional Burnout in public Secondary School Teachers in Kiambu County, Kenya’ which
is part of the requirements for this Degree.

Your school has been selected to participate in this study and so | am kindly requesting for your
assistance in order to carry out this study. Any information received was treated with utmost
confidentiality and will only be used for purposes of this study. Your cooperation is therefore
highly appreciated.

Thanking you in advance

Yours faithfully

Esther Waruguru Muchiri.
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Appendix I1: Informed Consent

Dear Respondent,

My name is Esther Waruguru Muchiri, a student at Mount Kenya University undertaking a degree
in Doctor of Philosophy (PhD) in Educational Psychology. I am conducting research on
‘Emotional Intelligence Coaching on Professional Burnout among public Secondary School

Teachers of Kiambu County, Kenya.’

You have been selected as a participant to respond to a questionnaire attached .The participation
is completely voluntary, and you can withdraw your participation if and when you feel emotionally
physically or psychologically threatened. Any information given was treated confidentially and
will only be used for purposes of this study. Please answer the questions as honestly as possible.

Your cooperation was appreciated highly.

Thanking you in advance
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Appendix I11: Pre-Test: Teacher Professional Burnout Test

This Questionnaire is intended to measure how Teachers view their job and the people they closely
interact with. The questionnaire has 22 statements that regard job related feelings. Kindly read the
statements carefully and indicate if you ever felt this way about your job. If you have never felt
this way indicate (zero in the space provided). If the feeling has been there, quantify it: Section A:

Personal Data (kindly tick appropriately)

Gender: Male () female ()

Age: 20-29 yrs () 30-39yrs () 40-49 yrs () 50 -60 yrs ()

Marital status: Single () married () separated () divorced () widowed ()

How long have you been a teacher in National school/s

Less than 1 yrs () 1-5 yrs ()

5-10 yrs ()

10-20 years ()

Over 20 years ()
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SECTION B:MASLACH BURNOUT INVENTORY (PRETEST)

Kindly indicate how often you have this feeling before each statement.

0 1 2 3 4 5 6
Never | A few | Once a|A few times a | Once A few times a | Everyday
times a| month or | month week week
year or | less
less
Item | How Statement
often
1 | feel emotionally drained from my work.
2 | feel used up at the end of the workday.
3 | am fatigued when | get up in the morning and have to face another day on
the job
4 | can easily understand how many students feel about things.
5 | feel | treat some students as if they were impersonal objects.
6 Working with people all day is really a strain for me.
7 | deal very effectively with the problems of my students.
8 | feel burned out from my work.
9 I’'m positively influencing other people’s lives through my work
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10 I’ve become more callous towards people since I took job.
11 | worry that this job is hardening me emotionally
12 | feel energetic.
13 | feel frustrated by my job.
14 I feel I’'m working too hard on my job.
15 I don’t really care what happens to some students.
16 Working with people directly puts too much stress on me.
17 | can easily create a relaxed atmosphere with my students.
18 | feel exhilarated after working closely with my students.
19 | have accomplished many worthwhile things in this job.
20 I feel like I’m at the end of my rope.
21 In my work, I deal with emotional problems very calmly.
22 | feel students blame me for some of their problems.

EE DP PA
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Appendix IV: Post-Test Teacher Professional Burnout Test

SECTION A

This Questionnaire is intended to measure how Teachers view their job and the people they closely
interact with. The questionnaire has 22 statements that regard job related feelings. Kindly read the
statements carefully and indicate if you ever felt this way about your job. If you have never felt
this way indicate (zero in the space provided. If the feeling has been there, quantify it: Section A:

Personal Data (kindly tick appropriately)

Gender: Male () female ()

Age: 20-29 yrs () 30-39yrs () 40-49 yrs () 50 -60 yrs ()

Marital status: Single () married () separated () divorced () widowed ()

How long have you been a teacher in National school/s

Less than 1 yrs () 1-5 yrs ()

5-10 yrs ()

10-20 years ()

Over 20 years ()
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SECTION B: MASCLACH BURNOUT INVENTORY (POST-TEST)

Kindly indicate how often you have this feeling before each statement.

0 1 2 3 4 5 6

Never | A fewtimesa | Once a | A few times a | Once  a | A few times a | Everyday

year or less month | month week week

or less

Item | How often Statement

1 | feel emotionally drained from my work.

2 | feel used up at the end of the workday.

3 I am fatigued when | get up in the morning and have to face another
day on the job

4 I can easily understand how many students feel about things.

5 | feel | treat some students as if they were impersonal objects.

6 Working with people all day is really a strain for me.

7 | deal very effectively with the problems of my students.

8 | feel burned out from my work.

9 I’m positively influencing other people’s lives through my work

10 I’ve become more callous towards people since I took job.

11 I worry that this job is hardening me emotionally

12 | feel energetic.

13 | feel frustrated by my job.
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14

I feel I’'m working too hard on my job.

15 | don’t really care what happens to some students.
16 Working with people directly puts too much stress on me.
17 I can easily create a relaxed atmosphere with my students.
18 | feel exhilarated after working closely with my students.
19 I have accomplished many worthwhile things in this job.
20 I feel like I’'m at the end of my rope.
21 In my work, | deal with emotional problems very calmly.
22 | feel students blame me for some of their problems.

EE DP PA
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Appendix V: Interview Guide for The Heads of Department (HOD’S)
This interview guide is meant to gather information about burnout experience for you and the

teachers in your department. Kindly answer them as truthfully as you can.

1). How long have you been a HOD in this school?

2) What are some of the programmes put in place for teachers in this school?

3). Are there signs of burnout among teachers in your department?

4). As a HOD, what would you say are the sources of teacher burnout in your department, in order

of priority?

5). what are some coping mechanisms employed by the teachers

6. What are the consequences of the teacher burnout?

7) What interventions does your department provide for teacher burnout?

8) What do you suggest as an improvement for teacher burnout by the: administrator, by BOM,

TSC and MOE?

THANK YOU
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Appendix VI : Interview Guide for School Administrator
This interview guide is meant to solicit in-depth information about the experience of teacher

burnout. Kindly respond the questions as honestly as you can.

1) How long have you been a principal/deputy principal in this school?

2) What are the main programmes put in place in this school?

3) Are there cases of teacher burnout among the teachers in your school?

4) What do you think are the causes?

5) What are some negative coping methods you have witnessed the teachers employ?

6) What would you say are the effects of the teacher burnout

7) What interventions is your school currently offering to the teachers against burnout

8) What would you recommend being done by BOM, TSC, MOE any other, to deal with

teacher burnout?

THANK YOU
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Appendix VII: Emotional Intelligence Training Schedule for Secondary School Teachers

Class | Hours | Subject Teaching methods
1 2 Introduction to Emotional intelligence Lecture, discussion
Goleman five domain of mixed model of | Personal sharing
El
2 2 How to develop self-awareness Reflection, experiential,
homework
3 2 Developing self-regulation Role play
film
4 2 Developing self-motivation Reflection, role play
5 2 Developing relationship management Experiential, role play focus
group
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Appendix VI11: Validation for HODs Mock Training: Checklist (V)

ability

participant content communication EI skill methodology | 12 3 4

Level of competency | comment

Appendix X:Introduction Letter from PGS of MKU

Mount Kenva

University

DIRECTORATE OF GRADUATE STUDIES

PHDED/2013/45504

25th October, 2021

The Director, Research Coordination Division

National Commission for Science, Technology & Innovation
Utalii House, 8t & 9th Floor

P.O Box 30623- 00100
NAIROBI

Dear Sir/ Madam,
RE: ESTHER MUCHIRI - REGISTRATION NO. PHDED/2013/45504

The purpose of this letter is to introduce the above named student who is pursuing Doctor
of Philosophy in Education in the Department of Educational Psychology and
Technology in the School of Education.

The title of her research is “Effects of Emotional Intelligence Coaching on Professional
Burnout of Teachers in Public Secondary Schools in Kiambu County, Kenya.”

She has been cleared by the University’s Ethics Review Committee (Certificate attached)




Appendix IX: Krejci and Morgan Table (1970)
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Appendix XI: Ethical Clearance Certificate

Mount Kenya

REF: MKU/ERC/1945
TO: ESTHER MUCHIRI

University

Date: 21 October 2021

REG: PHDED/2013/45504
Dear Sir/Madam,

RE: EFFECTS OF EMOTIONAL IN | HING ON PROFESSIONAL BURNOUT
OF TEACHERS IN PUBLIC SECONDARY SCHOOLS IN KIAMBU COUNTY, KENYA

This is to inform you that Mount Kenya University has reviewed and approved your
above research proposal. Your application approval numberis 1018. The
approval period is 21/10/2021 - 20/10/2022.

This approval is subject to compliance with the following requirements;

i. Only approved documents including informed consents, study instruments,
MTA will be used
ii. Allchanges including amendments, deviations and violations are submitted
for review and approval by Mount Kenya University
iii. Death and life threatening problems and serious adverse events or
unexpected adverse events whether related or unrelated to the study must
be reported to Mount Kenya University within 72 hours of notification
iv. Any changes, anticipated or otherwise that may increase the risks or affect
the safety or welfare of study participants and others or affect the integrity of
the research must be reported to Mount Kenya University within 72 hours
v. Clearance for export of biological specimens must be obtained from
relevant institutions
vi. Submission of a request for renewal of approval at least 60 days prior to
expiry of the approval period. Attach a comprehensive progress report to
support the renewal
vii. Submission of an executive summary report within 90 days upon completion
of the study to Mount Kenya University

Prior to.commencing your study, you will be expected to obtain a research
license from National Commission for Science, Technology and innovation

(NACOSTI) https://research-portal.nacosti.go.ke and also obtain other clearances
needed. ~ The Chairman

: Mount Kenya University
Yours sincerely, Ethics Review Committee

,—09/ P. O. Box 342 - 0100, Thika
& o

Dr. Peter G. Kirira
Chairman, Mount Kenya University IERC

Main Campus, General Kago Road, P.O. Box 342-01000 Thika. Tel: +254 67 2820 000,
ell: +254 720 790 796 N70Q 153 NNN
Chairman, Mount Kenya Universify IERC

Main Campus, General Kago Road, P.O. Box 342-01000 Thika. Tel: +254 67 2820 000,
Cell: +254 720 790 796 0709 153 NNN
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Appendix XII: Research Permit

\\/

i

S
NATIONAL COMMISSION FOR
SCIENCE,TECHNOLOGY & INNOVAT]

REPUBLIC OF KENYA

Ref No: 806105 Date of Issue: 15/Novembe!

RESEARCH LICENSE

This is to Certify that Ms.. Esther waruguru Muchiri of Mount Kenya University, has been licensed to conduct research in
Kiambu on the topic: Effects of emotional intelligence coaching on professional burnout of teachers in public secondary sche«
Kiambu County ,Kenya. for the period ending : 15/November/2022.

License No: NACOSTI/P/21/14194

f i -
806105 l’\@i‘«b

Applicant Identification Number Director General
NATIONAL COMMISSION FOI
SCIENCE, TECHNOLOGY &
INNOVATION

Verification QR Code

NOTE: This is a computer generated License. To verify the authenticity of this document,
Scan the QR Code using QR scanner application.
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Appendix XIV: Reseach Authorization by County Commissioner

OFFICE OF THE PRESIDENT
MINISTRY OF INTERIOR AND CO-ORDINATION OF NATIONAL GOVERNMENT
COUNTY COMMISSIONER, KIAMBU

Telephone: 066-2022709 County C_«nmumf

Fax 066-2022644 Niambu

E-mail counyvommisambudyahoacom PO Box 32-00900

Whea replying please quote KIAMEY

RefNo:ED.12/1(A)/VOL.V/40 24% Novsmber. 2021
ot -

Esther Waruguru Muchiri :

Mount Kenya University

PO BOX 342-01000

THIKA .

RE: RESEARCH AUTHORIZATION

Reference is made to National Commission for Science, Technology and lnnovatiolr_l.etter Ref
No.NACOSTIC/P/21/14194 dated 15* November, 2021. .

You have been authorized to conduct research on “Effects of Emotional Intelligence
Coaching on Professional Burnout of Teachers in Public Secondary Schools in Kiambu
County.” The data collection will be carried out in Kiambu County for a period ending 15th
November, 2022.

You are requested to share your findings with the County Education Office, Kiambu, upon
completion of your research.

FMu :-

FOR: COUNTY COMMISSIONER
KIAMBU COUNTY

Cc National Commission for Science, Technology and Innovation
P.0. Box 30623-00100
NAIROBI

County Director of Education
KIAMBU COUNTY

The Deputy County Commissioners (For information and record pu

“Our Youth our Future. Join us for a Drug and Substance free County”.
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Appendix XV:A Map of Kiambu County
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