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ABSTRACT

Improving and supervising academic success is essential for promoting leadership in education.
Notwithstanding the introduction of numerous measures aimed at enhancing examination
results, public secondary schools in Athi River Sub-County, Machakos County, continue to
demonstrate inadequate performance in the Kenya Certificate of Secondary Education (KCSE).
This study examines the influence of principals' instructional leadership on students' academic
performance in these schools. The study sought to accomplish four objectives: (i) to evaluate
the effect of improving teachers’ professional development on students’ academic
performance, (ii) to examine the influence of promoting collaborative practices on students’
academic performance, (iii) to ascertain the impact of defining school goals on students’
academic performance, and (iv) to analyze the effect of teaching supervision on students’
academic performance. The study was founded on the Theory of Academic Performance and
the Contingency Theory. A mixed-methods approach with a concurrent triangulation design
was utilized. The study comprised a sample of 247 individuals, including 224 instructors and
23 school administrators.  Utilizing fundamental random and stratified sampling techniques,
87 educators and 9 administrators were selected. Data were collected using standardized
questionnaires, interview technigues, and document analysis. The instruments' validity and
reliability were established through pilot testing and test-retest methodologies. Quantitative
data were analyzed using descriptive statistics (means and percentages) and inferential
statistics, specifically Pearson’s Product-Moment Correlation Coefficient, at a significance
level of 0.05. The investigation employed SPSS Version 23, presenting results via bar graphs
and frequency distribution tables. The study demonstrated that principals significantly
influence students' academic performance through instructional leadership. The correlation
coefficients for critical leadership activities were: support for teachers' professional
development (r = .59), promotion of collaborative practices (r = .817), communication of
school goals (r = .968), and supervision of teaching (r =.721). The findings indicate that most
principals in public secondary schools in Athi River Sub-County actively support policies and
initiatives aimed at enhancing professional development, fostering collaboration, and
strengthening instructional leadership. The research recommends that principals continue to
invest in professional development and instructional leadership initiatives to improve students'
academic achievement.  Improving these leadership practices is crucial for reversing the
persistent decline in KCSE performance in Athi River Sub-County, Machakos County, Kenya.
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CHAPTER ONE

INTRODUCTION

1.0 Introduction

This chapter delineates the study's background, problem statement, research objectives,
research questions, hypotheses, assumptions, significance, scope, and operational definitions
of terms. This study examined the influence of principals' instructional leadership on students'
academic performance in public secondary schools in Athi River Sub-County, Machakos

County, Kenya.

1.1 Background to the Study

Education is regarded as a means of enhancing societal and political consciousness and
sustaining workforce capacity, making it indispensable for the advancement of any civilisation
(Weuffen et al., 2023). Education possesses transformative value and, among its other
functions, enhances productivity and elevates individuals' quality of life (Lacka et al., 2021).
Principals are essential in delivering a quality education to pupils, particularly in secondary
schools. Olmo-Extremera et al. (2022) assert that principals bear the substantial burden of
overseeing instructors and other school resources. The majority of educational professionals
regard principals as the primary influence on students' organisational development and

academic achievement (Sahlberg, 2021).

To do this, however, principals must employ a variety of instructional leadership styles.
According to Mirkamali (2011), leadership practice is the style and strategy of offering
direction, executing goals, and encouraging others. It therefore includes a whole pattern of
explicit and implicit behaviors undertaken by the leader to promote sustainable instruction
leadership. Even if the principal leaves, the notion of sustainable instructional leadership takes
into consideration the institution’s strengths and long-term objectives (Yokus, 2022). Effective
school leaders engage in succession planning by spending time preparing replacements

1



encouraging career development among potential teachers and dispersing leadership duties
across the teaching team (Martins et al., 2023). Principals who exercise instructional leadership
are also distinguished by their participation in professional development geared to improve
student performance (Cieminski, 2023). Additionally, the only way for principals to meet

particular tasks and functions is via professional development (Cieminski, 2023).

Teacher professional development can take place in diverse circumstances. Professional
development activities for teaching staff are more likely to succeed when the leader engages as
a learner rather than merely as an observer (Pasternak et al., 2023). When a leader merely
tolerates or launches a staff development initiative and subsequently disengages, subordinates
perceive a deficiency of excitement, resulting in no accomplishments (Pasternak et al., 2023).
Principals ought to engage in professional development relevant to their specific subjects
(Slapac et al., 2023). This will result in a uniform KCSE performance, as all teaching staff

members possess equal access to professional development opportunities.

Additionally, to offer an instructional foundation, the principal must have the support of all
education sector stakeholders (Rahman, 2021). They must all work together to improve the
performance of students and attain educational objectives. Cooperation emerges when entities
realize they cannot flourish without one another (Brush et al., 2020). Trust, norms of
reciprocity, shared obligations, consensus building, and conflict resolution processes
characterize the parties’ relationship. Collaboration requires the sharing of authority,

knowledge, and decision-making systems (Wang et al., 2020).

According to Rivas (2023), collaborative leadership in schools is shown by purposeful attempts
to enhance teacher instruction. Successful leadership builds solid connections with all
stakeholders by acknowledging both self-efficacy and collective efficacy to enhance the act of

learning together. Teacher instructional leadership is believed to have a significant influenceon



student performance (Zhan & Cao, 2023). Research on education reform and school
development indicates that regular collaboration among teams of teachers is crucial for
achieving improved student performance (Nerlino, 2020). Effective schools distinguish
themselves by scheduling time for teacher collaboration, observation, and dialogue (Louis et

al., 2021).

Collaborative leaders assume personal responsibility for good communication and
intentionally use targeted, purposeful discussion to accomplish their objectives. Research
demonstrates that energetic, dynamic, and fervently captivating forms of charisma generate
good attitudes among employees (Zhao et al., 2021). A positive attitude reduces emotional
instances of job burnout and stress. The creation of a collaborative school culture necessitates
the promotion of favourable working conditions (Liu et al., 2021). Effective instructional
leaders are proactive and look for assistance to promote team leadership and an atmosphere
that is conducive to learning and professional development (Lee, 2023). Cooperation with
teachers will improve performance because instructors will have ownership over the process

and rewards of improved performance (Han, 2022).

The formation of a school’s vision, the promotion of specific goals, objectives, and priorities,
and the maintenance of high standards are just a few examples of the kinds of instructions that
must be created and communicated in a learning environment (Leithwood, 2021). These
techniques make up the majority of the efforts required to inspire school workers. Identification
and dissemination of the school’s goals to stakeholders are the two duties connected to the
component of defining the school’s purpose, according to Irungu (2020).Successful
educational institutions have precise, measurable, and time-bound academic goals for their
students (Fernandez, 2023). To accomplish this goal and create the school’s mission, these
institutions put a heavy emphasis on the principal’s position as a partner with both teaching

and non-teaching employees. The management must also ensure that the school community is

3



aware of the objectives and is on board with them. This is possible via good goal

communication (Fernandez, 2023).

In addition, teachers, like any other staff member, can only remain successful in their crucial
profession if they are supported and closely overseen (Owan, et al., 2023). Generally, however,
teachers’ supervisors, the administrators, shift from being good teachers to positions of
administration and supervision with minimal training in the skills necessary for teacher
supervision (Suyatno et al., 2023). Even with this constraint in overseeing and assessing
instruction, the administrator is responsible for ensuring that their subordinate teachers are
putting school objectives into effect during classroom teaching and learning (Kasneci et al.,

2023).

This says that the principal should have the authority to supervise the educational process and
evaluation to provide teachers constructive criticism on their strengths and weaknesses, or by
regularly evaluating student work and keeping an eye on their overall performance. The
administrator must be able to keep the allotted time for teaching by cutting down on meetings
and speeches that are not necessary (Singh, et al., 2022). Also, the administration may make
efforts to prevent students from discussing administrative topics during class time. All of these
measures are intended to improve academic performance in schools (Fatimah & Syahrani,

2022).

A study conducted by Sarah (2020) in the UK examined the barriers of conducting classroom
research and discovered that emphasizing learning and teacher engagement through structured
cooperation and information mobilization across schools, including research, has facilitated the
advancement of classroom activities. Nonetheless, Sarah (2020) emphasized the immediate
difficulties in implementing lessons learnt, particularly on leadership for managing change.

Ozdemir’s (2020) study in Turkey revealed that the use of lesson observation since 2021 has



augmented teachers’ professional competence through active engagement, continuous
monitoring of instructional methods, and enhanced collaboration and communication.
Ozdemir observed that inadequate leadership support hinders the proper execution of lesson

study, a concern examined in this study within the Kenyan context.

Zainab's 2021 study in Nigeria identified lesson study as a crucial professional development
tool for educators, augmenting their pedagogical competencies and resulting in notable
advancements in student performance. Nakai's (2021) research in Zambia demonstrated that
the implementation of lesson study in 2005 as a two-year pilot program under the SMASE
initiative improved teacher performance. This accomplishment mostly stemmed from robust
educational leadership at the school level, with administrators managing and organizing
instructional activities and resource allocation. In South Africa, educators taught through
lesson study programs emphasized the enhancement of teaching skills, attributing their success
to effective classroom management. Conversely, Fitina's 2020 study in Tanzania highlighted
that the lack of precise directives and leadership in classroom instruction resulted in insufficient

program implementation, a concern also noted in Kenya and examined in the current study.

In Kenya, the extent to which instructional leadership impacts academic performance in
secondary schools is uncertain. The academic success of secondary school pupils is contingent
upon the instructional leadership chosen by the school administrator (Musungu & Nasongo,
2014). Hassan (2011) asserts that it is crucial to assess the administrative efficacy and success
of a school based on the leader's performance. This performance is attributable to the
principal’s effective management, employing diverse instructional leadership strategies.
Although students in Athi-River Sub County possess equivalent access to education as their
counterparts in adjacent sub-counties, numerous public secondary schools have documented
and persist in exhibiting low national examination outcomes (Appendix IX): The findings

demonstrate a deterioration in academic performance within publicly sponsored secondary
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schools. This transpires notwithstanding the existence of a leadership plan that advocates for
prudent management as a solution to inadequate academic achievement. This troubling
performance persists despite the fact that most institutions in the sub-county are believed to
possess an adequate number of qualified professors and appropriate infrastructure. In response
to public pressure on school administrators to improve academic performance on national
examinations, schools have used several performance improvement measures to guarantee
success. However, there are instances when certain strategies employed by schools to improve
academic achievement lack empirical validation. Measures such as requiring students to retake
courses and imposing supplementary fees have been demonstrated to be ineffective (Getange

& Obar, 2016; Irungu, 2020).

Over the past five years, secondary schools in Athi River Sub-County, Machakos County, have
exhibited erratic academic performance in the Kenya Certificate of Secondary Education
(KCSE) examinations.  In 2019, Machakos County recorded 24,375 KCSE candidates,
consisting of 11,999 males and 12,376 females. In 2020, the total increased to 26,200
candidates, comprising 12,788 males and 13,412 females. In 2023, Kathiani Girls High School
emerged as the foremost institution in the county, achieving a mean score of 9.1235 (B),
surpassing all other schools (KNEC, 2023). Despite these achievements, numerous schools in
Athi River Sub-County have reported inconsistent performance, with average scores below the
county standard. Factors contributing to these inequities may encompass differences in
instructional leadership, teacher professional development, and resource distribution. A
comparative examination reveals that although several schools have made notable
advancements, others persist in encountering obstacles to attaining academic success.
Resolving these difficulties is essential for improving overall student achievements in the sub-

county.



Maruf et al. (2022) and Kumari (2023) have demonstrated that instructional leadership is
among the most efficacious ways for enhancing and advancing student performance in
educational institutions. However, it remains unclear if school administrators have used
instructional management tactics, despite the critical role of instructional leadership in
supporting teachers' pedagogical practices and enhancing student learning and performance.
Moreover, there is uncertainty regarding the degree to which administrators employ
instructional leadership strategies and the effect of these methods on fostering outstanding
learning environments and improving overall school performance. This research investigates
the instructional leadership of principals and its effect on students' academic performance in
public secondary schools in Athi River Sub-County, Machakos County, fulfilling an identified
gap in the literature.

1.2 Statement of the Problem

Irrespective of the educational access for pupils in Athi-River Sub County compared to those
in adjacent sub-counties, national test scores have persistently indicated stagnant learning
outcomes. The Education Ministry's statement (2019) said that Athi River Sub-County
recorded KCSE mean scores of 2.18 in 2014, 2.32 in 2015, 2.47 in 2016, 2.07 in 2017, and
3.40 in 2018. Although most schools in the sub-county are deemed to possess an adequate
number of qualified instructors and appropriate facilities, this subpar performance has
continued. In response to public pressure on school administrators to improve educational
outcomes on national assessments, schools have employed several performance enhancement
strategies to ensure success. There have been instances where certain strategies employed by
schools to enhance academic achievement lack empirical validity. Measures like mandating
students to retake courses and imposing additional fees have been demonstrated to be

unsuccessful.



It remains unclear if administrators have executed instructional techniques at their institutions,
despite the essential role of instructional leadership in improving teachers' practices and
fostering student learning and success. Secondly, it remains ambiguous whether
administrators utilize instructional leadership strategies, and thirdly, the degree to which these
methods impact the promotion of exceptional learning and, thus, the improvement of school
performance is unclear.  This study aimed to investigate the influence of instructional
leadership styles on academic performance in Athi River Sub-County, Kenya, thereby

addressing a gap in the existing literature.

1.3 Study’s Purpose
The purpose of this study was to explore at the influence of principals’ instructional leadership
on student academic performance in public secondary schools in Athi River Sub-County,

Machakos County, Kenya.

1.4 Study’s Objectives
The following were the objectives of the study;

i) To determine the influence of promotion of teachers’ professional development on
students’ academic performance among public secondary schools in Athi River Sub-
County;

i) Toexamine how the promotion of collaborative practices influences students’ academic
performance among public secondary schools in Athi River Sub-County;

iii) To establish the influence of communication of school goals on students’ academic
performance among public secondary schools in Athi River Sub-County;

iv) To evaluate the influence of supervision of teaching on students’ academic performance

among public secondary schools in Athi River Sub-County.



1.5 Research Hypotheses

Hypotheses allow for specific predictions about the relationships between variables. They
make clear statements about the expected outcomes of the study, enabling researchers to
conduct statistical tests to confirm or refute these predictions. Hypotheses contribute to theory-
building by providing empirical support for theoretical propositions. They help researchers

validate or refine existing theories by testing their predictions in real-world contexts.

The study tested the following hypotheses:

Ho:: The enhancement of teachers' professional development does not substantially influence
students' academic performance in public secondary schools in the Athi River Sub-County.
Ho:: The implementation of collaborative practices did not substantially influence students'
academic performance in public secondary schools in the Athi River Sub-County.

Hos: The communication of school objectives does not substantially influence students'
academic performance in public secondary schools in the Athi River Sub-County.

Hos: The supervision of instruction does not substantially affect students' academic

performance in public secondary schools in Athi River Sub-County.

1.6 Assumptions of the Study

The researcher made the following assumptions:

1. The metrics employed to evaluate teachers' professional development, collaborative
practices, communication of school objectives, and oversight of instruction are valid and
trustworthy indicators of the variable principle instructional leadership.

2. Teachers and school principals provided accurate and honest responses to surveys,
interviews, or other data collection methods used in the study, without deliberate bias or

misinformation.



1.7 Significance of the Study
This study is significant for its ability to provide vital insights and practical implications for
various stakeholders in the educational system, such as policymakers, school administrators,

educators, and researchers.

The study's findings can guide the formulation of policies and activities aimed at improving
instructional leadership practices in secondary schools. By identifying the determinants of
academic success, policymakers can formulate targeted measures to enhance teaching and

learning outcomes at both institutional and systemic levels.

Schools strategies improvement: Outcomes gained from the research can be useful to school
administrators as it offers insight on effective instructional leadership practices that positively
affect students’ academic performance. This they can use by implementing partnering
strategies that have been established in researches as effective for teacher development,
enhancing collaboration, relaying the goals of the school as well promoting supervision of
teaching.

Development of teachers: It makes them aware of the need to embark on professional
development and how important it is for teachers to work in teams for the improved
performance of students. This is because by knowing how instructional leadership influences
students’ performance, teachers are in a position to learn areas of their practice that they need

to develop, hence engage in capacity building to effective practice.

Enhance Parent Engagement: Parents and guardians are crucial to help educate their children
as stated below. In terms of implication at parent level, parents might stand to gain by getting
acquainted with the factors that make up secondary school academic performance. This

awareness needs to be increased and developed to increase parental involvement in things
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happening in school as well as the decision making process to favor improved students

performance

This study advances the existing literature on instructional leadership and its effects on
performance enhancement, presenting data pertinent to junior secondary education in Athi
River Sub-County and Machakos County, Kenya. These findings allow scholars to advance
their research and perhaps explore more dimensions of instructional leadership and its effects

on student learning outcomes.

1.8 Scope of the Study

This study sought to determine the influence of principals' instructional leadership on student
academic performance in public secondary schools in Athi River Sub-County, Machakos
County, Kenya. The objective was to determine the influence of instructional leadership
practices—support for collaborative efforts, articulation of school objectives, provision of
professional development for educators, and oversight of teaching—on student performance.
This study utilized a concurrent triangulation design alongside a mixed-methods strategy. The
amalgamation of quantitative and qualitative research data collection and analysis enabled a
comprehensive methodological understanding of the topic being studied.

Consequently, the study engaged school administrators to get their insights on instructional
leadership practices, employing a predefined set of questions for the interviews. Additionally,
surveys were employed to gather views from educators concerning the observation of
instructional leadership and its impact on student achievement. The research was carried out

from June 2022 to August 2023.

1.9 Limitations of the Study
Several primary limitations were discovered that could influence the overall focus or discourse

of the findings within the constraints of this research. The implementation of self-report

11



measures, including questionnaires and interviews, introduced response biases and socially
desired answers, so compromising the validity and reliability of the collected data. The current
study's possible shortcomings stemmed from its longitudinal design: participant attrition, data
loss, and temporal interference impacted the findings. Finally, the tests, aligned with available
resources such as time and finances, determined the extent and depth of data gathering and

analysis in the research, so limiting the study's adaptability.

1.10 Delimitations of the Study

Methodological constraints were established to avert scope creep and maintain the simplicity
of the research. These constraints were advantageous as they defined the bounds of the
investigation in multiple aspects. The research was limited to public secondary schools in
Athi River Sub-County, Machakos County, Kenya. Private schools and other educational
tiers, including primary and tertiary institutions, were excluded to focus on the intended
audience. Secondly, while the research aimed to clarify the relationship between instructional
leadership and student performance, it overlooked other factors that could affect students'

abilities, such as socio-economic status and individual learner traits.

The study emphasized quantitative surveys rather than qualitative interviews to examine
attitudes and experiences connected to instructional leadership practice using mixed
methodologies. The research was conducted from June 2022 to August 2023, during which
data was collected at a specific point in time. This cross-sectional design limited the study to
a single observation of instructional leadership and its effect on student performance, without

tracking changes over an extended period.
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1.11 Operational Definitions of Key Terms

Academic Performance: Academic performance pertains to the quantitative evaluation of
students' learning and achievement across various subjects,
encompassing test scores and assessments that reflect mastery of the
established curriculum, as well as personal and social developmental
outcomes. The study include academic reports and assessments,
including termly, semiannual, or annual reports, examination results,

and educators' judgements of students' performance.

Instructional Leadership: Instructional leadership involves a proactive approach to school
leadership, wherein a principal collaborates closely with teachers to
establish and maintain effective instructional practices. In the study, it is
used to imply frequency of teacher-principal collaboration, feedback
from teachers on leadership effectiveness, and perception surveys on

leadership practices.

Communication of School Goals: Effective communication of educational objectives
necessitates the clear and continuous transmission of the institution's
mission, vision, and academic aims to all stakeholders, including
educators, personnel, students, and parents. This study pertains to the
presence of documented purpose and vision statements, the regularity of
communication via newsletters, meetings, and parent-teacher
conferences, as well as surveys evaluating stakeholders' awareness of

school objectives.

Public Secondary Schools: Public secondary schools are educational establishments overseen,

sustained, and financed by the government. In this context, it pertains to
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institutions that deliver secondary education to students within a defined
geographical region, usually within a particular jurisdiction such as a

district, sub-county, or constituency.

Collaborative Practices: Collaborative practices entail working together across various
agencies, departments, or service providers to improve the quality and
effectiveness of support services provided to individuals, families, or
communities. In the context of this study, collaborative practices involve
teachers, administrators, support staff, and other stakeholders working
collaboratively to address educational challenges, share resources, and

promote student success.

Teachers’ Professional Development: Teachers' professional development denotes
continuous learning and growth opportunities aimed at augmenting
educators' knowledge, abilities, and efficacy in the classroom. This
study encompasses workshops, seminars, conferences, mentoring
programs, and more activities designed to enhance teaching practices,
curriculum implementation, assessment methodologies, and student

participation.

Sub-County Public Secondary Schools: Sub-county public secondary schools are
educational establishments that enrol pupils from a designated
geographic region inside a broader administrative division, such as a
sub-county. This study examines schools that address the educational
requirements of students living within sub-county limits, generally
functioning under the supervision and financial support of the

government education department at the sub-county level.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter provides a comprehensive analysis of the relevant academic material in the
subsequent section. Additionally, it examines various perspectives from previous research on
the subject, emphasising the concepts of academic performance, principal-led instructional
leadership, and the effects of fostering teacher professionalism, implementing development
programs, encouraging collaboration to achieve school objectives, and overseeing classroom
instruction on student performance. This also includes philosophical and theoretical
considerations, a literature synopsis, and a compilation of the principal research criteria in the

field.

2.1 Empirical Literature Review

An empirical literature review was conducted, concentrating on students' academic
performance in public secondary schools, the instructional leadership of principals, and the
influence of teachers' professional development, collaboration, communication of school

objectives, and principal oversight of instruction on students' academic outcomes.

2.1.1 The Concept of Academic Performance

The focus on secondary school students' academic performance in conferences and official
documents has underscored the importance of their educational achievements. This stands in
stark contrast to their comparatively low recognition and infrequent practical implementation,
as observed by Nicolopoulou and Smith (2022). In numerous nations, comprehensive
understanding of academic performance is confined to a limited number of individuals at the

national and institutional tiers.
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Academic performance is essential for the transparency of higher education institutions and
the authentication of credentials (Kukkar et al., 2023). Its fundamental importance resides in
its contribution to curriculum development, pedagogical approaches, assessment procedures,
and the preservation of educational quality, alongside outcome-oriented tactics in the 21st
century (Al-Kuwari et al., 2021). Academic achievement is an essential instrument for
conveying learning outcomes to secondary school students, citizens, employers, and educators,

especially during a period of critical evaluation of the nature and purpose of education.

Reforms in early childhood education have prioritized academic achievement in curriculum
design and development, transitioning from a traditional teacher-centered approach to a
learner-centered model. Katsarou and Chatzipanagiotou (2021) characterize learner-centered
learning as the interplay of teaching, learning, and assessment, along with the essential
connections among learning design, execution, and evaluation. Sewagegn (2020) emphasized
the necessity for quantifiable and observable results, together with the discovery and evaluation
of learning. In response, educational authorities in European countries formulated academic

performance plans for secondary school pupils.

Over time, the focus on academic success grew to embrace all subject areas, shifting from
vocational to higher education. Academic performance statements explain what a student
should know, comprehend, and be able to accomplish following a learning experience. (Austin
et al., 2023). These statements about learning outcomes are clear and encompass a mix of
knowledge, skills, abilities, attitudes, and understanding gained through various higher
education experiences (Unger & Sann, 2023). The academic performance approach marks a
shift toward effective and meaningful learning. Many secondary school students, for various
valid reasons, perceive education as irrelevant and unenriching (Tomaszek, 2020). To make
education more meaningful for these students, it must be seen as equipping them for a richer

and more independent life rather than merely serving the needs of others.
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Over the past five years, secondary schools in Athi River Sub-County, Machakos County, have
exhibited variable academic performance in the Kenya Certificate of Secondary Education
(KCSE) examinations.  In 2019, Machakos County recorded 24,375 KCSE candidates,
consisting of 11,999 males and 12,376 females. In 2020, the number rose to 26,200 candidates,
consisting of 12,788 males and 13,412 females. In 2023, Kathiani Girls High School
distinguished itself as the leading institution in the county, attaining a mean score of 9.1235
(B), above other prominent schools (KNEC, 2023). Despite these achievements, certain schools
in Athi River Sub-County have reported inconsistent performance, with mean scores below the
county average. Factors contributing to these disparities may include variations in instructional
leadership, teacher professional development, and resource allocation. Comparative analysis
indicates that while some schools have made commendable progress, others continue to face

challenges in achieving academic excellence.

2.1.2 The Concept of Principals’ Instructional Leadership

Qadach et al. (2020) defined instructional leadership as the involvement of educators in various
aspects, including intellectual, moral, political, social, or emotional engagement with their
peers. It emphasizes both professional and social/emotional participation in the workplace.
Collaboration, on the other hand, is a subset of instructional leadership that primarily relates to

professional partnerships and teamwork toward common goals (Admiraal et al., 2021).

Teacher instructional leadership is believed to have a significant influence on student
performance (Zhan & Cao, 2023). Research on education reform and school development
indicates that regular collaboration among teams of teachers is crucial for achieving improved
student performance (Nerlino, 2020). Effective schools distinguish themselves by scheduling
time for teacher collaboration, observation, and dialogue (Louis et al., 2021). However,

increased collaboration, communication among teachers, encouragement of best practices
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sharing, and the development of teacher relationships do not always guarantee improved

teaching and student performance.

Development partnerships, as described by Ayo and Fraser (2008), involve long-term,
substantial progress where individuals work together toward mutually agreed-upon objectives.
These partnerships emphasize a two-way process that fosters learning and increased self-
awareness. Educational institutions are increasingly shaped by groups advocating for
collaboration and partnership as the norm rather than the exception, including Maori and

women (Irene et al., 2020).

Organizational commitment plays a pivotal role in determining and shaping organizational
outcomes. It is considered essential for a business’s success, quality, and productivity. The size
of decision-making committees within a collegial management approach must allow for
effective communication (Fossheim, 2022). Collegial models assume consensus decision-
making, driven by shared values and objectives, which promotes the resolution of conflicts
through agreement. This may prolong the decision-making process but is viewed as a
reasonable price for upholding common beliefs and values. Ethical considerations in
instructional leadership support consensus-based decision-making, as forcing decisions on

employees is seen as unethical and contrary to the principle of consent (Bush, 2020).

Members of an educational institution must recognize and regularly renegotiate shared
resources to promote learning, reflection, and improvement (Ayo & Fraser, 2008). As
educational institutions increasingly identify as professional learning communities, culture
changes are necessary to facilitate meaningful dialogues about learning and the evaluation of
organizational responsibilities that promote continuous professional development (Mcgee &
Martin, 2011; Gore & Rosser, 2022). Exceptional professional conversations are a powerful

tool for gaining a better understanding of one’s practice (Hope et al., 2022). These

18



conversations should be an integral part of an institution’s planned and organized strategy for

professional dialogue and growth.

2.1.3 Promotion of Teachers professional development and Students’ academic

performance

Professional growth is a continuous process in which instructors gradually gain confidence,
acquire new perspectives, expand their knowledge, discover new techniques, and take on
additional responsibilities (Martin et al., 2021). In contrast, Cirocki and Farrell (2019) define
professional development as a strategy employed by schools and school districts to ensure the
ongoing growth of teachers’ practices throughout their careers. Effective professional
development encourages teacher teams to focus on the needs of their students, promoting

cooperation, research, and collaborative problem-solving to ensure the success of all students.

While professional growth can manifest in various forms and is sometimes viewed as a
systemic shift (Imants & Van der Wal, 2020), there is a consensus among professionals and
decision-makers that the primary objective of professional development is to enhance student
performance (McKeown et al., 2023). Yoon et al. (2007) identified three outcomes of
professional development on student success: it enhances teachers’ knowledge and skills,
which subsequently improves classroom practices, ultimately leading to increased student

performance.

Teachers’ quality of teaching is recognized as a pivotal factor influencing student performance
(Cornet et al., 2006), it is logical to assume that supporting teachers’ continuous professional
development would yield long-term improvements in student performance. Shen et al. (2020)
further establish a positive relationship between teacher collaboration, idea sharing, viewpoint
comparison, and student performance. Engaging in various types of professional development
can inspire instructors to apply what they have learned, potentially leading to improved

academic success.
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In the educational field, “developing teachers” involves providing students with individualized
support, stimulating their intellectual curiosity, and promoting positive professional behaviours
and values (Cirocki & Farrell, 2019). Nurturing professional growth is considered the most
critical leadership behaviour that positively influences classroom instruction, as indicated by
Mahoney et al.’s research (2021). Consequently, school administrators bear the responsibility
of providing teachers with excellent professional development opportunities (Brauckmann et

al., 2023).

To facilitate teachers’ professional development, school administrators must inform them
about available opportunities and encourage their participation, often by granting time off to
attend conferences, workshops, and seminars or providing financial assistance. The authors of
the study by Brauckmann et al. (2023) propose further that extension has the optimal influence
when it is incorporated into the instructors’ professional day, and when it engages all instructors
in learning, not the voluntarily interested. This could include all teaching interactions during
any point in the day that the academic teaching takes place, and the professional development
activities which may be conducted before or after the classes may also be useful. Teacher
involvement occurs in this process in the sense that principals inform them of professional
development activities and arrange in —service education activities with special aim of

enhancing particular teaching goals.

Administrators can further encourage teachers’ professional development by providing time
away from their regular duties for independent study, such as participation in part-time and
school-based courses. Additionally, they can hire experts in specific fields to guide teachers
and students through the grading procedures for national exams. Professional development
focused on a particular instructional method, as demonstrated by Yigletu et al. (2023), can
enhance teachers’ utilization of higher-order teaching approaches, potentially leading to

improved academic performance.
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For schools to provide a high-quality education, they must hire highly trained instructors and
support them in expanding their abilities, staying current in their disciplines, and adopting new
teaching techniques. When administrators actively support teachers’ professional development,
it results in more reflective and informed behaviours, such as generating new ideas and taking
risks in the classroom (Murphy & Levinson, 2023). Effective professional development is
crucial for teachers to acquire and enhance the knowledge and skills necessary to address their

students’ learning challenges (Haug & Mork, 2021).

Ensuring that professional development aligns with educators’ learning goals, requires rigorous
planning, thorough implementation, and feedback mechanisms. Teachers who participate in
professional development must then apply the new knowledge and abilities they acquire, as
professional development is ineffective unless it translates into improved instruction,
administration, or school leadership (Karakose et al., 2021). Given that teacher effectiveness
significantly influences student performance (Roorda et al., 2021), governments should invest
in teachers’ professional development. This investment is crucial in a knowledge-based global
economy, where education is considered a critical component of maintaining global
competitiveness (Wirba, 2021). Consequently, schools are increasingly emphasizing student-

directed learning to equip students with lifelong learning skills (Roorda et al., 2021).

Gitau’s research (2010) reveals that transformational principals value the original ideas of their
staff and students, fostering a collaborative environment. This positive approach is not unique
to the Kandara Division of the Murang’a District but is also observed in the Athi River Sub-
county, where Nzuve (2011) illustrates the favourable influence of transformational leadership
on students’ overall performance and staff motivation to work with principals to achieve
educational goals. However, Ngina and Kalai (2016) and other empirical studies have not fully
explored the influence of transformational principals’ varied qualities on academic

performance, productivity, and creativity among staff and students. Furthermore, these studies
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have not addressed how instructional leadership qualities influence academic performance

specifically, leaving certain aspects unexplained.

2.1.4 Promotion of collaborative practices and Students’ Academic Performance

Collaborative leadership, as defined by Brownfield (2022), is a deliberate approach where
leaders actively promote teacher preparation, build trust with all stakeholders by recognizing
their unique qualities, and foster team cohesion to enhance collective learning. Unlike
traditional top-down control methods, collaborative leadership, as described by Sepuru et al.
(2021), harnesses collective intelligence across organizational boundaries. It is based on the
premise that one can construct something more elaborate and complex when working in the
company of others as compared to working individually, especially when addressing some of

the most pressing issues organizations encounter in the course of their operations.

Therefore, the main goal of this advertising strategy is to use the community’s obsession with
children’s results to make everyone dependent on these outcomes. Teachers themselves also
have a responsibility for recognizing the fact that they depend upon other individuals and
organizations. Itis in the synergic working relationships between these stakeholders to improve
children performance, as indicated (Sepuru et al. 2021). This is based on the reality that any
entity cannot exist in a vacuum, and each has specific expertise to contribute to the partnership.
This is has features in co-decision making, problem solving mechanisms, co-accountability,
principles of reciprocity, and procedures for sharing of information and decision-making

(Vlachopoulos 2019).

Suliman et al.’s findings (2023) highlight the positive influence of charismatic presentations
that evoke passion and excitement, reducing the emotional effects of work burnout and stress.
Creating a supportive working environment is essential for fostering a cooperative school

culture, where teachers are motivated and committed, as suggested by this categorization.
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According to Pan (2023), the extent to which targeted instruction is implemented often depends

on the leadership of school administrators.

In the Athi River Sub-county, the administration of public secondary schools has adopted
participatory leadership as a strategy, even though it has not gained widespread acceptance
(Kibue, 2013). This leadership approach involves all team members taking responsibility for
identifying key objectives and developing plans to achieve them, with the leader serving as a
facilitator rather than a dictator.Effective participatory leadership maximizes the talents and
potential of team members, particularly when making decisions to enhance students’academic
performance. However, Kibue (2013) does not delve into the transactional concepts that school

administrators must follow to improve the student’sacademic performance.

2.1.5 Communication of School Goals and Students’ Academic Performance

Leithwood and Jantzi (2008) present a comprehensive model of transformational leadership in
education, which encompasses four key criteria. At the core of this model is the concept of
“providing direction.” This includes the development of a school’s vision, the establishment of
specific goals, objectives, and priorities, as well as the maintenance of high standards.
Leithwood and Jantzi emphasize that these actions are instrumental in motivating and guiding
school staff. It underscores the significance of having a shared objective as the primary driver
of accountability. Robinson and other researchers (2008) support this viewpoint, asserting that

administrators can significantly enhance student learning through their vision and goals.

The realization of instructional leadership can be achieved through three interrelated
approaches, as proposed by Bass and Avolio (2000). First, leaders increase awareness and
understanding of the value and significance of specific goals and strategies. Second, they
persuade team members to prioritize the collective needs of the group and the organization

above personal self-interest. Third, leaders can achieve this by either reducing their own needs
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on Maslow’s scale or expanding their portfolio of needs and desires. Effective communication

of school objectives and goals is instrumental in achieving these outcomes.

Instructional leadership, according to Fauzi et al. (2021), focuses around creating major
changes in followers’ attitudes, beliefs, and values so that they absorb the leader’s vision
resulting in above-average performance. This shift entails a change in focus from individual
self-interest to the overall benefit of the organization. Central to this concept is the effective
communication of the leader’s vision to align the goals of leaders and followers, ultimately

converging on a shared vision.

Leaders who embody instructional leadership appeal to morally upright ideals and exhibit four
key elements: charisma or idealized influence, motivating inspiration, stimulating the mind,
and providing individualized care. They lead by example, earning the admiration and respect
of their followers. Within the educational context, transformational leaders are held in high
regard by teachers who aspire to emulate their remarkable skills, dedication, and ethical
approach. The principals on the right side of educational reform responsibilities have to take
into account many features of the school environment, put down problems and challenges, state

goals and objectives, use multiple approaches to reach the learners.

On the other hand, authoritarian leadership, as noted in the Athi River Sub-county may
positively affect the organizational performance as well as negates the process of innovation.
This is especially true when working with autocratic bosses because they most often than not
underestimate their employees and do not consider them a valuable source of skills and
knowledge in their organisation. Although a higher level of control within the workplace helps
in decision making especially when dealing with emergent issues, the ideas from all the

employees may not be effectively tapped.
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Therefore, ideas pointed out to transformational leadership have a profound meaning for
education, as it allows people to ideologically and emotionally unite, creating a vision of the
school, and its immersion in the process of becoming the best, that will directly contribute to

the academic performances of students.

2.1.6 Supervision of Teaching and Students’ Academic Performance in Public

Secondary Schools

Leadership of instruction is another important duty that mainly falls under the responsibilities
of the school head. Refers to the processes that follow guidelines whereby educational and
teaching activities as well as learning methods are the key determining factor to the
environment created for learning by students. Dissimilar to other climate types, academic
climate fosters increased productivity performance for the staff, boosts morale of teaching and

non-teaching staff, and in extension raises total student results (Tus, 2020).

According to theeducational research conducted by Oder & Eisenschmidt (2018), school
atmosphere was found to have an influence on performance, thus strengthening the argument
for effective education to be supported by a favorable environment. They said it would prove
very difficult, if not almost mission impossible, to attain high standards of academic

performance in concerted fuctioning, happy and peaceful school environment.

The administration of the instructional program places a strong emphasis on the coordination
and management of teaching and curriculum. Hallinger & Hosseingholizadeh (2020) delineate
three key leadership or management responsibilities within this domain: overseeing and
assessing instruction, planning the curriculum, and monitoring students’ academic progress.
This component requires active participation by principals, assistant principals, and department
directors (HODs) in promoting, overseeing, and assessing teaching and learning activities in

their particular schools.
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To fulfil these responsibilities effectively, principals must possess expertise in teaching and
learning while demonstrating unwavering dedication to the school’s growth (lrungu et al.,
2019). However, the level of autonomy granted to subordinates also plays a crucial role in this
process. Subordinates are expected to take initiative and exercise independent decision-making
based on their knowledge and skills. This laissez-faire leadership style empowers school staff
to make decisions and complete tasks independently, assuming they are well-informed and

committed to their objectives (Kimacia, 2012).

Strong education leadership is characterized by adaptability and the capacity to switch between
different practices when the situation demands it (Kibue, 2013). Principals often delegate
decision-making authority to their subordinates, granting them freedom in task execution and
decision-making. This approach encourages employees to take ownership of their
responsibilities and make decisions autonomously. While laissez-faire leadership can be
effective, its success hinges on the dedication and competence of those to whom leadership is
delegated (Nzuve, 2011). However, Nzuve (2011) does not elaborate on the potential
consequences if subordinates are not fully committed to their roles and the desired goals are

not achieved.

Sushila and Bakhda (2004) emphasize the pivotal role of the principal in overseeing academic
progress, underscoring the importance of clearly communicating aims and objectives to both
instructors and students. Classroom teaching must align with organizational goals, and teachers
should link their course objectives to broader institutional objectives. The principal’s
supervisory responsibilities include providing instructional assistance to teachers and
evaluating classroom instruction through formal and informal visits (Robinson et al.,
2008).Principals are expected to collaborate with teaching staff to implement the educational
program effectively, which includes curriculum coordination, supervision and evaluation of

teaching, and monitoring student progress (Ozdemir, 2019). Principals must also set
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assignments for students, develop school regulations and procedures to safeguard teaching
time, and ensure curriculum alignment with state and district standards, assessments, and
curricula. Furthermore, they monitor student development, utilizing test results to set goals,

analyze the curriculum, evaluate teachers, and track progress toward school objectives.

As a result of the study, it was found that the following instructional leadership activities are
carried out by principals for the promotion of quality education: * Unplanned Classroom Visits
* Organizing Conferences for Teachers ¢ Assessing the Teaching/Learning Process in their
respecitive Schools (Ozdemir, 2019). These are especially vital in determining the overall tasks
for students, setting schoo’s policies, standards and procedures to safeguard teaching time, and

incorporating school objectives to state and district requirements.

However, problems of inefficiency may occur within the school context especially if school-
based teacher administration and monitoring is inadequate, hence lowers school performance
(Owan et al. , 2023). Another recommendation is that proper training and proper coaching and
development for administrators and supervisors must be provided to ensure that they have all
the necessary skills and competencies in order to enable them to meet instructional leadership
roles and responsibilities to the best of their abilities. Unfortunately, as proclaimed by Hallinger
(2018), the pedagogy-centered leading practices benefiting students’ performance are not very
prominent on the Tanzanian schools’ agenda, as the school administrators may not invest their

time into these procedures as daily tasks.

2.2 Theoretical Framework
This research was guided by the contingency theory of leadership and the Academic

Performance Theory.
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2.2.1 Contingency Theory of Leadership (Fiedler 1967)

Fiedler’s (1967) contingency theory of leadership effectiveness provided the theoretical
underpinning for this study. Furthermore, Fiedler’s theory has been utilized to evaluate the
methods and performance of school principals in Kenya (Okumbe, 2001) and other nations
(Hoy & Miskel, 1982). Fiedler’s theory synthesizes aspects of both trait and situational
theories, rendering it a suitable selection. A leader is defined as the individual accountable for
guiding and arranging task-related activities or executing these responsibilities in the leader's

absence.

According to Fiedler (1967), a leader’s performance is influenced by both favourable aspects
of the situation and the leader’s traits. The underlying principles that guide a leader’s leadership
style significantly influence their effectiveness. The leader’s choice of optimal practices is
contingent on the relationship between internal and external forces within the organization.
Fiedler posited two primary leadership styles: task-oriented leadership and relationship-
oriented leadership, based on leader characteristics. Task-oriented leaders prioritize ensuring
that employees can handle emergencies and challenging situations while maintaining high

performance.

On the other hand, relationship-focused (democratic) leaders aim to build strong bonds with
their team members and seek their approval, emphasizing robust interpersonal relationships
within the organization. Fiedler identified three situational factors that influence a leader’s
effectiveness: leader-member relations, task structure, and positional power. The strength of
the leader’s relationship with team members significantly influences their ability to achieve
organizational objectives. Task structure relates to the clarity of job requirements, outlining
what needs to be done. Positional power is determined by the leader’s legitimate authority and

coercive power within the organization, influencing their effectiveness.
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Successful leadership, according to Fiedler, occurs when a leader possesses clear scope,
substantial positional authority, and positive leader-follower relationships. Leadership
effectiveness is also determined by the leader’s ability to use their authority judiciously and
charismatically, particularly in areas such as hiring, firing, discipline, promotions, and salary
increases. Therefore, an ideal environment includes well-defined roles, high positional
authority, and favourable leader-follower relationships, as per Fiedler’s theory. Effective
leaders must understand the situational characteristics of their school community and adapt

their leadership style accordingly to achieve academic success.

Consequently, leadership effectiveness is contingent on both the leader and the organization.
Given the government’s adoption of appropriate regulations for school administration and
quality assurance, the effectiveness of secondary school administrators in Kenya will
significantly influence their students’ academic success. It is worth noting that Fiedler’s theory
is often applied by executives to ensure the performance of business objectives, further

highlighting its applicability in educational leadership contexts.

This theory combines elements of both trait and situational theories, asserting that effective
leadership depends on a leader’s ability to influence others based on teamwork, the surrounding
circumstances, and the alignment of the leader’s perception with that of the team (Sybil, 2000).
It emphasizes the methods used to exercise effective leadership, achieve organizational goals,
and ultimately attain those goals. In the context of this research, goal attainment is defined as
superior academic performance assessed through secondary school KCSE examinations
administered by KNEC. The reason why this theory has been chosen is due to its applicability
to the fundamental areas like, instructional leadership, leadership output, goals to
organizational performance or efficiency. The Contingency Theory of Leadership supports the

idea that the effectiveness of a principal’s instructional leadership depends on contextual
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factors such as teacher experience, school environment, and available resources. This explains

why different leadership approaches may be required to improve academic performance.

2.2.2 The Academic Performance Theory (Walberg 2012)

This study will also be influenced by another conception of academic performance postulated
by Walberg (2012). This theory posits that the context of learning modifies learning outcomes
via the psychological characteristics of learners and their learning environments (Huang, et al.,
2020). Walberg (2012) categorized attitudes as nine aspects which affect learners’
performance. Such facets include; students’ capability or past scores, incentives, and
age/developmental level, quantity and quality of teaching, classroom condition and learning
environment, parents’ involvement, home context, peer groups, other media encountered
within the outside of class. In the context of the existing debate, Tindle et al. (2021) outlined
the role of the psychosocial characteristics of learning environments within classrooms in

explaining the performance of learners.

If the educational productivity and efficiency is to be the focus then it is an absolute necessity
for reformist to convey attention to the objectives of the educational process as well as the
success goals (Bakia et al., 2012). S elseif this theory is valid because it defines educational
process goals as having to do with students’ views of the social world, imagination, concept
self, hobbies and interest in subjects (Karari et al. , 2022). That is, students’ academic outcomes
and aspirations would be lower If these emotions and processes are excluded from academic

success in favor of mainstream goals and outcomes specified by most assessment instruments.

One of these inputs is teaching quality which, as stated by Walberg, determines the academic
performance levels of learners. Leadership by the principals to ensure instructional
development and to support teachers will improve the quality of teaching. This includes;

offering the teachers right training opportunities that enhance their professionalism, keep
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changing, and adopt best practice teaching approaches. A rise in teaching quality, as stated by
Walberg, is potentially capable of enhancing students’ performance in classes. Teachers and
other educators such as principals take part in most learning processes in the educational system
especially in the provision of a good learning environment as postulated by Walberg. An
affirmative response to the question would entail principals who encourage collegiality because
they provide a setting in which teachers can exchange information on exemplary performances,
discuss how to approach instruction, and embark on endeavours to enhance students’
performances in school. This formula improves both the teaching-learning process and the
climate/classroom atmosphere by providing the teacher with an assistant needed for instruction
and giving the students a companion who will help them stay on task to increase performance,

key components of Walberg’s model.

In accordance with these findings, it can be proposed that Walberg’s theory which puts thus
focuses on the necessity for high levels of clarity of goals and expectations in educational
environments. Minh Ha On the part of the principals who communicate school goals, it means
that they give direction to the teachers and students which is essential for motivation and
common purpose. This means that when principals effectively communicate school goals, they

provide guidance and clarity to both teachers and students.

Walberg positively affects academic performance. From the above discussion based on
Walberg’s model, supervision of teaching entails offering feedback, encouragement, and
directions to the tutors embracing best practice. Another critical purpose of instructional
supervision is to maintain high and uniform teaching standards within classrooms, therefore,
principals that undertake this process effectively do so to assure this factor. This supervision
acts to pinpoint areas of growth in teachers, offers chances for professional development that
speaks to the demands of the teacher, and improves the learning of the students. The Academic

Performance Theory asserts that student achievement is influenced by multiple factors,
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including instructional leadership. The study variables—promotion of professional
development, collaborative practices, communication of school goals, and supervision of
teaching—are aligned with these theories, as they emphasize the role of leadership and

instructional quality in shaping student learning outcomes.

2.3 The Conceptual Framework of the study

This study will focus on instructional leadership, encompassing the enhancement of teachers'
professional development, the promotion of collaborative practices, the effective
communication of school objectives, and the comprehensive supervision of teaching by
principals. The elements are viewed as independent variables, whilst the academic

performance of secondary school students is deemed the dependent variable.
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As depicted in Figure 1, the intervening factors will encompass government policies and the

influence of stakeholders.

Principals’ Instructional Leadership Dependent variable

Academic performance

Promotion of teachers’ professional

development

e Workshops and Seminars
e Teacher motivation -
e Intellectual stimulation

Promotion of collaborative practices
e Provision of instructional materials
e Participation in meetings

e Involvement in decision making |, KCSE School Mean Score

v

Communication of school goals
e Communication mode

e Provision of feedback —>

e Collective agreements

N \ N, > |/

Supervision of teaching

e Lesson observation e Stakeholders’ Influence
e Classroom visits

e Checks professional documents

Figure 2.1: The conceptual structure of the present research

Source: Researcher (2023)

2.4 Research Gaps

A comprehensive review of existing research has uncovered several notable research gaps. For
instance, in the area of promoting teachers’ professional development, a study by Ngina and
Kalai (2016) did not elucidate how the quality of school leadership, particularly the

transformative leadership of principals, manifests in creating an academic environment that
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benefits both staff and students. Furthermore, this research failed to articulate the specific
attributes of transformative principals that significantly influence students’ academic

performance.

Kibue’s (2013) study did not adequately address the essential components of the transactional
responsibilities that principals must undertake to promote collaborative practices aimed at
enhancing student performance. In the area of principals’ communication of school goals,
Mbuthia analysis done in 2020 does not indicate how certain attributes of the autocratic
principal lead to raised levels of academic performance among students. Likewise, a critique
to a study on laissez-faire leadership styles by Oyugi and Gogo (2019) did not consider the cost
implications of managing school administration when employees to whom leadership is
delegated are not fully committed in their job and when minimal or unsatisfactory outcomes
are realized.

However, as to the implementation of teaching supervision, Nzuve (2011) study failed to
establish in detail the aspect of teaching supervision where characteristics of the principals
affected the student performance positively. These research gaps open up immense prospects
for this study to provide new ideas to this area of research and systematically respond to these

issues.

2.5 Summary of Literature Review

The empirical literature review demonstrates that the research hypothesis, positing a
relationship between academic achievement and effective instructional leadership, is partially
validated. The research assessed the relationship between instructional leadership and student
performance by analyzing transformational, transactional, autocratic, and laissez-faire

leadership styles.
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The study's findings reveal that principal leadership strongly influences student achievement
on standardized and national examinations. Nevertheless, the issue can be analyzed by
investigating the deficiencies in empirical research concerning the influence of facilitating
teachers' professional development, promoting collaborative practices, communicating school

goals and objectives, and the principal's supervision of instruction on student performance.

This underscores the importance of pursuing subsequent studies to unravel or describe further
the various and combined interactions of these instructional leadership components to their
overall relationships with students’ performances in academic settings. To this end, future
research should add further details and understanding of how these instructional leadership

practices can be optimised to improve students’ educational performances..
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CHAPTER THREE

RESEARCH METHODOLOGY AND DESIGN
3.0 Introduction
This chapter outlines the study's context, criteria for sample selection, sampling methods,
research tools, pilot studies, data gathering procedures, data processing techniques, and
crucially, the ethical considerations involved.
3.1 Research Methodology
The study utilised both qualitative and quantitative research methodologies to better
comprehension of the investigated topic. This was deemed appropriate given the methodology
aims to gather and analyse both qualitative and quantitative data by utilising the efficiencies of
both methodologies. Creswell (2014) characterised the quantitative research methodology as
a way for analysing a substantial number of respondents through questionnaires to address
specific research enquiries, resulting in numerical data. This study utilised questionnaires, and
qualitative data were collected through participants' opinions mostly via scheduled interviews,

which provided textual data.

3.2 Research Design

This study employed a single-phase concurrent triangulation design, facilitating the
simultaneous gathering of quantitative and qualitative data, while assuring equal significance
for both data types. The strategy enabled the cross-verification of findings, thus improving
the study's dependability. Moreover, convenience sampling was employed to pick
individuals according to their accessibility and willingness to engage. This method
guaranteed practical viability in participant selection while facilitating a varied array of
opinions. The gathered data were subsequently organised, collated, and shown through
graphs and charts to illustrate patterns and variations. Moreover, narratives and case
descriptions were employed to furnish comprehensive insights into certain cases.
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3.3 Location of Study

This research was a case study of Machakos County, more specifically the Athi River Sub-
county. It lies to the west, Athi River borders Nairobi County, Muthwani-Lukenya, and
Kyumbi to the east side while in the southeastern sector it touches with Machakos City Council.
Based on the scores of academic performance for the Athi River Sub-county, Athi River Sub-
County had KCSE mean scores of 2.18 in 2014, 2.32 in 2015, 2.47 in 2016, 2.07 in 2017, and
3.40 in 2018. The results indicated a decline in academic performance in public secondary
schools, as evidenced by the study conducted by the Ministry of Education referenced in the
introduction of this research. Numerous empirical research indicate that this area continues to

face challenges in improving the academic performance of pupils in public secondary schools.

According to the data obtained from the Kenya Certificate of Secondary Education (KCSE)
results of the candidate, the academic performance in Athi River Sub-county has fluctuated
recently. For instance, an examination of the most recent statistics up to 2022 reveals that the
AP in the KCSE exam had a mixed impact, encompassing both advantages and disadvantages.
The KCSE performance patterns in 2022 for the Athi River Sub-county indicated a drop of
0.09, suggesting a potential rising trend, in contrast to previous years, which exhibited an
overall fall. However, the subsequent years in their academic performance were characterized
by volatility and unsatisfactory results. The selection of the Athi River Sub-county as the study
area was influenced by the emerging difficulties identified by Button Down. This was
attributable to developing challenges in improving the quality of education in government

secondary schools in this region.

3.4 Target Population
The study's target population, as outlined in section 3.1, consisted of 247 respondents,

comprising 23 principals from all public schools in Athi River Sub County and 224 teachers.
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Table 3.1: Target Population of the Study

Categories Target Population
Principals 23

Teachers 224

Total 247

Source: Athi River Sub-County Education Office (2023)

3.5 Sampling Procedures and Sample Size
To obtain a sufficient sample size for principals and teachers, the researcher used Yamane’s

Formula as follows:

No= N

1+ N (e?)

Where, No = Recommended sample size at 95% confidence level
N= Target Population
e = Confidence level of 5% (decimal equivalent is 0.05)

A target sample size of 96 responders was determined utilizing the previously indicated
formula. To mitigate bias in the research, the population was classified into two groups
according to the number of zones within Athi River Sub-county. The sampling method
focused on schools with inadequate performance in KCSE examinations during the past five

years, selecting six principals from each zone.

Purposive sampling, as outlined by Creswell (2014), aimed to ensure a comprehensive
understanding of the variability in the phenomena of interest within the environment and to

evaluate the evolution of shifting attitudes about it. Instructors from each zone were chosen
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by simple random sampling to eliminate bias and favoritism. This sampling technique yielded

a sample size of 9 principals and 87 instructors, as depicted in Table 3.2.

Table 3.2: Sampling Grid

Categories Target Population Procedure Sample size
Principals 23 23/247*96 9
Teachers 224 224/247*96 87
Total 247 96

Source: Researcher (2022)

3.6 Research Instruments
The tools utilized to collect data from participants consisted of questionnaires and interview

guides tailored for both teachers and administrators.

3.6.1 Questionnaire for Teachers

Educators provided quantitative data via a questionnaire containing closed-ended questions.
The questionnaire of two sections: the first collected demographic data from participants, and
the second featured Likert-scale closed-ended questions relevant to the study aims.
Participants were guaranteed confidentiality during the survey procedure. Section A of the
questionnaire collected general demographic data, whereas Section B assessed the influence of
teacher professional development initiatives on students' academic performance in public
secondary schools.  Section C examined the influence of principals' encouragement of
collaborative practices on students' academic performance, Section D assessed the impact of
principals' articulation of school objectives on students' academic performance, and Section E

analyzed the effect of principals' oversight of teaching on students' academic performance.
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3.6.2 Questionnaire for Principals

A series of inquiries was utilized to collect information from school principals. The
questionnaire enabled direct contacts (Kothari, 2004), exploring questions regarding
principals’ instructional leadership and its impact on students’ academic performance in public
secondary schools. Furthermore, interviews enabled the researcher to corroborate the data

obtained from the questionnaire.

3.6.3 Document Analysis

The method involved collecting information by reviewing relevant school papers. Test analysis
files, progress information, instructional plans, work schedules, registrations, records of work
performed, and attendance records were among them. Work was done to secure principal
positions with instructional leadership at the chosen schools. For this, a document analysis

template was utilized.

3.7 Piloting of Research Instruments

The pilot study, comprising 10% of the research population (10% of 96), entailed testing the
questionnaire with 10 participants from diverse public secondary schools in Kathiani Sub-
County. During the pilot phase, the questionnaire's items were evaluated for relevance, clarity,
applicability, and linguistic precision. The research tools were pre-tested utilizing comments

from the pilot study to verify their dependability.

The idea behind this procedure was to identify possible difficulties or issues that might be
encountered by the respondents, such as the surveys and the organization of the time needed
for responding to these surveys. In addition, the interview schedules were pilot-tested to
determine the clarity of questions and the openness of responses to observe areas in need of
improvement by the researcher. However, with reference to participants mentioned in the pilot

research, the writers had failed to involve the same in the actual process of data collection.
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3.7.1 Validity of the Research Instruments

Interview data was gathered in an overlapping manner to assess the credibility of the survey
questionnaire. It was also used to increase the internal validity of the instruments used in this
research. For this study, the interview data were transcribed as soon as possible for analysis
and resent to the participants. Peer review was also used to verify the results that were obtained

when using the Peer debriefing technique.

This included the scrutiny of the developed questionnaire by professionals in the field of study
under investigation and the guidelines for carrying out the interview. These inside-school
leaders analysed techniques and interpretations and scrutinised and questioned all techniques
as well as interpretations accompanied by the school administration, leadership, and
management experts specialised in such fields. The instruments were use in relation to their
comments, thoughts, and views to ensure that the questions in the sets were focused on

achieving the research’s objectives and the variables.

3.7.2 Reliability of the Research Instruments

To improve the reliability of the instruments employed, the investigator examined the validity
results to ascertain dependability. Additional effort was devoted to participants’
comprehension of the topics to be addressed in the interviews. In order to establish validity for
the test items, use was made of the test-retest approach. In this case, one end of the partition
was presented with the same questions as the ones given to the other end of the partition.

To assess the internal consistency of the test, that is the inter-score reliability index, the
Cronbach Alpha Method was used. This chronological alpha coefficient is typically higher,
nearer to 1, when a scale test items have higher inter item reliability. Cronbach Alpha
Coefficient value, r > 0 As defined by the researchers, the Cronbach alpha coefficient value of

75 in the study was seen to have moderate to high internal consistency and was therefore
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deemed satisfactory. Similarly, to measure high internal reliability, Cronbach Alpha was

employed ranging from zero to one (Kothari, 2005).

3.7.3 Credibility of Instruments

The instruments’ credibility was established by triangulating data from several analyses
completed by respondents, as only participants/readers could objectively assess the credibility
of the outcomes. This method boosted the research’s credibility by proving the reliability of its
findings and stressing the work’s quality above quantity (Kothari 2005).Creswell (2014)
asserted that the quality of the material is more important than the volume of data acquired in

demonstrating the verifiability of a study’s results.

3.7.4 Dependability of Instruments

Each qualitative data collection technique was thoroughly described to confirm the accuracy
of the study findings. As per Kothari (2005), dependability improved the durability and
reproducibility of study results, and this was evident in the execution, analysis, and presentation
of the research. Every method employed in the study was described in sufficient detail for an
outside researcher to utilize it to conduct a similar investigation and obtain comparable results.

This level of detail also made it possible for researchers to evaluate the efficacy of the methods.

3.8 Data Collection Procedures

The researcher secured a reference letter from the Faculty of Postgraduate Education at Mount
Kenya University, in addition to an endorsed statement and a Research Permit from the
National Commission of Science, Technology, and Innovation (NACOSTI). Authorization
letters were acquired from the County Commissioner, the County Director of Education in
Machakos, and the Director of Education for Athi River Sub-county.  Meetings with
participants were organized to distribute questionnaires and conduct interviews, allowing the
researcher to collect the necessary data for the study. A research assistant, after completing a

week-long training on the questionnaire components, enabled the distribution of surveys to
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collect quantitative data. Survey responses were collected and securely stored for subsequent
data processing. Qualitative data were gathered from participants using interviews and

concurrent observation techniques.

3.9 Data Analysis Procedures

The data was analyzed using SPSS (Statistical Package for the Social Sciences, version
23.00) software. Before analysis, the acquired data was purified to identify and rectify any
flaws or inconsistencies in the dataset following data coding and entry. This phase was
crucial for ensuring the accuracy of the data and results. The data analysis began by
detecting the similarities between qualitative and quantitative data. Relevant material was
divided into phrases or sentences, each conveying a unique thought. Responses to closed-

ended questions were methodically coded and classified.

Frequency counts and percentages of replies were calculated to offer a concise summary of
the participants and to highlight the predominant trends in the analyzed subjects. Qualitative
data underwent rigorous processing to achieve the research objectives.  Following the
descriptive study, quantitative data were presented through charts and tables, including
frequencies, percentages, averages, and standard deviations. Inferential analysis was
performed using Statistical Software for the Social Sciences (SPSS 23). Table 3.3 outlines the

characteristics of data analysis methodologies.
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Table 3.3: Data Analysis Procedures

Research Objective  Independent Dependent Quantitative Qualitative
Variable Variable Data Analysis Analysis
To determine the e Promotion of e Academic e Descriptive e Content
influence of teachers’ Performance statistics analysis
promoting teachers’ professional (frequency,
professional development percentage,
development on mean,
students’  academic standard
performance deviation)
To examine how e Principals’ e Academic e Descriptive e Content
promoting promotion  of Performance statistics analysis
collaborative collaborative (frequency,
practices influences .
students’  academic practices percentage,
performance mean,
standard
deviation)
To establish  the e Principals’ e Academic e Descriptive e Content
influence of communicatio Performance statistics analysis
communicating n of school (frequency,
school goals on goals percentage,
students’  academic mean,
performance standard
deviation)
o T-tests
To evaluate the e Supervision of e Academic e Descriptive e Content
influence of teaching Performance statistics analysis
supervision of (frequency,
teaching on students’ percentage,
academic mean,
performance standard
deviation)
e Pearson
product-
moment
correlation

3.10 Ethical Considerations

The scope of the study and participant expectations were explained in terms of ethics. In

addition to the research permit, each principal of the schools to be visited received a letter
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outlining the goal of the study and guaranteeing respondents of their privacy during the
research procedure. Additionally, participants were instructed to maintain confidentiality
regarding their identities and the schools they are associated with. The research tools were

administered only after participants provided informed consent.

3.10.1 Confidentiality and Privacy

Respondents were guaranteed by the investigator that their private details would not be shared
with anybody else. The respondent was informed that the provided details would only be
utilized for the indicated intentions and would not be disclosed to anyone else. The researcher
explained to the respondents how they were selected for research and why their participation

was necessary.

3.10.2 Anonymity

In this situation, the researcher comforted the respondent and assured them that their identity
would not be revealed. Furthermore, no written or other forms of contact included any

identifying information about the individual or organization.

3.10.3 Informed Consent

The investigator explained the study’s purpose and aims to the responders. To guarantee that
the participants were willing to participate, the investigator outlined the procedure of data

collecting.

3.10.4 Access to the site

The researcher obtained written consent from the Department of Educational Management and
Curriculum Studies at Mount Kenya University and the National Commission for Science,
Technology, and Innovation (NACOSTI). Approval was secured from the County Director of
Education and the Machakos County Commissioner to visit the specified schools for data

collection. Data collection was subsequently conducted at the chosen schools. Furthermore,
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authorization was requested and approved by the sub-county director overseeing schools in the
pertinent sub-county. The selected public secondary schools were approached to convey the
study's purpose and solicit their participation. A meeting defined the research aims and

objectives, and permission for data collection was sought from the school principals.

3.10.5 Mien and decorum

Ethical considerations were observed by the researcher, and he was professional and courteous
in his handling of the study participants. He introduced himself and clearly outlined the goal
of the study and expectancies from the participants. Formal consent was sought and attained to
ensure respondents were knowledgeable on their rights and privacy. Prolific regard to culture
was caught, and the researcher ensured that he dressed appropriately and also behaved
appropriately when interacting with participants of the study. He also provided structures for
constant communication and involvement of principals and stakeholders in the research

occasions.

3.10.6 Storage of Data Collected

The unprocessed information obtained was saved in a space where it could be easily accessed
in future. Once the analyses were completed the archives of the hard copy were burned on CDs

and flash drives while soft copies were filed.
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CHAPTER FOUR
RESEARCH FINDINGS AND DISCUSSIONS

4.0 Introduction

This chapter delineates the findings and comments of a study examining the influence of
instructional leadership styles utilized by principals on academic performance in public
secondary schools within Athi River Sub-County, Machakos County, Kenya. The research
was directed by specific objectives: to evaluate the effect of improving teachers’ professional
development on students’ academic performance, to examine the influence of promoting
collaborative practices on students’ academic performance, to ascertain the impact of defining
school goals on students’ academic performance, and to analyze the effect of teaching
supervision on students’ academic performance in public secondary schools in Athi River Sub-

County.

The study's findings were conveyed via figures, text, and tables, consistent with the objectives
and assumptions. Thematic analysis was conducted on qualitative data, while quantitative
data were analyzed using percentages, means, Pearson product-moment correlation coefficient,
and p-value approaches. Six segments were derived from the findings detailed in Chapter
Four. Section 1 included essential and demographic data. Section two focused on the subject
of professional development for educators. Section 3 examined collaborative methodologies.
Section Four examined the dissemination of school objectives, Section Five concentrated on
classroom oversight, and Section Six presented findings on the mean scores of KCSE

performance.

Quantitative data were analyzed using descriptive statistics (means and percentages) and

inferential statistics, employing Pearson’s Product-Moment Correlation Coefficient, with a
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significance threshold established at 0.05. The investigation employed SPSS Version 23, with

results presented as bar graphs and frequency distribution tables.

4.1 Instruments Return Rates

The instrument return rate is the percentage of research instruments returned after being
distributed to respondents. Participants in this study were administered questionnaires and
interview techniques. The response rate for questionnaires distributed to principals was

88.88%, whilst for teachers it was 80.46% (see to Table 4.1).

Table 4.1: Questionnaires Return Rates

Respondents Numbers of The number of Return rate %
questionnaires guestionnaires returned
Administrated
Principals 9 8 88.88%
Teachers 87 70 80.46%

Source: Field Data (2023)

The research utilized multiple tactics to optimize the response rate of the distributed
instruments; yet, certain respondents chose not to participate. The explanations provided for
their absence during data collection included illness, meetings, and familial obligations.
Nevertheless, the return rate fell within the targeted range of 70-100%, as defined by Mugenda

& Mugenda (2003), signifying sufficient levels of engagement.

4.2 Social Demographic Characteristics of the Respondents

The inclusion of social demographic characteristics about the principals and teachers in the
target population held substantial significance within this study. The researcher recognized the
value of this data in providing insights into the demographic profiles of principals and teachers
in the sub-county. These findings were critical in understanding how respondents’ social

demographic factors interacted with their influence on their academic performance. Gender,
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age, academic and professional degrees, teaching experience, and professional work experience

were all examined in this study

4.2.1 Teachers’ Demographic Characteristics

The teacher's role in the teaching and learning process, particularly at the secondary level and
across several educational tiers, is profoundly crucial. Educators are responsible for critical
tasks such as lesson planning, organizing instructional materials, employing diverse teaching
methods, assessing student understanding, and managing classroom time effectively (Bakhda,
2004). Thus, achieving positive student learning outcomes in the KCSE examinations largely
relies on the active involvement of educators. This research examines the attributes of public
secondary school teachers in Athi River Sub-County, Machakos District. ~The evaluated
teacher attributes include gender, age, educational qualifications, teaching experience, and

tenure at the current school.

4.2.2 Principals and Teachers’ Gender Distribution

This study was essential as it provided insights into the gender representation of educators and
administrators in public secondary schools in the Athi River Sub-county. Table 4.2 presents

the facts through frequencies and percentages.

Table 4.2: Principals and Teachers’ Gender Distribution

Gender Principals Percentages Teachers Percentages
Male 5 62.50% 37 52.86%
Female 3 37.50% 33 47.14%
Total 8 100% 70 100%

Source: Field Data (2023)

According to Table 4.2, there were 2 more male principals in the Athi River sub-county, or
62.50%, than there were female principals, or 37.50%. Likewise, in public secondary schools
in the Athi River sub-county, there were more male teachers than female teachers. In particular,

33 (47.14%) and 37 (52.86%) of the teaching staff were women. This suggests that there are
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more male educators in the area. The gender disparity may reflect larger systemic inequalities
in hiring, promotion, and retention of female teachers. Addressing the imbalance could improve
gender equity in employment opportunities and enhance diversity in school leadership. This
observation satisfies the necessary threshold for leadership positions in Kenyan government
offices by adhering to the third gender criterion. Building on findings by Garba (2010), who
found that male educators might have a propensity for assertiveness and decisive decision-

making, which could influence their career goals and employment outcomes.

4.2.3 Distribution of Teachers and Principals by Age

The researcher sought to analyze the age distribution of instructors at public secondary schools
in the Athi River sub-county. This study aimed to ascertain whether disparities in responses
regarding principals' management strategies and students' academic achievement existed based

on the respondents' age.

Table 4.3: Distribution of Principals and Teachers by Age

Age bracket Principal frequency  Percentage Teacher frequency Percentage

Below 24 0 0.00% 1 1.43%
years

25-30 years 0 0.00% 6 8.57%
31-35 years 1 12.50% 12 17.14%
36-40 years 1 12.50% 12 17.14%
41-45 years 1 12.50% 16 22.86%
46-50 years 2 25.00% 14 20.00%
Above 50 3 37.50% 9 12.86%
years

Source: Field Data (2023)
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The results presented in Table 4.3 demonstrate that the percentage of principals rises with
advancing age. Specifically, 5 (62.50%) of the principals are aged over 45 years. This trend
suggests that taking on the role of a principal in a public secondary school within the Athi River
sub-county typically requires considerable teaching experience and, consequently, the
expertise needed to effectively manage a school. This finding aligns with Boxall’s (2006)
research, which suggests that age influences the precision and vigor with which tasks are

performed (Kasivu, 2015).

Similarly, the age of teachers emerged as a factor potentially influencing their performance in
the current study. The findings indicated a varied distribution of teachers’ ages in secondary
schools within the sub-county. Specifically, the study revealed that 1 (1.43%) teacher was
Below the age of 24, 6 (8.57%) were from 25 and 30 years old, 12 (17.14%) were between 31
and 35 years old, 12 (17.14%) were within 36 and 40 years old, and 16 (22.86%) were between
41 and 45 years old, demonstrating an upward trend. In contrast, 14 (20%) were between the
ages of 46 and 50, and 9 (12.86%) aged 51 and older, indicating a declining tendency. With 16
(22.86%) teachers in the 41-45 age range - the largest group - it appears that teaching at
Machakos County’s public secondary schools demands maturity and experience. Regarding
Boxall (2006), changing age, life experiences, and professional development can influence
perceptions, thinking patterns, and reasoning processes. This underscores the influence of age
on teachers’ performance, hinting that other factors beyond age may contribute to variations in

students’ academic performances.

4.2.4 Distribution of Principals and Teachers by Professional Academic Qualifications

Academic education in this context refers to the highest level of education attained by a teacher,
such as a degree in Education, Bachelor of Education, Master of Education, and so on.
According to DuFour (2002), education enhances an individual’s capacity, application, and

conceptualization of skills. Taking this into account, this study aimed to ascertain the
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educational qualifications of teachers in public secondary schools in the Athi River sub-county,

Kenya.

Table 4.4: Principals and Teachers by Professional Academic Qualifications

Academic qualification  Principals frequency Percentages Teachers Frequency Percentages

PhD 0 0% 0 0%
Master’s Degree 5 62.5% 21 30%
Bachelor’s degree 3 37.5% 40 57.14%
Diploma in Education 0 0% 9 12.86%
Total 8 100% 70 100%

Source: Field Data (2023)

Table 4.4 indicates that five of the principals (62.5%) have a Master’s degree while
three(37.5%) have a bachelor’s degree. The study established that the principals with
bachelor’s degrees are going formaster’sdegrees.This indicates adherence to the Teachers’
Service Commission of Kenya’s (TSC) stipulated requirement of a minimum degree
qualification for school leadership. Notably, the research revealed a trend among principals
with bachelor’s degrees pursuing master’s degrees, showcasing alignment with the TSC’s
Teacher Professional Development Policy.

The majority of teachers, as evidenced by 40 (57.14%) of the participants in this study, hold a
Bachelor of Education (B.Ed.) degree. Additionally, nine (12.86%) teachers possess a degree
in education, while 21 (30%) have obtained a master’s degree (M.Ed.) in education. It was
observed that all respondents met the necessary qualifications to teach in public secondary
schools, as mandated by the faculty committee, thereby ensuring a reliable assessment of
principals’ instructional management practices in each school. This underscores the advantage
of having teachers with strong academic and professional backgrounds, placing them in a

favorable position to enhance students’ academic performance.
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Furthermore, the majority of teachers possess the fundamental qualification of a bachelor’s
degree, as stipulated by the Teacher Service Commission for Secondary School Educators.
Therefore, it can be inferred that teachers’ academic qualifications are unlikely to be the
primary factor contributing to any decline in KCSE performance, as all public secondary

schools in Athi River sub-county adhere to the required standards.

4.2.5 Distribution of principals and teachers by Teaching and leadership experiences

The researcher also examined the teaching experiences of teachers, which emerged as a crucial

factor in this study. The findings regarding this aspect are summarized in Table 4.5.

Table 4.5: Principals and Teachers by Teaching and Leadership Experiences

Academic Principal”  Percent Principal  Percent Teachers”  Percent
qualification teaching leadership teaching
experience experience experience
frequency frequency Frequency
Below 10 0.00% 0 0.00% 2 2.85%
year
2-5 years 0 0.00% 1 1250% 8 11.43%
6-10years 0 0.00% 4 50.00% 17 24.29%
11-15years 2 25% 2 25.00% 19 27.14%
16-20 years 2 25% 1 1250% 14 20%
Above 20 4 50% 0 0.00% 10 14.29%
years
Total 8 100% 8 100% 70 100%

Source: Field Data (2023)

The study results, as presented in Table 4.5, highlighted that all principals possessed extensive
teaching experience, with none having less than 10 years of teaching background. Specifically,
2 principals (25%) had 11 to 15 years of teaching experience, another 2 (25%) had 16 to 20
years, and 4 (50%) had over 20 years of teaching experience, indicating sufficient tenure in the

education sector. Regarding their leadership experience as school principals in Athi River sub-
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county, 1 (12.5%) had served for 0 to 5 years, 4 (50%) for 6 to 10 years, 2 (25%) for 11 to 15
years, and 1 (12.5%) for 16 to 20 years.

It is important to note that all principals included in the study have worked at the same school
for more than 5 years during the study period, assuring their participation to and ownership of
KCSE outcomes during the defined timeframe. Furthermore, a sizable majority of principals
(87.5%) had more than six years of leadership experience, indicating the necessary degree of
teaching experience for obtaining a principal post in public secondary schools in the Athi River
subcounty.

Additionally, among the teachers, 19 (27.14%) had 11-15 years of teaching experience,
followed by 17 (24.29%) with 6-10 years, 14 (20%) with 16-20 years, 10 (14.29%) with over
20 years, and 8 (11.43%) with 2-5 years. Only 2 (2.85%) teachers had less than a year of
teaching experience. These findings indicate a high level of experience among teachers in the
county, with 60 (85.71%) having over six years of teaching experience, which is considered
adequate for acquiring the necessary skills, knowledge, and attitudes for effective teaching and

performance in examinations.

4.2.6 Distribution of Teachers by Length of Stay in the same School

The study also tried to determine how long teachers had been teaching at the secondary school
level. Teachers were asked to identify the length of their time at their current school. The data
is summarized in Table 4.6. While years of teaching experience provide insights into an
educator’s overall professional growth, length of stay in the same school is crucial for
understanding: Teachers who have served in the same school for an extended period
understand the school’s culture, policies, student needs, and challenges better than those who
have frequently changed institutions. This stability can influence student performance, teacher
motivation, and overall school effectiveness. Examining how long teachers stay in the same

school helps assess retention and turnover rates within the sub-county. High turnover may
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indicate workplace dissatisfaction, poor leadership, or lack of career growth opportunities,
which could negatively impact academic performance.

Schools with long-serving teachers may have stronger professional networks, better
collaboration, and well-established instructional strategies, leading to improved student
outcomes. Conversely, frequent teacher transfers may disrupt continuity in curriculum delivery,
mentorship programs, and student-teacher relationships. Experienced teachers who stay in the
same school may influence policy implementation, mentorship of younger teachers, and the
adoption of new teaching methodologies. Their leadership within subject departments and

professional learning communities can contribute to school-wide academic improvement.

Table 4.6: Principals and Teachers by Length of Stay in the Same School

Number of years Principals  Percent Teachers Percent
frequency Frequency

1-5 years 5 62.5% 16 22.86%
6-10 years 3 37.7% 23 32.86%
11-15 years 0 0% 13 18.57%
16-20 years 0 0% 11 15.71%
Above 20 years 0 0% 7 10%
Total 8 100% 70 100%

Source: Field Data (2023)

Table 4.6 indicated that the majority of principals, 5 (62.5%), had held administrative positions
in their respective schools for a duration of 1-5 years. Three principals (37.7%) possessed an

administrative tenure of 6 to 10 years at the same institution.

In public secondary schools within the Athi River sub-county, the predominant number of

teachers, 23 (32.86%), had tenure of 6-10 years. Furthermore, 16 instructors (22.86%)
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possessed 1-5 years of teaching experience at the same institution, while 13 educators (18.57%)
had 11-15 years of experience. Additionally, 11 instructors (15.71%) possessed 16-20 years
of teaching experience at the same secondary school, and 7 teachers (10%) had been employed
at the institution for over twenty years. The survey revealed that 54 teachers (77.14%) had
over five years of tenure at their current school, enabling them to provide genuine and reliable

insights regarding their administrators' instructional leadership approaches.

4.2.7 KCSE Results for Public Secondary Schools in Athi-River Sub-county.
The study aimed to analyze the KCSE results of the sub-county throughout many years. The

objective was to compare and correlate instructional leadership practices with KCSE outcomes,
assessing the extent to which principals' instructional leadership practices impacted the
academic achievement of pupils in public secondary schools within the Athi River sub-county.
The principals were required to deliver the performance outcomes of the Kenya Certificate of
Secondary Education tests performed within the designated timeframe. The material in Table

4.7 is analyzed and explained in detail.

Table 4.7: Athi River Sub-County KCSE Performance (2017-2022) in Public Schools

Year A. A- B+ B. B- C+ C. C- D+ D. D- E Mean

2022 0 1 2 6 20 51 98 174 223 291 331 49 3.52

2021 0 3 1 7 18 44 80 176 176 262 241 61 361

2019 0 1 1 8 20 40 76 150 201 199 234 56 3.78

2018 0 0 1 9 18 24 44 74 112 188 176 33 3.40

2017 0 5 15 39 54 84 108 159 245 372 485 101 2.07

Average 0 2 4 14 26 49 81 147 191 262 293 60 3.28

Source: Field Data (2023)
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Table 4. 7 affords a clear percentage conomic analysis of the public schools within Athi River
Sub-County, Machakos County in the years, 2017 to 2022 in a bid to establish the KCSE
performance. Analyzing the table based on the average score, it was Possible to note a tendency
towards the decrease of the Mean Grade, which indicate the schools’ ability to deliver a quality

education.

In 2017, there are ‘Positive Observation as some letters appeared in grades A,B,and C But still
F and E grades dominate the column Though the average score registered was 2. 07 for that
year. This initial mean has brought out the challenge environment that a learner within the sub-
county gravitates into. Moving on into 2018, the proportional distribution of grades of the
tested vehicles remained in the same tendency as before the latest variations of A and B grades
but already with the ample representation of C, D, and E grades. For 2018 the mean score of
the year also rise and reached the figure of 3 as it has been scanned above. 40. Overall, there
was a general improvement in the performance of the district sub-county, but it continued to

struggle academically in terms of challenges in improving on the district sub-county.

There was a marginal reduction in the rates of grades D and E as reported for the previous year
and a concurrent trend in an improvement in grades. The mean score that year is richer and
stands on the positive side. Thus, putting aside the issue of progress in the educational realm at
all levels, the sub-county faced the challenge of maintaining high academic performance
among students. By the year 2021, while pockets of improvement emerged in the form of
increased A and A- grades, the distribution of lower grades like D and E remained prominent.
The mean score for the year dropped to 3.61.The most recent data, reflecting the year 2022,
conveyed a mixed narrative. The increased presence of A, A-, and B+ grades signalled
improvement, yet the continued occurrence of D and E grades underscored ongoing challenges.

There was however a decrease of the mean score by 0.09 compared to the previous year.
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4.3 Promotion of Staff Professional Development and Academic Performance

The major purpose of this study was to assess the influence of improving teachers’ professional
development on student performance in public secondary schools in the Athi River sub-county
of Kenya. Figure 4.1 displays principals’ comments about the extent to which staff professional
development influences student performance in various schools. Among the principals
surveyed, 5 (62.5%) indicated that staff professional development greatly influences academic
performance, while 2 (25%) agreed to a moderate extent, and one (12.50%) responded to a

lesser extent.

70.007

Rate of agreement on staff professional
development (%)

Great extent Moderate extent Less extent

Figure 4.1: Extent to which staff professional development influences student
performance

Source: Field Data (2023)

The research distributed comments to both principals and teachers, soliciting feedback on the

influence of staff professional development on student performance, as shown in Tables 4.8,
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4.9, and 4.10. Respondents were prompted to evaluate their ideas on the following scale: SA =
Strongly Agree, A = Agree, D = Disagree, and SD = Strongly Disagree. Table 4.8 summarizes

the outcomes for principals.

Table 4.8: Principals on Staff Professional Development and academic Performance

Statement SD D A SA
F % F % F % F %

| prioritize the inclusion of funds 0 O 0 0 4 50 4 50
dedicated to  staff  professional

development within the school’s annual

budget allocation.

| actively motivate and support teachers 0 0 0 0 2 25 6 75
in participating in courses to elevate their
professional skills

| strategically organize workshops and 0 O 0 0 2 25 6 75
internal training sessions, aligning them
with teachers’ instructional requirements.

I spearhead school-wide  staff 1 125 1 125 2 25 4 50
development initiatives aimed at
enhancing classroom practices.

| foster a culture where Heads of 0 O 1 125 1 125 6 75
Departments (HODSs) regularly engage in

meetings with teachers, sharing insights

and knowledge gained from attended

courses to enrich classroom teaching.

Source: Field Data (2023)

The first statement focused on whether principals allocate funds for staff professional
development in the school’s annual budget. Results revealed that 4 (50%) of principals strongly
agreed, while the remaining 4 (50%) simply agreed; none of the principals expressed
disagreement. Another query pertained to whether principals motivate teachers to partake in
courses for their professional growth. A significant majority of 6 (75%) of principals strongly
agreed, with 2 (25%) agreeing and none registering disagreement.

In terms of arranging workshops and internal training to cater to teachers’ instructional

requirements, 6 (75%) of principals strongly agreed, and another 2 (25%) concurred; none of
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the principals disagreed. The outcomes presented in Table 4.19 illustrated that 4 of the
principals (50%) held a strong agreement regarding the implementation of staff development
programs to enhance classroom practices. Additionally, 2 (25%) agreed, 1 (12.5%) disagreed,
and a corresponding 1 (12.5%) strongly disagreed with this statement.Regarding the
involvement of Heads of Departments (HODs) in sharing course-derived insights with teachers
to enhance classroom teaching, 6 (75%) of principals strongly agreed, while 1 (12.5%) agreed
and another 1 (12.5%) disagreed with the notion.

The qualitative phase of the study delved into the experiences of educators concerning their
involvement in Professional Development (PD) courses within the preceding six years. Out of
the pool of respondents, a subset of teachers - three in total - indicated that they had not
participated in any PD courses over the stipulated four-year timeframe. Four teachers had
undertaken a solitary PD course, signifying a modest effort towards enhancing their
pedagogical prowess. A more substantial group of 18 teachers had partaken in two PD courses,
reflecting a greater commitment to continuous professional development. Seventeen teachers
expressed further dedication by participating in three PD courses, while an even more
substantial contingent of 28 teachers had immersed themselves in the deep waters of

professional growth, attending four PD courses over the six years.

Moreover, when queried about the tangible influence of the Professional Development program
on their instructional methods, teachers’ responses echoed a broad spectrum of perceptions.
Within this realm, it was discerned thatA mere two teachers held the perspective of Strongly
Disagree, seemingly indicating a lack of alignment between their experiences and the intended
benefits of the PD initiatives.Ten teachers leaned towards disagreeing, showcasing a sentiment
that suggested a modest disparity between the content of the PD program and its practical
applicability.Conversely, a more significant cohort of 28 teachers signalled their acceptance of

the program’s efficacy through the Agree category, attesting to the congruence between the
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provided PD content and their instructional enhancements.A remarkable 30 teachers,
constituting a substantial majority, proclaimed their resolute alignment with the Professional
Development program’s transformative influence by endorsing the Strongly Agree stance. This
profound endorsement indicated a profound synergy between the content of the PD

interventions and the tangible improvements in their pedagogical methods.

Furthermore, the study extended its inquiry to encompass teachers’ appraisals of students’
academic performance within the context of their engagement with professional development
opportunities. The teachers’ subjective evaluations were categorized into distinct grades of
improvement: sixteachers conceded that they had observed little to no improvement in students’
academic performance, offering a note of caution regarding the transformative potential of the

PD initiatives.

A group of 14 teachers recognized a moderate degree of advancement, categorizing it as “Little
improvement,” which could be interpreted as a cautious optimism about the program’s
influence on student outcomes.Twenty-two teachers perceived an “Average improvement,”
indicating a discernible yet balanced enhancement in students’academic performances
attributable to their participation in professional development endeavours.Intriguingly, 28
teachers asserted that their investment in professional development had yielded a substantive
and noteworthy influence, signifying “High improvement” in students’ academic performance

- a testament to the perceived potency of the program.

Similarly, while investigating the influence of principals support for staff professional
development on student performance, teachers were invited to give their thoughts. They were
asked to score their comments on a four-point Likert scale: SA = Strongly Agree, A = Agree,

D = Disagree, and SD = Strongly Disagree. Table 4.9 provides details.
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Table 4.9: Teachers Responses on Staff Professional Development

Statement SD D A SA

F % F % F % F %
The principal prioritizes the inclusion of 8 11.43 11 157219 27.14 32 4571
funds dedicated to staff professional
development within the school’s annual
budget allocation.
The principal actively motivates and 4 571 1 143 27 3857 38 54.29
supports teachers in participating in
courses to elevate their professional skills

The principal strategically organizes 2 286 5 714 25 3571 38 54.29
workshops and internal training sessions,

aligning them with teachers’ instructional

requirements.

The principal spearheads school-wide 0 0 0 O 16 2286 54 77.14
staff development initiatives aimed at

enhancing classroom practices.

The principal fosters a culture where 4 571 5 714 22 3143 39 5572
Heads of Departments (HODs) regularly

engage in meetings with teachers, sharing

insights and knowledge gained from

attended courses to enrich classroom

teaching.

Source: Field Data (2023)

To assess if principals allocate funds for staff professional development in the annual school
budget, 32 teachers (45.71%) strongly agreed, 19 (27.14%) agreed, 11 (15.72%) disagreed, and
8 (11.43%) strongly disagreed. A significant proportion of 38 teachers (54.29%) confirmed
that principals encourage them to attend courses for enhanced professionalism, with 27

(38.57%) agreeing, 1 (1.43%) disagreeing, and 4 (5.71%) strongly disagreeing.

Regarding principals’ organization of workshops and internal training to address teachers’
instructional needs, 38 teachers (54.29%) strongly agreed, 25 (35.71%) agreed, 5 (7.14%)
disagreed, and 2 (2.86%) strongly disagreed. Table 4.20 indicates that 54 teachers (77.14%)
strongly agreed that principals implement staff development programs to enhance classroom

practices, while 16 (22.86%) agreed, and none disagreed or strongly disagreed. To determine
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whether principals ensure Heads of Departments (HODs) hold meetings to share insights from

attended courses for improved classroom teaching, 39 teachers (55.72%) strongly agreed, 22

(31.43%) agreed, 5 (7.14%) disagreed, and 4 (5.71%) strongly disagreed. To assess the overall

influence of principals’ encouragement of staff professional development on student

performance, the researcher averaged responses from both principals and teachers categorized

as SA = Strongly Agreed and A = Agree for this purpose.

Table 4.10: Principals’ and Teachers’ Responses on Staff Professional Development

Statement Principals Teachers
A SA A SA
F % F % F % F %
The principal prioritizes the inclusion 4 50 4 50 19 27.14 32 4571
of funds dedicated to staff professional
development within the school’s
annual budget allocation.
The principal actively motivates and 2 25 6 75 27 38.57 38 54.29
supports teachers in participating in
courses to elevate their professional
skills
The principal strategically organizes 2 25 6 75 25 35.71 38 54.29
workshops and internal training
sessions, aligning them with teachers’
instructional requirements.
The principal spearheads school-wide 2 25 4 50 16 22.86 54 77.14
staff development initiatives aimed at
enhancing classroom practices.
The principal fosters a culture where 1 125 6 75 22 31.43 39 55.72

Heads of Departments (HODs)
regularly engage in meetings with
teachers, sharing insights and
knowledge gained from attended
courses to enrich classroom teaching.

Source: Field Data (2023)
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The analysis revealed a strong agreement among 4 (50%) principals and 32 (47.71%) teachers
regarding this allocation, suggesting a prioritization of staff professional development within
Athi River’s public secondary schools. This is in line with Yusuf, Muhammed, and Kazeem’s
(2014) assertion that school leaders should adapt their leadership styles to improve school
situations. Principals in the Athi River sub-county have demonstrated their commitment to

enhancing staff professional development by allocating budgetary resources accordingly.

Furthermore, the study investigated whether principals encouraged teachers to participate in
courses aimed at enhancing their professionalism and competencies. Impressively, 6 (75%) of
principals and 38 (54.29%) of teachers strongly endorsed this initiative. This indicates a
widespread acceptance of teacher professional development programs within public secondary
schools in the Athi River sub-county, with the Teachers Service Commission (TSC) leading
some of these initiatives. However, there’s resistance from teachers who have to bear the

training costs.

By depending on the response of principals whether or not they organized workshops and
internal training session in instructional needs of teachers, it elicited nod of agreement from 6
(75%) principals and 38 (54. 29%) teachers for this statement. From this, we find that; the
principals of public high schools in Athi River organize workshops and training for the purpose
of getting teachers equipped with the right skills and strategies required to improve the
performance of the learners. This also echoes with the TSC on the aggressive teacher
development recommended in its advocacy as well as according to the study done by Melisa
and Kaylan that recommended professional development of the teachers in order to have the

best out of the learners by SMASSE project report (2007).

Among all pieces of information that were obtained during the interview, Principal A

mentioned the following:,
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“As for the investment of teachers, it is stated that this investment is made through
enhancing the teaching quality by the means of improving academic performance in
our schools. To ensure we give teachers the opportunity for continuous learning and
professional development in their carrier so they can improve on their teaching skills

which are integral in helping children improve in academics is essential.”

Additionally, the study assessed the implementation of staff development programs by
principals to enhance teacher performance. Notably, 4 (50%) of principals and 54 (77.14%) of
teachers strongly agreed with this statement, indicating widespread support for the concept of
staff professional development. This is consistent with the views of Marzano, Waters, and
McNulty (2005), who view principals as key drivers of staff professional development. The
successful implementation of these programs could be attributed to the TSC’s policies guiding

curriculum implementation, which identify and address professional gaps.

The study delved into whether principals ensured that Heads of Departments held meetings
with teachers to share insights from attended courses for improved classroom teaching. Six
(75.0%) principals and 39 (55.72%) of teachers strongly endorsed this approach. This echoes
the importance of departmental meetings as highlighted by Wamulla (2013), where teachers
collaborate to enhance syllabus coverage and teaching methodologies, aligning with the

school’s goals.

In conclusion, the majority of principals in public secondary schools within the Athi River sub-
county actively promote staff professional development to enhance academic performance.
This finding highlights the crucial role principals play in fostering a culture of continuous

improvement.

The null hypothesis (HO1) examined in this study was:
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HO1. There is no statistically significant link between principals’ promotion of staff
professional development and students’ academic performance in public secondary schools in
the Athi River sub-county of Kenya. To determine whether there was a link between principals’
promotion of staff professional development and students’ academic performance, a simple
regression analysis was performed with the average scores reported by both principals and
teachers, as well as the average school mean score for the study period. This study yielded a
correlation coefficient (r), which represents the strength and direction of the association. The

results of this investigation are summarized in Table 4.11.

Table 4.11: Promotion of Staff Professional Development and Academic Performance

Model Academic Performance.
Residual
Principals’ promotion of staff professional | Person correlation coefficient(r)=0.59
development on students’ Academic | Person Chi test sig(2-tailed)
performance. ~ 0.01

N 10

Significant at the 0.05%level (2-tailed) df =1

Source: Field Data (2023)

a)  Independent variable: Principals’ promotion of staff professional development.

b)  Dependent variable: academic Performance.

Table 4.11 shows a correlation coefficient (r) of 0.59 for principals who promote staff
professional development, demonstrating a significant positive link with academic
performance. Principals’ encouragement of staff professional development was highly
significant with a P-value of 0.01, which is less than the usual alpha of 0.05. This underscores
a substantial influence of principals’ efforts in enhancing students’ academic performance

through staff professional development.
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Principals were instrumental in organizing workshops, facilitating training sessions, promoting
collaborative teaching, and adhering to guidelines established by the TSC. These findings are
consistent with studies by scholars such as Melisa and Kailan (2015), Yusuf, Mohamed, and
Kazeemi (2014), and Wamulla (2013). However, they contrast with observations from Wahab,
Mehidah, Abdulla, and Kanesan (2007), who suggested that instructional leadership practices

may vary depending on contextual factors.

4.4 Promotion of Collaborative Practices and Academic Performance

The second goal was to analyze the influence of principals’ collaborative practices on student
academic performance in public secondary schools. A five-item Likert Scale was used to assess
how principals carried out their responsibilities. Respondents were asked to select one response
each question from the following options: strongly disagree (1), disagree (2), agree (3), or

strongly agree (4). The results of the data analysis are reported in Table 4.12.

Table 4.12: Principal Responses on the Promotion of Collaborative Practices

Statement SD D A SA

F % F % F % F %
| elevate cooperative strategies 0 O 1 125 3 37.5 4 50
within the departments
| include teachers in the decision- 1 125 0 0 5 62.5 1 125
making procedure

| foster a shared vision, and 0 O 1 125 5 62.5 1 12.5
efficient teams, and cultivate
dedication

| establish diverse measures to 1 125 1 125 3 37.5 3 37.5
ensure a cohesive working rapport

| facilitate teacher networking and0 0 2 25 4 50 2 25
connections to foster cooperation

Source: Field Data (2023)

In response to the statement on elevating cooperative strategies within departments, none of
the principals expressed strong disagreement, indicating a unanimous consensus that they play

a role in promoting cooperative strategies within their respective departments. Interestingly,
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three (37.5%) principals agreed, recognizing the importance of their efforts in elevating
collaboration. One (12.5%) of the principals however disagreed with the statement. The most
prominent endorsement comes from an impressive 4 (50%) of principals who strongly agreed,

underscoring the pivotal role they perceive in promoting collaborative strategies.

Principals’ responses on including teachers in the decision-making process reveal a mix of
perspectives regarding their inclusivity in decision-making processes. One (12.5%) principal
expressed strong disagreement, indicating some level of divergence in viewpoints. On the other
hand, 5(62.5%) of principals agreed that they involve teachers in decision-making, signifying
a majority recognition of their efforts. Conversely, one of the principals (12.5%) expressed
strong agreement, suggesting that while inclusion is acknowledged, it might not be universally

perceived as highly effective.

Principals’ perceptions about their role in fostering a shared vision, efficient teams, and
dedication are consistent in that none of them strongly disagreed with this notion. Five (62.5%)
principals agreed, recognizing their influence in cultivating these qualities within their
institutions. Similarly, 1 (12.5%) expressed stronger agreement, indicating a heightened belief
in their role. However, it’s important to note that 1 (12.5%) of the principals expressed

disagreement, suggesting that not all principals view this role as equally influencive.

Responses to the statement on establishing diverse measures to ensure a cohesive working
rapport reflect some variation in principals’ views regarding their efforts to establish cohesion
among teachers. One (12.5%) principal strongly disagreed, indicating a degree of discord in
perceptions. Another 1 (12.5%) principal agreed, acknowledging the measures taken for
cohesive working relationships. Interestingly, 3(37.5%) also agreed, suggesting that these
measures are recognized by a substantial portion of principals. An additional 3 (37.5%)

expressed stronger agreement, signifying their belief in the effectiveness of these measures.
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Principals’ perspectives on facilitating networking and connections among teachers are quite
clear in that none of them strongly disagreed with this idea. Four (50%) of the principals agreed,
acknowledging their role in fostering cooperation through networking. An additional 2 (25%)
felt even more strongly about this role, indicating a significant influence on collaborative
practices. Similarly, another 2 (25%) agreed, underscoring the importance of these interactions

in their leadership approach.

From the interviewees, Principal B highlighted that; -

“Collaborative practices among teachers foster a culture of teamwork and innovation
that directly influences student performance. Through collaborative lesson planning,
sharing best practices, and interdisciplinary projects, our educators create engaging

learning experiences that inspire our students to excel academically.”

Table 4.13: Teachers’ Responses on the Promotion of Collaborative Practices

Statement SD D A SA
F % F % F % F %
The principal elevates cooperative 0 O 5 714 8 1143 57 8142

strategies within the departments

The principal includes teachers inthe 0 0 0 O 34 4857 36 51.42
decision-making procedure

The principal fosters a shared vision, 0 O 6 857 26 3714 38 54.29
and efficient teams, and cultivates

dedication

The principal establishes diverse 3 429 7 10 23 3286 37 52.86
measures to ensure a cohesive working

rapport

The principal facilitates teacher 0 O 9 128521 30 40 57.14
networking and connections to foster

cooperation

Source: Field Data (2023)

Teachers widely view the principal as a driving force for promoting cooperation across

departments. No strong disagreements emerged, showing unanimous agreement on the
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principal’s role. Five (7.14%) disagreed, while 8 (11.43%) agreed with the statement. Most
strikingly, 57 (81.42%) strongly agreed, underscoring the principal’s effective commitment to
cooperative strategies. Teachers remarkably agree on the principal’s excellence in involving
them in decision-making. No strong disagreements or mere disagreements occurred, affirming
perceived inclusivity. 34 (48.57%) acknowledged inclusion efforts, and 36 (51.42%) strongly

agreed that the principal effectively engages educators in shaping decisions.

Teachers recognize the principal’s role in cultivating shared vision, efficiency, and dedication.
No strong disagreements emerged, with 6 (8.57%) expressing minor dissent. 26 (37.14%)
agreed, while a significant 38 (54.29%) strongly believed in the principal’s fostering of these
qualities. Teachers acknowledge the principal’s efforts to create rapport, despite some
variations. Three (4.29%) strongly disagreed, 7 (10%) disagreed, and 23 (32.86%) agreed with
cohesive measures. Thirty-seven (52.86%) strongly agreed, highlighting the principal’s

effective role in harmony.

The principal’s role in fostering teacher networking and cooperation is acknowledged. No
strong disagreements were noted. Nine (12.85%) disagreed, while 21 (30%) agreed with
networking. Most notably, 40 (57.14%) strongly agreed, underlining the principal’s significant
role in promoting collaboration. To assess the overall influence of principals’ promotion of
collaborative practices on student performance, the researcher collected responses from both
principals and teachers and calculated a consolidated average index. This study combines

responses classed as SA (Strongly Agreed) and A (Agree).
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Table 4.14: Responses on the Promotion of Collaborative Practices

Statement Principals Teachers

A SA A SA

F % F % F % F %
The principal elevates cooperative 3 375 4 50 8 1143 57 81.42

strategies within the departments

The principal includes educatorsinthe 5 625 1 125 34 48.57 36 51.42
decision-making procedure

The principal fosters a shared vision, 5 625 1 125 26 37.14 38 54.29
and efficient teams, and cultivates

dedication

The principal establishes diverse 3 375 3 375 23 32.86 37 52.86
measures to ensure a cohesive working

rapport

The principal facilitates teacher 4 50 2 25 21 30 40 57.14
networking and connections to foster

cooperation

Source: Field Data (2023)

The results indicate that a significant proportion of teachers acknowledged the influential role
of principals in fostering collaborative practices within their respective schools. In assessing
the extent to which principals enhanced collaborative approaches within different school
departments, the study revealed a strong agreement, with 4 (50%) of principals and 57
(81.42%) of teachers firmly endorsing this aspect. Similarly, the study explored teachers’
involvement in decision-making processes, finding that 6 (75%) of respondents agreed or
strongly agreed, while 36 of teachers (51.42%) strongly supported this notion. Additionally,
the study examined the creation of a shared vision, effective teamwork, and commitment-
building. Six of the principals (75%) either strongly agreed or agreed, while 64 (91.43%) of

the teachers expressed similar sentiments.

The investigation extended to the implementation of mechanisms to foster harmonious
relationships among various stakeholders. Six (75%) principals either strongly agreed or

agreed, paralleled by 60 (85.72%) teachers who strongly agreed or agreed with this approach.

71



Furthermore, the study inquired about principals’ role in promoting networking and linkages
that encourage collaborative practices. Six (75%) of principals supported this idea, while a
noteworthy 61 (87.17%0 of teachers concurred. The findings underscore the active role played
by both principals and teachers in the Athi River sub-county in promoting collaborative
practices, to improve students’ academic performance. This implies a potential correlation

between collaborative practices and students’ academic performances.

These findings are consistent with research by Watson, Partington, Gray, and Mack (2006),
who suggested that successful principalship based on cooperation was critical to academic
performance, particularly in Aboriginal and minority populations. According to this viewpoint,
principals play an important role in establishing collaborative cultures both within and outside

of the school environment, which eventually improves students’ performance.

The participation of teachers in decision-making processes was found to be beneficial, allowing
for shared ownership of plans and solutions. Collaboration serves as a vehicle for informed
individuals to contribute while engaging everyone in the decision-making process, which can
significantly influence overall learner performance. This notion resonates with Bakhda’s
(2006) stance on the importance of teamwork in schools, where committees and smaller groups
aid in investigating new strategies. In the realm of cultivating harmonious relationships among
stakeholders, a substantial number of principals and teachers agreed that mechanisms were in
place. This approach contributes to an environment of mutual respect and collaboration among

all parties involved.

The null hypothesis tested in this study was:

In the Athi River sub-county of Machakos County, there is no statistically significant
correlation between principals promoting collaborative practices and students’ performance in

school. Pearson correlation analysis was used to explore the relationship between principals
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promoting collaborative practices and the academic performance of students. The findings of

this investigation are shown in Table 4. 15.

Table 4.15: Pearson Correlation Results for Principals’ Promotion of Collaborative

Practices and students’ Academic Performance.

Correlations

Academic Promotion of
Performance collaborative
practices
academic Performance Pearson Correlation 1 817
Sig. (2-tailed) .037
N 10 10
Promotion of Pearson Correlation  .817" 1
collaborative practices Sig. (2-tailed) .037
N 10 10

**_Correlation is significant at the 0.05 level (2-tailed).

Source: Field Data (2023)

Table 4.15 revealed a correlation coefficient (r) of 0.817 for principals’ promotion of
collaborative practices, indicating a highly robust positive relationship with academic
performance. The null hypothesis was rejected, confirming a significant relationship between
principals’ promotion of collaborative practices and student performance. Furthermore, the
statistical analysis showed that the significance level of principals’ promotion of collaborative
practices was highly significant at a p-value of 0.037, which is lower than the standard alpha
of 0.05. This indicates a substantial influence of principals’ promotion of collaborative
practices on students’ academic performance. These results underscore that effective

collaborative efforts by principals contribute to enhanced academic outcomes.

Hattie’s (2009) research further supports these results, highlighting the crucial roles of both
teachers and students in enhancing teaching and learning outcomes. Hattie’s meta-analysis

underscores the importance of effective teacher-student relationships and responsibilities as
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drivers of positive change, complementing the efforts of principals in improving teaching and
learning. The significance of cultivating collaborative cultures and structures, both internally
and externally, is emphasized, ultimately strengthening the school’s effectiveness and
students’performances.

4.5 Communication of school goals and students’ academic performance

The study sought the principals’ opinions on the extent to which communication of school

goals influenced academic performance. The results are presented in Table 4.16.

Table 4.16: Principals’ Responses on the communication of school goals and Academic

Performance

Statement SD D A SA

F % F % % F %
| orchestrate school programs with the intentof 0. 0 0 0O 1 125 7 875
accomplishing established objectives.

n

(@)
o
(@)
w

| engage stakeholders in defining targets and 0 375 7 625
objectives for the school.
| elucidate school curriculum programs tothe 0 0 1 1252 25 5 625

teaching staff.

| communicate the school’s vision and mission 0 0 1 125 1 125 6 75
to both students and teachers.

| collaboratively create a comprehensive school 0 0 1 1252 25 5 625
work plan in consultation with various
stakeholders.

Source: Field Data (2023)

Table 4.16 presents the responses of principals regarding the communication of school goals
and their influence on academic performance. For the statement “I orchestrate school programs
with the intent of accomplishing established objectives,”7 (87.5%) principals strongly agreed
while 1 (12.5%) agreed, highlighting their commitment to implementing programs that align
with set objectives. Additionally, none of the principals expressed disagreement or slight

disagreement, indicating a high consensus on this role.
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Similarly, in response to the the statement,“l engage stakeholders in defining targets and
objectives for the school,”5(62.5%) principals strongly agreed while 3 (37.5%) agreed,
showcasing their involvement of stakeholders in shaping the school’s goals. No principals
expressed disagreement or slight disagreement, reinforcing the importance of collaborative
goal-setting.In relation to “I elucidate school curriculum programs to the teaching staff,”2 (25%)
of principals agreed, indicating their efforts to clarify curriculum programs for teachers.
Additionally, 5 (62.5%) of principals expressed stronger agreement, demonstrating a

substantial recognition of their role in this aspect of communication.

Regarding the statement “I communicate the school’s vision and mission to both students and
teachers,”6 (75%) of principals strongly agreed, while 1 (12.5%) agreed, underlining their
dedication to conveying the institution’s vision and mission. Only 1(12.5%) principal
expressed disagreement, implying a general alignment in their communication practices.Lastly,
for the statement ““I collaboratively create a comprehensive school work plan in consultation
with various stakeholders,”2 (25%) of principals agreed, suggesting their collaborative
approach in developing work plans. Furthermore, 5 (62.5%) of the principals expressed
stronger agreement, indicating their belief in the efficacy of this participatory planning process.
Only 1 (12.5%) disagreed and none of the principals strongly disagreed, demonstrating a

consensus in this communication practice.

The study also aimed to gather teachers’ perspectives on how the principal employed goal-

setting skills to influence academic performance. The responses are detailed in Table 4.17.
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Table 4.17: Teachers Response on Principal’s communication of school Goals

Statement SD D A SA
F % F % F % F %

The principal  orchestrates  school
programs with the intent of accomplishing
established objectives.

9 1285 3 429 27 3857 31 4429

The principal engages stakeholders in
defining targets and objectives for the
school.

The  principal  elucidates  school
curriculum programs to the teaching staff.
The principal communicates the school’s 0 0 10 14.29 28 40 32 4571
vision and mission to both students and
teachers.

The principal collaboratively creates a
comprehensive school work plan in
consultation with various stakeholders.

Source: Field Data (2023)

6 857 1 143 14 20 49 70

0 0 0 O 25 3571 45 64.29

6 857 9 1286 17 2428 38 54.29

Table 4.17 presents the responses of teachers regarding the principal’s communication of
school goals and their influence on academic performance.For the statement “The principal
orchestrates school programs with the intent of accomplishing established
objectives,”31(44.29%) of teachers strongly agreed, acknowledging the principal’s role in
aligning programs with objectives. Additionally, 27 (38.57%) of teachers agreed,
demonstrating a recognition of this leadership approach, while a combined 12 (17.14%) of

teachers expressed strong disagreement or slight disagreement.

In response to the statement “The principal engages stakeholders in defining targets and
objectives for the school,”49 (70%) of teachers strongly agreed, highlighting the principal’s
inclusivity in goal-setting. An additional 14 (20%) teachers agreed, further emphasizing the
collaborative nature of the principal’s approach. Only 191.43%0 expressed disagreement,
showcasing a strong consensus in favour of this communication practice.Regarding “The

principal elucidates school curriculum programs to the teaching staff,”45 (64.29%) of teachers
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strongly agreed, underscoring the principal’s efforts in clarifying curriculum programs.
Furthermore, 25 (35.71%) of teachers agreed, indicating their alignment with this
communication role. No teachers expressed disagreement or slight disagreement, indicating a

high level of recognition for this aspect of communication.

In relation to the statement “The principal communicates the school’s vision and mission to
both students and teachers,”32(45.71%) of teachers strongly agreed, affirming the principal’s
commitment to conveying the institution’s vision. Additionally, 28 (40%) of teachers agreed,
reinforcing the principal’s influence in this area, while 10 (14.29%) of teachers expressed slight

disagreement.

Lastly, for the statement “The principal collaboratively creates a comprehensive school work
plan in consultation with various stakeholders,”38 (54.29%) teachers strongly agreed,
showcasing the principal’s collaborative approach to work planning. An additional 17 (24.28%)
of teachers agreed, indicating their recognition of this participatory process. While a combined
15 (21.43%) expressed disagreement or slight disagreement, the overall consensus leaned
towards agreement with this communication practice.

From the interviewees, principal C highlighted that; -

“Effective communication of school goals sets the tone for academic excellence and
creates a shared vision within our school community. When teachersunderstand our
academic priorities and work collaboratively to achieve them, we see a tangible

improvement in student performance and overall school success.”

The responses of both principals and teachers were combined to create a consolidated average
index of principals’ communication of school goals. Responses scored as SA = Strongly Agree

and A = Agree were combined. Table 4.18 presents the gathered results.
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Table 4.18: Principals’ and Teachers’ Responses on the communication of school goals

Statement Principals Teachers
A SA A SA
F % F % F % F %

The principal orchestrated school 1 125 7 875 27 38.57 31 44.29
programs  with the intent of

accomplishing established objectives.

The principal engages stakeholders in 1 125 5 625 14 20 49 70
defining targets and objectives for the

school.

The principal elucidates school 2 25 5 625 25 ¥, /¥ 45 64.29
curriculum programs to the teaching

staff.

The principal communicates the 1 125 6 75 28 40 32 4571
school’s vision and mission to both

students and teachers.

The principal collaboratively createsa 2 25 SOR.5 17 24.28 38 54.29
comprehensive school work plan in

consultation with various stakeholders.

Source: Field Data (2023)

The statistics revealed a significant consensus among principals (7; 87.5%) that principals
played a pivotal role in conducting school programs aimed at achieving set goals. This
viewpoint was validated by the teacher responses, with 31 (44.29%) strongly agreeing. These
findings resonated with a study conducted by Abe et al. (2014), where goal-setting contributed
to improved management of instructional time and effective school programs, ultimately

leading to enhanced performance.

The study then explored whether principals involved other stakeholders in goal-setting. Here,
5 (62.5%) of principals strongly agreed, and 31 (44.29%) of teachers strongly supported this
notion. This approach aligned with the perspective of Locke and Lutham (2002), emphasizing
the importance of principal-stakeholder collaboration in defining and communicating school

goals. However, the results indicated room for improvement in this area, as the percentage was

78



relatively low, suggesting that principals in the Athi River sub-county should enhance their

engagement of stakeholders to enhance performance.

Moreover, data indicated that principals were proactive in explaining school curriculum
programs to teachers as expressed by 5 (62.5%) of the principals. This practice facilitated a
well-informed teaching staff regarding Ministry of Education Curriculum Programs and their
implementation. Forty-fiveTeachers’ responses (64.29%) supported this assertion, aligning
with the findings of Salleh (2013) on the principal’s paramount role in involving stakeholders,

thus fostering a cohesive team for better performance.

Principals’ involvement in explaining the school’s vision and mission to students and teachers
was assessed in the study’s next phase. Seven principals (75%) strongly agreed with this
practice, while 32 (45.71%) teacher responses reflected a strong agreement. This finding
harmonized with the research of Wilson (2012) in the USA, emphasizing the principal’s
responsibility to communicate the school’s vision and mission to stakeholders for cohesive

goals and improved examination performance.

Finally, the study explored whether principals developed detailed schoolwork plans in
collaboration with stakeholders. Five principals (62.5%) strongly agreed, and 38 (54.29%)
teachers’ responses demonstrated a strong agreement. These results resonated with the research
of Quinn (2002) and Kiplagat (2012), suggesting that the collaborative involvement of key
stakeholders in goal formulation, implementation, and evaluation contributed to enhanced
academic performance. The study then examined the correlation between principals’
effectiveness in setting school goals and students’ academic performance using the Pearson
correlation coefficient. The null hypothesis stated that there is no statistically significant

correlation between principals’ communication of school goals and student performance.
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To determine whether such a relationship exists, a simple regression analysis was used to link
principals’ communication of school goals to the academic performance of students. The
resultant correlation coefficient (r) was used to determine the existence, strength, and direction
of this link. The basic regression analysis revealed that the Pearson correlation coefficient (r)

was 0.968, with a p-value of 0.000.

Table 4.19: Principals’ communication of school Goals and Academic Performance

Correlations

Academic Communication of
Performance school goals
Academic Performance  Pearson Correlation 1 .968™
Sig. (2-tailed) .000
N 10 10
Communication of Pearson Correlation .968™ 1
school goals Sig. (2-tailed) .000
N 10 10

**_ Correlation is significant at the 0.05 level (2-tailed).

(a) Independent variable: Principals communication of school goals

(b) Dependent Variable: Academic Performance

Source: Field Data (2023)

Table 4.19 presented a correlation coefficient (r) of 0.968 for principals’ communication of
school goals, indicating an exceptionally strong positive relationship between this factor and
academic performance. The significance level of principals’ goal-setting skills was
underscored by a p-value of 0.000, which is below the alpha threshold of 0.05, signifying a
highly significant influence of principals’ communication of school goals on students’
academic performance. These findings suggest that effective communication of school goals

by principals correlates with improved academic performance among students.
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The coefficient implies that as principals proficiently communicate school goals, there is a
corresponding rise in students’ academic performance, and conversely, a decline when
communication is less effective. As a result, the null hypothesis, which proposed there was no
statistically significant connection between principals’ communication of school goals and
students’ academic performance in public secondary schools in the Athi River subcounty, was
rejected. Instead, the alternative hypothesis, which predicted a statistically significant link
between these factors, was supported. This highlights the essential role of principals in

establishing clear school goals to improve students’ academic performance.

These findings aligned with research by Wilson (2012) and Salleh (2013) on the benefits of
goal-setting in educational institutions. Effective goal communication, teamwork, and the
development of well-defined work plans were found to foster commitment, inclusivity, and
ultimately, improved performance. The researcher’s perspective concurred with these findings,
emphasizing that goal-setting encourages team spirit and ownership, consistent with Kiplagat’s

(2012) observation of teamwork’s role in Kenya’s learning institutions.

4.6 Supervision of teaching and students’ academic performance

The fourth goal of this study was to evaluate the influence of principals’ supervision of teaching
on academic performance in public secondary schools in the Athi River Sub- County of
Machakos County. Both teachers and principals were polled using structured questions to
determine the influence of principals’ instructional leadership practices on students’ academic
performance

Figure 4.2 demonstrates administrators’ reactions to the extent to which their supervisory

tactics influence the academic performance of students.
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Figure 4.2: Supervision of Teaching on Academic Performance

Source: Field Data (2023)

According to the findings depicted in Figure 4.2, 4 (50%) of the principals strongly agreed that
supervision of teaching significantly influences academic performance, while 3 (37.5%) agreed
to a moderate extent. Additionally, 1 (12.5%) principal indicated a lesser extent of agreement
with this notion. Similarly, principals and teachers were asked to provide their views on the
influence of teacher supervision on academic performance. The research presented statements
on instructional leadership methods and asked respondents to score their agreement on a 4-
point Likert scale, from Strongly Agree (SA) to Strongly Disagree (SD). Table 4.20

summarizes the results of this assessment.

Table 4. 20: Principals’ Supervision of teaching and academic Performance

Statement SD D A SA
F % F % F % F %

| review students’ exercise books 0 O 1 125 1 125 6 75
following supervision activities.

| provide valuable and constructive 0 0 1 125 1 125 6 75
feedback subsequent to supervision.

I regularly  perform  classroom 0 O 1 125 3 375 4 50
observations on teachers.
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| propose innovative approaches and 1 125 0 O 2 25 5 625
instructional methods following

supervision sessions.

| ensure that teachers create and 1 125 1 125 2 25 4 50
implement well-structured schemes of

work.

Source: Field Data (2023)

Table 4.20 presents a detailed insight into the perceptions of principals, revealing the influence
of their supervision on teaching practices and subsequently, on students’academic
performance.The statement on review of students’ exercise addresses the practice of reviewing
students’ exercise books following supervision activities. Notably, only 1(12.5%) principal
disagreed and none of the principals strongly disagreed with this practice. Instead, the
responses exhibit an overwhelming consensus regarding its efficacy. Six (75%) principals
strongly agreed that the review of exercise books, conducted in the aftermath of supervision,

significantly contributes to the enhancement of teaching quality.

The value of constructive feedback as a post-supervision mechanism is evident. Principals’
perspectives converge once again, with none expressing strong disagreement and 1 (12.5%)
expressing slight disagreement. A considerable 6 (75%) of principals strongly agreed while 1
(12.5%) slightly acknowledged the importance of this feedback loop in enriching teaching
effectiveness. The practice of regularly observing classrooms to monitor teachers’ performance
reveals an interesting dynamic. While all principals recognize the significance of classroom
observations, the distribution of responses demonstrates variations. Three (37.5%) principals
agreed, and an additional 4 (50%) strongly agreed that this practice plays a substantial role in

refining teaching practices, leading to enhanced academic performance.

In response to the statement about principals proposing innovative approaches and instructional
methods after supervision sessions, the data unveils a mixed perspective. While 1 (12.5%)

strongly disagreed and no principals indicated disagreement, 2 (25%)agreed, and an impressive
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5 (62.5%) strongly agreed with this notion. This suggests that the role of principals in guiding
teachers toward innovative pedagogical techniques is notably influenceful. The final statement
pertains to the principals’ role in ensuring teachers create and implement well-structured
schemes of work. Once more, the distribution of responses underscores a consensus on the
importance of this practice. Four (50%) of principals strongly agreed, accompanied by 2 (25%)
agreeing, signifying a shared belief in the pivotal influence of structured teaching plans on both

teaching quality and students’academic performance.

The study also aimed to gather the perspectives of teachers regarding the principal’s approach
to supervising teaching and its influence on student academic performance. The summary of

teachers’ responses is presented in Table 4.21.

Table 4.21: Teachers Responses on Principals’ Instructional leadership of Teaching

Statement SD D A SA
F % % F % F %

n

The principal reviews students’
exercise books following
supervision activities.

2 286 3 429 29 4143 36 51.43

The principal provides valuableand 5 7.14 13 1857 22 3143 30 42.86
constructive feedback subsequent to
supervision.

The principal regularly performs
classroom observations on teachers.
The principal proposes innovative 1 143 1 143 20 28.57 48 68.57
approaches  and  instructional
methods following  supervision
sessions.

The principal ensures that teachers
create  and implement well-
structured schemes of work.

11 1572 1 143 25 35.71 33 47.14

1 143 7 10 18 25.71 44 62.86

Source: Field Data (2023)

In Table 4.21, the focus is on the responses of teachers regarding the instructional leadership

of teachers by principals and its correlation with academic performance. The first statement
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discusses the principal’s engagement with students’ exercise books after conducting
supervision activities. It indicates that 2 (2.86%) of teachers strongly disagree, 3 (4.29%)
disagree, 29 (41.43%) agree, and 36 (51.43%) strongly agree with this practice.The second
statement focuses on whether the principal provides valuable and constructive feedback after
supervision. The distribution of responses shows that 5 (7.14%) teachers strongly disagree, 13

(18.57%) disagree, 22 (31.43%) agree, and 30 (42.86%) strongly agree.

The third statement relates to the principal’s regular classroom observations of teachers.
Interestingly, 11 (15.72%) strongly disagree, only 1 (1.43%) disagree, 25 (35.71%) agree, and
33 (47.14%) strongly agree with this aspect of instructional leadership.Moving on, the fourth
statement addresses whether the principal introduces innovative approaches and instructional
methods following supervision sessions. One (1.43%) strongly disagrees another 1 (1.43%)

disagree, 20 (28.57%) agree, and a significant 48 (68.57%) strongly agree with this practice.

The fifth statement explores whether the principal ensures that teachers develop and implement
well-structured schemes of work. The responses reveal that 1(1.43%) strongly disagree, 7 (10%)
disagree, 18 (25.71%) agree, and 44 (62.86%) strongly agree with this supervision
approach.The data suggests varying levels of agreement and disagreement among teachers,
indicating both areas of alignment and potential areas for improvement in the supervision

processes.
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Table 4.22: Principals’ and Teachers Responses on supervision of teaching

Statement Principals Teachers

A SA A SA

F % F % F % F %
The principal reviews students’ 1 125 6 75 29 4143 36 51.43
exercise books following supervision
activities.
The principal provides valuable and 1 125 6 75 22 3143 30 42.86
constructive feedback subsequent to
supervision.
The principal regularly performs 3 375 4 50 25 %5, /¥ 33 47.14

classroom observations on teachers.

The principal proposes innovative 2 25 5 625 20 28.57 48 68.57
approaches and instructional methods
following supervision sessions.

The principal ensures that teachers 2 25 4 50 18 25.71 44 62.86
create and implement well-structured
schemes of work

Source: Field Data (2023)

In the initial inquiry that sought to determine whether principals reviewed students’ exercise
books after supervision, the results indicated that 6 (75%) of principals strongly concurred with
this notion, while 36 (51.43%) of teachers also expressed strong agreement. This suggests that
a significant proportion of principals in the Athi River sub-county engaged in the practice of
checking students’ exercise books post-supervision. This action reflected a willingness among
principals to seek feedback following supervision to gauge the assimilation of new skills by
students. However, the percentage of teachers in agreement was relatively lower, suggesting
room for enhancement in instructional leadership practices by principals to boost academic
performance. This finding aligned with a study by Samoei (2015), which highlighted
supervision practices encompassing aspects like teacher punctuality, student academic

progress monitoring, and reviewing students’ notes.
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In relation to this objective, the survey examined whether principals provided constructive and
valuable feedback after conducting supervision. The findings revealed that 6 (75%) of the
principals strongly agreed with this statement, while 30 (42.86%) of the teachers also expressed
strong agreement. This aligns with the research conducted by Kimeu (2010) in Kenya,
highlighting the importance of effective supervisory practices such as setting benchmarks,
fostering a supportive school environment, and providing timely feedback to teachers post-

supervision.

Similarly, Zepeda (2013) emphasized the significance of establishing individualized
relationships between teachers and supervisors to facilitate skill development and enhance
performance. Thus, principals within the Athi River sub-county were observed to provide
constructive feedback to teachers post-supervision. This practice enabled teachers to identify
strengths and weaknesses, facilitating opportunities for skill development to enhance student
performance. Notably, feedback is crucial as it pinpoints performance gaps requiring

remediation, aligning with TSC’s TPAD program and Performance Contracting (PC).

The subsequent investigation explored whether principals conducted periodic lesson
observations. The findings showed that 4 (50%) principals strongly agreed with this statement,
whereas 33 (47.14%) of teachers expressed strong agreement. These results indicated that
slightly above half of the principals in the Athi River sub-county engaged in lesson
observations. However, the proportion of principals strongly agreeing was only half of the total,
implying that instructional leadership practices such as lesson observations need to be
strengthened by principals for better academic performance. Lesson observations enable
principals to offer relevant feedback on teaching and learning, facilitating the formulation of
teacher capacity-building programs. This observation aligned with research by Stephen (2014)
and Clark (2015), highlighting the role of supervision involving observation, self-assessment,

evaluation, feedback, and knowledge and skill acquisition through instruction, modelling,

87



collaborative problem-solving, mentoring, and support, all of which contribute to improved

performance.

The fourth statement posed questions to determine whether principals recommended new
teaching practices and strategies after supervising. The findings have reveald that 5 of them
strongly agreed with this statement which is 62.5 %. This opinion was further allied by the
teachers’ response out of whom 48 (68. 57%) strongly endorsed the response. The findings
eclipsed a survey of supervision done by Okumbe (1998) on the USA that laid emphasis on
processes like; Physical procedures, which involves the direct observation of classrooms,
frequent observations of lessons and giving feedback to the teachers as practitioners who in
turn influence the performance of the student. These involving factors give emphasis to the
fact that during supervision, a large percentage of head teachers in Athi River sub-county have

been proactive in coming up with so many innovative ways of teaching.

Out of the 4 (50%) principals who strongly supported this assertion concerning whether or not
teachers prepared and used schemes work while at Athi river sub county, 44 (62. 86%) of their
respective counterparts affirmed the preparedness and usage of the such teaching schemes —
this one is encouraging as it shows a commendable unity of effort among the principals and
teachers towards promoting professional teaching documents. This is in line with what TSC
has set as the PC for principals as well as TPADs for teachers which have been developed to
be implemented in schools, so all that also fits here. Sule et al also arrive at the similar
conclusion in their study that supervision needs to assume multi facets; ranging from checking
lesson plans or schemes of work records keeping student notes punctuality class attendance

among other activities in parallel with students’ performance.

From the interviewees, principal D highlighted that; -
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“Supervision of teaching plays a critical role in maintaining instructional quality and
supporting teacher growth. Through regular classroom observations, constructive
feedback, and professional development opportunities, we ensure that our educators
are equipped with the tools and support they need to deliver effective instruction and
drive student academic progress.”

The null hypothesis tested in this study was as follows:

HO4. There is no statistically significant relationship between principal-supervision of teaching
and students’ performance in school in public secondary schools in Kenya’s Athi River sub-

county.

A simple regression analysis was performed to determine whether there was a correlation
between principals’ supervision of teachers and student academic performance. This
investigation includes computing a correlation coefficient (r) to identify the existence, strength,
and direction of the link. Table 4.23 contains a thorough summary of the findings from this

investigation.

Table 4.23: Simple Regression Model Summary of the Influence of Principal

Supervision of Teaching on Students’ Academic Performance.

Correlations

Academic Supervision of teaching
Performance
Academic Pearson Correlation 1 7217
Performance Sig. (2-tailed) .023
N 10 10
Supervision of  Pearson Correlation  .721™ 1
teaching Sig. (2-tailed) .023
N 10 10

**_ Correlation is significant at the 0.05 level (2-tailed).

(a) Independent variable: principal’s supervision of teaching practices
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(b)Dependent Variable: academic performance

Source: Field Data (2023)

Table 4.23 indicated a correlation coefficient (r) of 0.721 for principals’ supervision of
teaching, demonstrating a strong positive relationship with students’ academic performance.
Moreover, the statistical significance of principals’ supervision of teaching was highly
significant with a p-value of 0.023, which is lower than the alpha level of 0.05. This
underscores a substantial influence of principals’ supervision of teaching on students’

academic performance in public secondary schools in the Athi River sub-county.

These findings suggest that active engagement of principals in instructional leadership
practices correlates positively with improved academic outcomes among students. The
rejection of the null hypothesis confirms a statistically significant relationship between
principals’ supervision of teaching and students’ academic performance in public secondary

schools in the Athi River sub-county.

These findings are consistent with prior research by Clark (2015), Sule et al. (2015), and
Okumbe (1998), emphasizing the positive influence of class observation, ongoing teacher
monitoring, feedback, and frequent lesson observations on student outcomes. However, they
contrast with the findings of Naz et al., (2009) in Asian countries, where supervision was
viewed negatively by teachers. The researcher’s viewpoint supports the concept that
instructional leadership enhances teaching practices and curriculum coverage, as advocated by
the Teachers Service Commission through initiatives such as Performance Contracting (PC)

for principals and Teacher Performance, Appraisal, and Development (TPAD) for teachers.

A T-test was conducted to assess the statistical significance of each regression coefficient,
which indicates the strength of influence of each independent variable on the dependent

variable. The findings of this analysis are presented in Table 4.24.

90



Table 4.24: Regression Coefficients

Model Unstandardized Standardized

Coefficients Coefficients

B Std Beta t Sig.

Error

(Constant) 0.323 0.024 1.648 0.105
Promoting the teaching 0.182 0.026 0.319 6.604 0.000
profession
Principals’ collaborative 0.272 0.024 0.534 6.745 0.000
practices
Communication of school goals  0.229 0.034 0.476 8.866 0.000
Principals  supervision  of 0.216 0.046 0.253 6.354 0.000
teaching

Source: Field Data (2023)

The regression equation generated for the study was as follows.

Yi=a+ X1+ p2Xot BaXs+ BaXat €
Y (Academic performance) = 0.323 (Constant) + 0.182 (Promoting the teaching profession) +
0.272 (Principals’ collaborative practices) + 0.229 (Communication of school goals) + 0.216

(principals’ supervision of teaching) + 0.024 (Std Error).

The regression analysis indicated significant relationships between promoting the teaching
profession and academic performance (B = 0.182, p < 0.05), principals’ collaborative practices
and academic performance (f = 0.272, p < 0.05), communication of school goals and academic
performance (B = 0.229, p < 0.05), and principals’ supervision of teaching and academic

performance (B =0.216, p <0.05).

Specifically, the coefficient for promoting the teaching profession is 0.182, suggesting that a
one-unit change in promoting the teaching profession corresponds to a predicted 0.182 change
in academic performance, holding all other variables constant. Similarly, the coefficient for

principals’ collaborative practices is 0.272, indicating that a one-unit change in collaborative
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practices predicts a 0.272 change in academic performance, all else being equal. For
communication of school goals, the coefficient is 0.229, meaning a one-unit change in this
variable predicts a 0.229 change in academic performance, with other variables held constant.
Lastly, the coefficient for principals’ supervision of teaching is 0.216, indicating that a one-
unit change in supervision predicts a 0.216 change in academic performance, keeping other

variables constant.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.0 Introduction
This chapter offers a thorough summary of the study, organized into four sections: a review of
the principal findings, the conclusions derived from these findings, recommendations

stemming from the conclusions, and suggestions for further research.

5.1 Summary of the Major Findings

The findings of the study are summarized as follows:

5.1.1 Promotion of Staff Professional Development and Academic Performance

Specifically in the study conducted in Athi River sub-Council, it was ascertained that majority
of head teachers as well as tutors support provision of funds for staff professional development
in schools’ some budgets. On the involvement of principals in the promotion of the skills of
their teachers, it was revealed that most of them, to the extent of 75%, advocated for upgrade

of their teachers’ skills.

Further, the majority of head teachers and teachers opined that workshops/training seminars
should be held often for improvement of skills of the teachers as espoused in the TSC
guidelines. Regarding staff training, it is important to note that teachers endorse these programs
as indicated by the survey. It also noted that the degree of support towards career advancement
for education workers synchronizes with the boost in student performance (r = 0.59). These
kinds of results show that it is impossible to interfere with the constant growth culture of a
school and the training of teachers without the participation of leader. Principals’
encouragement of staff professional development was highly significant with a P-value of 0.01,
which is less than the usual alpha of 0.05. This underscores a substantial influence of principals’

efforts in enhancing students’ academic performance through staff professional development.
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5.1.2 Promotion of Collaborative Practices and Students’ Overall Performance

In the light of the results of the study that focused on the collaborative practices within the
schools within Athi River sub-county, it was evidenced that the head teachers played a central
in promoting teamwork among teachers. Employees from distinct departments said that other
schools approved and accepted collaborations between teachers based on a majority of
affirmations from the educators. In addition, the study also endorsed the need for bringing
about the stakeholders” commitment or a shared vision, team development of all concerned and

reconciliation.

The extent of principals' collaboration with other teachers for improved performance was
significantly positively correlated with academic achievement, exhibiting a correlation
coefficient of r = .817. This indicates that enhanced school outcomes are likely to be realized
when head teachers and other educators work together towards the common objective of
improving academic performance. These findings augment previous research that highlighted
the significance of school cultures fostering collaboration among educators about instructional
delivery and its impact on student achievement. The null hypothesis was rejected, indicating
a substantial correlation between principals' support of collaborative practices and student
performance. The statistical study revealed that the significance level of principals'
encouragement of collaborative practices was very significant, with a p-value of 0.037, which
is below the standard alpha of 0.05. This signifies a considerable impact of principals'

encouragement of collaborative activities on students' academic achievement.

5.1.3 Principal Communication of School Goal and Academic Performance

A poll of teachers in Athi River Sub County revealed that 87.5% said school heads were
essential for coordinating activities related to program execution aimed at specific objectives.
This aligned with the premise that objectives improve time management during instruction,
hence facilitating the implementation of school programs and resulting in superior academic
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outcomes. Additional data revealed that over half of the head teachers, specifically 62.5%,
were actively engaged in ensuring that educators were informed about school curricular
activities, and the same number included various stakeholders in the formulation of these
objectives.

Principals' engagement in articulating the school's vision and mission to students and teachers
(75%) and in formulating comprehensive school work plans in conjunction with stakeholders
(62.5%) was also observed. A robust positive association (r = .968) was identified between
principals’ goal-setting abilities and students’ academic performance, underscoring the
importance of excellent goal-setting methods. The importance of principals' goal-setting
abilities was highlighted by a p-value of 0.000, which is below the alpha threshold of 0.05,
indicating a very significant impact of principals' communication of school objectives on
students' academic performance. The findings indicate that the effective communication of

school objectives by principals is associated with enhanced academic performance among

pupils.

5.1.4 Supervision of Teaching and Students’ Academic Performance

The study revealed that a substantial percentage of principals in the Athi River sub-county
examined students' exercise books following supervision (75%). Nonetheless, although a
majority of principals offered constructive and meaningful feedback following supervision
(75%), just over half performed periodic lesson observations (50%). Nevertheless, a significant
proportion of principals proposed innovative pedagogical strategies and techniques following
supervision (62.5%), whereas both administrators and teachers emphasized the development
and use of work schemes. A significant positive association (r = .721) existed between
principals' teaching supervision methods and academic performance, underscoring the critical

role of good instructional leadership in enhancing student outcomes. These findings highlight
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the significance of instructional leadership in improving teaching and learning outcomes in

public secondary schools within the Athi River sub-county, Machakos County, Kenya.

5.2 Conclusions of the Study

Principals’ support and involvement in strategies and programs towards improving teachers’
professional development Based on the findings of the study, almost all the principals of public
secondary schools in the Athi River sub-county were fully supportive of strategies and
programs that sought to enhance the professional competence of their teachers. It is therefore
worthy of note that both institutions are dedicated to improving the capacities of their

respective students.

Moreover, almost all of them give the impression of being open to partnership as echoes the
following observation. The measures that they took as a team bore the sole purpose of
enhancing the learner’s academic performance implying a decorated concern towards creating

a conducive environment to achieve the goals of each individual learner.

From the research study, the hypothesis formulated from the research work suggests that the
head teachers of all public secondary schools in Athi River sub-county effectively
communicate and or put into practice school objectives to boost students’ performances. This
has a connotation to emphasizing the importance of making educational objectives

understandable a factor that enhances learning progress among students.

Similarly, it was established that in Athi River sub-county, principals of public secondary
schools implemented instructional leadership practices to the quantitative sample mean.
Consequently, these behaviours led to improvement in students’ performance indicating that

presence of a teacher as a supervisor is vital in instilling performance among students.
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Apart from classroom observations, which are recommended practice for principals, there are
other strategies that principals can use to enhance teaching and learning conditions and
therefore indirectly support students’ performance. This implies that creating such conditions

is a process that requires being carried out progressively.

In conclusion it is evident that the variable that one declares as being significant in a sense that
the researcher expects it to be different from all other variables which has been the case is the
point of the study. Since it was pointed out that that it had a greater and more significant effect
to the students’ performance in the public secondary schools the importance of the
communication of the principals’ goals should be underlined. In conclusion, the study concerns
several facts of principals’ instructional leadership which include Professional development,

cooperative approach and instructional supervision.

Subsequently, there is the recognition of the need for principals to communicate their goals
and this is postged as variable that is unique in the study since it influenced and had a
considerably larger effect on offer of students in the public secondary schools in the Athi River
sub-county, Kenya. Such resultant possible means that open and decisive communication of

school goals from t

he principals to the school clients, especially teachers is an important aspect that positively
influences student learning outcomes. Whereas with the other predictors, the outcomes
assumed mechanisms which alternatively enhance the teachers’ practices in their classrooms
(for example, professional development may enhance the teaching quality; team meetings —
the collegiality at work place) as well as the school goals communication affects student
learning directly. This was affirmed during the study by the hypothesis that was tested and
which served as a major determinant in the predication of student academic outcome in the

study region.
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The sections dedicated to school goals imply that student performance must be made clear and
aligned, indicating that the principals should pay significant attention to the ways in which
school goals are communicated. This brings us to the culture of raising and communicating
goals, which clearly highlights that in spite of all the other factors that may prove successful,
this particular aspect can only be considered paradigmatic in terms of its significance to the

learning process and its outcomes on students.

5.3 Recommendations of the Study

There were two major recommendations of the study as follows;

5.3.1 Policy Recommendations:

These two are the recommendations and they are as follows;

i.  Academic Performance strategies:
This calls for more refined research efforts aimed at identifying and closing academic
performance gaps in public secondary schools in Athi River sub-county. The principal should
use focused strategies that were deduced from the results generated by the present analysis.
This can entail doing secondary cognitive needs assessments for every school, providing
greater funds, and requisite support to schools in transition to deteriorating academic
performance. It is recommended that further augmentation of these improvement measures
should need a regular check and balance system to assure its appropriate and timely
implementation as well as to integrate it and the principles of instructional leadership

mentioned in the study.

ii.  Promote instructional leadership capacity to school principals:
Pursuant to this study, that establishes the significance of instructional leadership in enhancing
teaching performance, the following recommendation is made; there is need to develop a

framework training for the principals in the Athi River sub-county. This program should focus
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on fostering leadership skills of principals for instructional leadership, including the area of
professional development for teachers, and the development of collaborative teaching
practices. All stakeholders should ensure that they bring in preparedness to support all aspects
needed in schools such as resources, mentorship and opportunities for improvement to enhance
school performance in the long run. This intervention should be developed with the aim of
optimizing its influence on students for school goals as founded in the study, in terms of

communication-frequency.

5.3.2 Practice Recommendations:

Recommendation were as follows;

i.  Teacher capacity-building initiatives: Principals should prioritize teacher capacity-
building initiatives such as workshops, seminars, and refresher courses. These
programs are essential for equipping teachers with up-to-date skills, competencies,
attitudes, and subject-specific knowledge, ultimately enhancing teaching effectiveness
and students’academic performances.

ii.  Exploring roles of instructional leaders: Schools should explore the roles of other
instructional leaders within the educational system, such as deputy principals, heads of
departments, and senior teachers, in contributing to teacher professional development
and overall school performance. Foster collaboration and shared responsibility among
instructional leaders to drive continuous improvement in teaching and learning
practices.

5.4 Suggestions for Further Research
The research has offered valuable insights into the influence of principals’ instructional
leadership on academic performance in public secondary schools located in the Athi River sub-

county.
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Compare different models of instructional leadership employed in public secondary
schools to identify best practices and effective strategies for improving student
outcomes. Investigate variations in leadership approaches and their implications for
teaching and learning effectiveness.

Explore the relationship between school climate, culture, and academic performance in
Athi River sub-county’s public secondary schools. Investigate how factors such as
school leadership, teacher-student relationships, and disciplinary practices contribute
to the overall learning environment and student success.

Investigate the role of parental and community involvement in supporting student
academic performance in Athi River sub-county’s public secondary schools. Explore
strategies for enhancing partnerships between schools, families, and communities to

foster student success and well-being.
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APPENDICES

Appendix I: Letter of Introduction

April, 2020

Dear Sir/Madam,

RE: PERMISSION TO CARRY OUT RESEARCH

I am currently pursuing a Master of Education degree with a specialization in Administration,
Leadership, and Education at Mount Kenya University. My research focuses on investigating
how principals’ instructional leadership influences academic performance in public secondary
schools located in Athi River Sub-county, Machakos County, Kenya. You have been selected
to participate in this study, and | kindly invite your involvement. Please rest assured that any
information you provide will be used strictly for academic purposes, and your identity will be
kept confidential in the final research report. Should you wish to receive the study findings,
they can be shared with you upon request. Your cooperation and contribution to this research

are greatly appreciated. Thank you in advance for your participation.

Yours faithfully,

James Mavindu
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Appendix I1: Informed Consent Form

Dear respondent,

I am James Mavindu, currently pursuing a Master of Education degree in Administration,
Leadership, and Management at Mount Kenya University. As part of my academic research, I
am investigating the influence of Principals’ Instructional Leadership on Academic
Performance in public secondary schools within Athi River Sub-county, Machakos County,
Kenya. Your participation in this study is requested, and your responses to a set of questions
would greatly contribute to the research. Please rest assured that your privacy and
confidentiality will be rigorously upheld throughout the study, and your involvement is entirely
voluntary. You have the option to withdraw from the study at any time without any obligation.
Kindly note that there is no compensation for participating. If you agree to participate, please
signify your consent below. If you have any concerns or wish to discuss any aspect of the study,

please feel free to contact me directly;

THE CHAIRMAN
ERC MKU

P. O. Box 342-01000
THIKA

Participant:

Code of Participant
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Signature
Date

Researcher:

Name of Researcher

Signature

Date
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Appendix I11: Questionnaire for Secondary School Teachers

Dear respondent,

| am a researcher pursuing a Master of Education in Administration, Leadership, and
Management at Mount Kenya University. My current study focuses on examining how
Principals’ instructional leadership influences Academic Performance in public secondary
schools in Athi River Sub-county, Machakos County, Kenya. Your participation in this
research is valued, and all information provided will be treated confidentially and used
exclusively for this study.

Section A: General Information

Instruction: Please tick against your most appropriate answer and fill in the spaces provided.

1. Gender
Male[ ] Female [ ]

2. Age
Below 24 yrs [ ] 25-30yrs [ ] 31-35yrs [ ] 36-40yrs [ ]
41-45yrs [ ] 46-50yrs [ ] Above 50yrs [ ]

3. Highest level of educational qualification
Diplomain education|[ ] Bachelor’s degree [ ] Master’s degree [ ]
PhD[ ]

4. Teaching experience
Below 1yr[ ] 2-5yrs [ ] 6-10yrs[ ] 11-15yrs [ ]
16-20yrs [ ] Above 20yrs [ ]

5. Lengthofstayinthesameschool
1-5yrs[ ] 6-10yrs [ ] 11-15yrs [ ] 16-20yrs [ ]

Above 20yrs [ ]
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Section B: Promotion of Teachers’Professional Development and Students’ Academic

Performance in Public Secondary Schools

a. How many Professional Development (PD) courses have you attended for the last four
years?

b. Has the content of the Professional Development program helped you improve upon your
instructional methods?

c. What are your judgments of the student’s academic performance in view of professional
development? (Please rate based on grade and interest in the subject)
i.e., No improvement [ ] little improvement [ ]

Average improvement [ ] High improvement [ ]

Rate your level of agreement with the following statements on whether these factors present a
barrier to your participation in professional development programs

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Test Items SD |[D|A|SA

The principal prioritizes the inclusion of funds dedicated to staff
professional development within the school’s annual budget

allocation.

The principal actively motivates and supports teachers in participating

in courses to elevate their professional skills

The principal strategically organizes workshops and internal training

sessions, aligning them with teachers’ instructional requirements.

123



The principal spearheads school-wide staff development initiatives

aimed at enhancing classroom practices.

The principal fosters a culture where Heads of Departments (HODs)
regularly engage in meetings with teachers, sharing insights and
knowledge gained from attended courses to enrich CLA classroom

teaching.

Section C: Principals’ promotion of collaborative practices and Students® Academic

Performance in Public Secondary Schools

1. Rate your level of agreement with the following statements on the influence of the
principal’s promotion of collaborative practices on academic performance.

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Test ltems SD| D |A |SA

1 |2 |3 |4

The principal elevates cooperative strategies within the

departments

The principal includes educators in the decision-making procedure

The principal fosters a shared vision, and efficient teams, and

cultivates dedication

The principal establishes diverse measures to ensure a cohesive

working rapport

The principal facilitates teacher networking and connections to

foster cooperation
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Section D: Principals’ communication of school goals and Students® Academic
Performance in Public Secondary Schools
1. Rate your level of agreement with the following statements on the influence of
principals’ communication of school goals on academic performance

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Test Items SD|D |A SA

1 |2 |3 |4

The principal orchestrates school programs with the intent of

accomplishing established objectives.

The principal engages stakeholders in defining targets and

objectives for the school.

The principal elucidates school curriculum programs to the

teaching staff.

The principal communicates the school’s vision and mission to

both students and teachers.

The principal collaboratively creates a comprehensive school

work plan in consultation with various stakeholders.

Section E: Principals’ supervision of teaching and Students’ Academic Performance in
Public Secondary Schools
1. Rate your level of agreement with the following statements on the influence of
principals’ supervision of teaching and academic performance

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Test Items SD | D |A |SA
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The principal reviews students’ exercise books following

supervision activities.

The principal provides valuable and constructive feedback

subsequent to supervision.

The principal regularly performs classroom observations on

teachers.

The principal proposes innovative approaches and

instructional methods following supervision sessions.

The principal ensures that teachers create and implement well-

structured schemes of work.

Thank you

James Mavindu
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Appendix IV: Questionnaire for Principals

Dear respondent,

The researcher, currently pursuing a Master of Education degree in Administration,
Leadership, and Management at Mount Kenya University, is conducting a study on the
influence of Principals’ instructional leadership on Academic Performance in Public Secondary
Schools in Athi River Sub-county, Machakos County, Kenya. Your responses are treated
confidentially and utilized solely for this research.

Section A: General Information

1. Gender Male[ ] Female [ ]

2. Age
Below 24 yrs [ ] 25-30yrs [ ] 31-35yrs [ ] 36-40yrs [ ]
41-45yrs [ ] 46-50yrs [ ] Above 50yrs [ ]

3. Highest level of educational qualification
Diplomain education|[ ] Bachelor’s degree[ ] Master’s degree [ ]
PhD[ ]

4. Teaching experience
Below 1yr[ ] 2-5yrs [ ] 6-10yrs[ ] 11-15yrs [ ]
16-20yrs [ ] Above 20yrs [ ]

5. Leadership experience
Below 1yr[ ] 2-5yrs [ ] 6-10yrs[ ] 11-15yrs [ ]
16-20yrs [ ] Above 20yrs [ ]

6. Lengthofstayinthesameschool
1-5yrs[ ] 6-10yrs [ ] 11-15yrs [ ] 16-20yrs [ ]
Above 20yrs [ ]

Section B: Students’ Academic Performance in Public Secondary Schools

127



1. Please, indicate the academic performance of your secondary school in KCSE for the

last six years (2017-2022)

Year of A.|A-|B+|B|B-|C+|C|C-|D+|D|D-|E|KCSE

Examination mean

2022

2021

2019

2018

2017

Section C: Promotion of teachers’ professional development and Students’ Academic

Performance in Public Secondary Schools

Rate your level of agreement with the following statements on teachers’ professional
development programs

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Statement SD D A SA

| prioritize the inclusion of funds dedicated to staff professional

development within the school’s annual budget allocation.

The principal actively motivates and supports teachers in

participating in courses to elevate their professional skills

| strategically organize workshops and internal training sessions,

aligning them with teachers’ instructional requirements.

| spearhead school-wide staff development initiatives aimed at

enhancing classroom practices.
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| foster a culture where Heads of Departments (HODs) regularly
engage in meetings with teachers, sharing insights and knowledge

gained from attended courses to enrich classroom teaching.

Section D: Principals’ promotion of collaborative practices and Academic Performance

Rate your level of agreement with the following statements on the influence of your promotion

of collaborative practices on academic performance.

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Statement SD D A [SA

1 2 3 4

| elevate cooperative strategies within the departments

| include teachers in the decision-making procedure

| foster a shared vision, and efficient teams, and cultivate

dedication

| establish diverse measures to ensure a cohesive working rapport

| facilitate teacher networking and connections to foster

cooperation

Section E: Principals’ communication of school goals and Academic Performance
Rate the extent to which you agree with the following statements designed to determine the

influence of communication of school goals on academic performance

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree
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Statement SD D |A [SA

| orchestrate school programs with the intent of accomplishing established

objectives.

| engage stakeholders in defining targets and objectives for the school.

| elucidate school curriculum programs to the teaching staff.

| communicate the school’s vision and mission to both students and

teachers.

| collaboratively create a comprehensive school work plan in consultation

with various stakeholders.

Section F: Principals’ supervision of teaching and Academic Performance

1. Rate your level of agreement with the following statements on the influence of your

supervision of teaching and academic performance

Key: SD-Strongly Disagree D-Disagree A-Agree SA-Strongly Agree

Statement SD D |A [SA

1 2 B 4

I review students’ exercise books following supervision activities.

| provide valuable and constructive feedback subsequent to

supervision.
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I regularly perform classroom observations on teachers.

| propose innovative approaches and instructional methods

following supervision sessions.

| ensure that teachers create and implement well-structured

schemes of work.

Thank you

James Mavindu
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Appendix V: Map of Mavoko Constituency Showing Athi River Sub-County
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Appendix VI: Ethical Approval Letter

Mount Kenya

REF: MKU/ISERC/2863
TO: JAMES MAVINDU

lUniversity

Date: 16 June 2023

REG: MED/2018/40640
Dear Sir/Madam,

RE: INFLUENCE PRIN:CIPALS' INSTRUCTIONAL LEADERSHIP__ON ACADEMIC
PERFORMANCE AMONG PUBLIC SECONDARY S OOLS AT ATHI RIVER SUB- u

IN MACHAKOS COUNTY, KENYA

This is to inform you that Mount Kenya University has reviewed and approved your
above research proposal. Your application approval number is 1907. The
approval period is 16/06/2723 - 15/06/2024.

This approval is subject to Gompliance with the following requirements;

i. Only approved documents including informed consents, study instruments,
MTA will be used

ii. All changes including amendments, deviations and violations are submitted
for review and appro'ral by Mount Kenya University

ii. Death and life-threatening problems and serious adverse events or
unexpected adverse 2vents whether related or unrelated to the study must
be reported to Mount Kenya University within 72 hours of notification

iv. Any changes, anticipated or otherwise that may increase the risks or affect
the safety or welfare of study participants and others or affect the integrity of
the research must be reported to Mount Kenya University within 72 hours

v. Clearance for export of biological specimens must be obtained from
relevant institutions

vi. Submission of a request for renewal of approval at least 60 days prior to
expiry of the approva period. Attach a comprehensive progress report to
support the renewal

vii. Submission of an executive summary report within 20 days upon completion
of the study to Mount Kenya University

Prior to commencing your study, you will be expected to obtain a research
license from National Commission for Science, Technology and Innovation
(NACOSTI) httpsi//research-j.ortal.na -osti.ao ke and also obtain other clearances
needed.
The Chairman

Mount Kenya University

{f/\:‘i{r? , Erhics Review Commiitee
S, _P Q. Box 342 . 0100, Thika

Dr. Alfred Owino, PhD

Chairman, Mount Kenya Lniversity ISERC

Yours sincerely,

Main Campus, General Kago Road, P.O. Box 342-01000 Thika.
Tel: 020-2878 000, Cell: +254 702 153 000
Email: info@mku.ac ke Web: www mku ac ke
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Appendix VII: NACOSTI Research License
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THE SCIENCE, TECHNOLOGY AND INNOVATION ACT, 2013 (Rev. 2014)
Legal MNotice Mo. 108: The Science, Technology and Innovation (Research Licensing) Regulations, 2014

he National Commission for Science, Technology and Innovation, hereafter referred to as the Commission, was the established under the
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Nuclear-Test-Ban Treaty Organization (CTETC), Chemical, Biological, Radiological and Nuclear (CERN).
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vii. Endanger public safety and national cohesion

viil. Plagiarize someone else's work
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. The license any rights thereunder are non-transferable

. The Commission reserves the right to cancel the research at any time during the research period if in the opinion of the Commission the

research is not implemented in conformity with the provisions of the Act or any other written law.
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. Excavation, filming, movement, and collection of specimens are subject to further necessary clearance from relevant Government

Agencies.

. The License does not give authority to transfer research materials,
. The Commission may monitor and evaluate the licensed research project for the purpose of assessing and evaluating compliance with

the conditions of the License.

. The Licensee shall submit one hard copy, and upload a soft copy of their final report (thesis) onto a platform designated by the

Commission within one year of completion of the research.

. The Commission reserves the right to modify the conditions of the License including cancellation without prior notice.

Research, findings and information regarding research systems shall be stored or disseminated, utilized or applied in such a manner as
may be prescribed by the Commission from time to time.

The Licensee shall disclose to the Commission, the relevant Institutional Scientific and Ethical Review Committee, and the relevant
national agencies any inventions and discoveries that are of National strategic importance.

. The Commission shall have powers to acquire from any person the right in, or to, any scientific innovation, invention or patent of

strategic impaortance to the COHntry.
Kelevant Institutional Scientific and Ethical Review Committee shall monitor and evaluate the research periodically, and make a report
of its findings to the Commission for necessary action.

Mational Commission for Science, Technology and
Innovation(NACOSTI),
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